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STATE OF ONIO
DEPARTMENT OF EDUCATION

COLUMBUS
DARRELL L. FARXS, DIRECTOR
VOCATIONAL AND CAREER EDUCATION
007 OHIO DEPARTMENTS BULILDING
45 South Front Street
Columbus, Ohio 43208-0308
October 1990
Dear Transition Coordinator:

The formation of Ohio’s Special Education Futures Forum and Vocational Education’s Modernization
Forum reflects the new challenges of educating children and youth in the next decade. You have an
important part in ensuring that our educational programs become more outcome-oriented--an outcome
measured by full employment as our youth exit our schools and enter a competitive world, ready and
willing to participate fully in our society.

As the transition coordinator, you have the critical task of coordinating the educational and employment-
related activities of school and agency personnel so that our students successfully complete the school-
to-work transition. This involves many roles: parent advocacy; interagency coordination; IEP/IWRP/IHP
development, coordination, and implementation; and, job development and placement services. Whether
you are a special education teacher, vocational instructor, coordinator, supervisor, or parent, your
responsibility as transition coordinator will become the benchmark upon which our educational programs
will be judged in the future.

This transition coordinators’ handbook, Network for Effective Transitions to Work is a guide and a reference
tool for you to use as you plan effective and successful school-to-work transitions. Many of the strategies
have been tried in various school districts throughout Ohio. We know that transitions are sometimes
dependent on the personality of a given counselor, teacher, parent, student, or employer. So if a given
strategy dves not produce a desired effect, try an alternative strategy. In this process, there are more
creative solutions than there are problems.

Best of luck as you embark on one of the most critical and exciting endeavors within the history of
education. As you accomplish the goals of effective school-to-work transitions, you have made a
contribution that will enrich not only the lives of your students, but all of our lives.

Sincerely,
Qﬁﬁ%‘/ﬁg‘é‘g v Darrell Podks, Director
Division of Special Education Division of Career & Vocational Education
033 High Street 907 Ohio Departments Building
Worthington, Ohio 43085-4087 65 South Front Street
(614) 466-2650 Columbus, Ohio 43266-0308
(614) 466-3430
“An Eguat Opportunity Employer *
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FOREWORD

The intent of this handbook is to provide information
about the school-to-work transition process for students with
disabilities and the implementation of practices which ensure
effective transitions. When we speak of effective transition
that is to say a transition process that creates a good match
between a student’s interests and abilities and a job or ca-
reer in their community. This transition process involves a
multi-year ematic plan coordinated as part of the Indi-
vidualized Education (IEP) and includes goals and
objectives to prepare the student with a disability for work.
The IEP identifies the timelines for specific vocational and
employability skill acquisition, as well as responsibility
for coordination of training and job placement activities.
An effective transition process also must encompass on-the-
job sup;i)on and follow-up services for the student as well as
the employer.

This document will assist those charged with overseeing
transition experiences for students with disabilities by pro-
‘ viding numerous strategies and methods for helping students
() make that often difficult transition from school to work.
Useful to both experienced and novice professionals, this
document includes valuable forms, checklists, and sample doc-
uments to ecase the job of the transition coordinator. The
familiar, "you,” is used throughout and refers to the reader
who has been charged with any or all of the responsibility
for a school-to-work transition program,

The Center on Education and Training for Employment
(CETE) is indebted to o V. Izzo, Project Director, and
to Katherine E. Shumate, Program Assistant, for conceptual-
izing and preparing this document. reciation is extended
also to a Horstmeier of the Ohio Resource Center for Low
Incidence and Severely Handicapped (ORCLISH) for her guidance
and input, both as a professional in the field and as the
parent of a student with a disability. Additionally,
gratitude is due to the Project NETWORK pilot sample of 27
students, their parents, teachers, case managers, counselors,
and others who t?ermitted CETE staff to study their
experiences of transition.
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Executive Summary

This handbook was developed as a tool and a resource document for school and
agency personnel who are involved in the school-to-work transition of persons with
disabilities. A transition planning process for yovth with disabilities is outlined that ensures
that —

o youth gain quality job training within school and community environments;
o youth have adequate support during the transition process;
o youth have on-the-job training provided by a job coach, if necessary;

o parents understand their role in the transition process so that they can be
effective advocates for their son or daughter;

0 persons with disabilities and their parents understand the adult service delivery
system so that they can obtain employment and independent living support, when
needed;

o employers have the necessary support and training to supervise the new worker
effectively;

o employees understand their role in supporting their colleagues with disabilities,
and |

o employers have a contact person to call if problems, questions, and/or concerns
arise.

After a brief overview describing why transition has become a national priority, an
individualized four-year tramsition process is presented. This process utilizes both an
Individualized Educatior. Plan (IEP) and an Individualized Transition Plan (ITP). It is
recommended that school and agency personnel plan and coordinate their services by using
a form entitled the Individualized Transition Planning and Record Sheet. This Record
Sheet serves as both a checklist and planning document that not only details the steps of
transition planning, but also documents when specific activities should occur and who is
responsible for implementing and evaluating each activity.

Since a variety of school and agency personnel often have a role in the transition
plauning process, the roles and responsibilities of each potential participant is described.
The students’ responsibilities, the parents’ role and each school and agency personnel’s
responsibilities are described and discussed in sections ITI and IV,
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Given the multitude of personnel involved in a smooth school-to-work transition
process, section V, Team Building, discusses ways to assemble teams initially, develop
inugeucyagmements,andwkmgemermmmlmmsnpshserﬁmmymmupeﬁenw
an effective transition process that results in employment. By networking with the
professionals in your local area on a regular basis, communication can be enhanced,
commitment can be developed, and local cooperation can be coordinated that results in an
effective and successful transition planning process that benefits both the student, as well
as the business and professional community.

This handbook offers many approaches to transition planning. The variety of
suggestions presented here—-ranging from coordinating one student’s transition to starting
a local interagency task force~can be overwelming. Remember that your goal is to develop
a conscious, definitive plan to assist each student to gain employment. For such a goal to
become a reality, a systematic planning process must be in place. This handbook is
dedicated to those who strive to reach the goal of effective and smooth school-to-work
transitions for each of their students and clients. As life improves for persons with
disabilities, it improves for all people and enriches all of our lives.



SECTION L. OVERVIEW OF TRANSITION

INTRODUCTION

Transition occurs in each of our lives when we pass from
one state, stage, or place to another. Whereas many of our
transitions go unnoticed, others form our major life events:

assing from high school to college, going from our parents’

omes to homes of our own, or moving from being single to
being married. Major life transitions are inherently stress-
ful. We fear failure (and success), we fear change and the
unknown, and we question our abilities to meet the challenges
that come with change.

Because transition is a process of moving from the fa-
miliar to the unknown without thorough preparation and plan-
ning, we are ill-equip&)ed to undergo major life changes.
This preparation and planning is actually the beginning of a

Everyone goes transitional process.
:’"’ t‘;:‘f" fransition .. Most of us are quite unprepared to plan our major tran-
n their lives. sition experiences successfully without assistance. We ask
our parents and teachers for guidance about potential
. careers, we seek tutoring to prepare us to take the college-

level course in that subject, and we seek friends and peers
who affirm our new life choices.

Transition must be clearly defined in order to be evalu-
ated. Unless the process is defined, progress cannot be mea-
sured. Without a measure of progress, people are often
reluctant to continue in a process.

In summary, major life transitions must involve the fol-
lowing elements to be successful:

1. Thorough preparation and planning
2. Assistance when needed
3. Time io reflect and evaluate progress

This is not a particularly complex concept. We all follow
these steps to the best of our abilities any time we seek to
effect change in our lives. Whereas, it would be foolish to
expect anyone to undergo a major life transition without
preparation and planning, to suggest that it can be done
without assistance nearly ensures failure. Admittedly, dif-
ferent people require different amounts of assistance, but if

ERIC 12
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A student's disability
doesn't change his/
her concerns about
high school.

we each are given the assistance we require, there is no rea-
son to expect failure. This holds true for all people, re-
ZJardless of ability (or disability).

SCHOOL-TO-WORK TRANSITION

The intent of this guidebook is to provide information
about the school-to-work transition proc.:s for students with
special needs. It includes a discusc . of the necessary
preparation and planning, means by which assistance might be
Erovided, who is responsible for providing assistance, and
ow progress through the process might be measured.

The ical high school student is concerned with
friends and social life, parents, recreational experiences,
and life after high school. With regard to tramsition from
high school, some students are more thorough and thoughtfui
about planning and preparation, some are more willing 10 seek
assistance they need, and some are better evaluators of wlere
they are in their transition process. These concerns dn not
change because the student has a disability—they may be
magnified--but the basic concerns are identical to those of
any student.

The world of school is comparatively safe. By the time
a student reaches high school, the student and parents are
familiar with the system and hold reasonable expectations for
what a day might include. The notion of leaving this envi-
ronment for any place besides home is legitimately frighten-
ing for both students and parents. In cases where the
student has a disability, awareness of the support services
necessary to replace those that have been provided by the
school is not only frightening, but overwhelming,

These fears are not as profound when a student’s pro-
gress can be measured with a clearly defined, orchestrated
Yrocess between high school and life followin% high school.
n a clearly articulated process, it is 1},)ossx le to know
Lvheéedone 1s in the process and in which direction one is
eaded.

BREAKING THE DEPENDENCY CYCLE

Unfortunately, as a nation our attitude toward individ-
uals’ gaining independence after high schooi is different if
the individual has a disability. We have a system in place
that fosters dependency for these individuals. This system
begins in grade school when significant monies are spent on
educating youngsters with disabilities, while at the same
time ing a sense of limited expectations for these
students. Membership in any group perceived as different
from the "norm" includes inherently different expectations
for the group members. This sense of altered expectations

2
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Keeping people
dependent is
EXPENSIVE,

held those outside the nts, teachers, other
studentg is iniernalized mﬁm g the members of the
group. More students with disabilities are limited by the
expectations of others than by any disability.

Per-pupil nditures for special education students
compﬁse.pzpsig:g;m investment. Given that students, on
average receive these services for 14 years, the cost of
educating onc special education student from kindergarten
through age 18 is over $116,250.

EXHIBIT 1
PER PUPIL EXPENDITURES FOR SPECIAL EDUCATION

Studeats with--

o Physical/multiple handicaps $11,098
o Hearing impairment 9,954
o Emotional! distur! ance 9,364
o Meatal retardation 8,504
0 Les;ning disabilities 7,819
o Speech impairment 5,569
Mean Annual Expenditure $8375

SOURCE: Singes, J., and Raphbacl, E. Per Pupil Expendi-
[UIcs ™ necial Education: m arc Limited R
sources Provided? Cambridge, MA: H Graduate
School of Education, 1988,

After this initizl investment is made, expenditures continue
at an alarming rate if the student has Lot been pr:hpared for,
and given the opportunity to become employed to the best of
his or her ability.

For each individual who does not work, the depenc ncy
cost per person totals approximately $12,368.00 annually and
the cost of dependency is rising (Ohio Governor’s ce of
Advocacy for Persons with Disabilities 1986). Dependence-
oriented expenses have at a rate much faster than the
annual inflation rates, For example, in 1966 Medicare costs
aqiounted to $3.4 billion, whereas in 1982 the Medicare pro-
gream spent an excess of $50 billion. The Medicare outlay has

en increasing at an annual rate of 17.7 percent.

K taxpayers’ expenditu.es are reviewed for the roj-
ected lifetime of one unemployed individual with a di ility
(from age 6-60), the cost reaches nearly $.5 million. Fur-
ther, if 632§, special education graduates leave school
nationally each Jear (Eleventh Annual Report to Congress
13“8?), ¢ need for effective transition becomes painfully
obvious,

3
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Changing the
system requires
cooperation.

Americans pay $10 in dependency costs (disability insur-
ance, health care, and food sm for every §1 spent on
rograms to help persons with ties become independent
?special education, vocational education, and rehabilita-
tion). The difference between thosc who become self-suffi-
cient and those who do not is less a function of the severity
of the disability than of the appropriateness and timeliness
of the erucation and rehabilitation services provided.

BRIDGES TO INDEPENDENCE

The obvious solution to the problem of “forced” depen-
dency is to change the system. Unfortunately, before the
system can be changed, the attitudes of significant people
need to change:

o Students need to be surrounded with a sense
of expectation that includes a picture of
themselves as productive, involved citizens.

o Parents need to reinforce this picture and
come to an understanding of not only the
risks of leaving supported dependence, but
:ihe rewards of selecting supported indepen-
ence.

o Educators need to reinforce the picture of
students with disabilities becoming job- and
career-holders and prepare them with the nec-
essary skills and sense of self-esteem to be
productive citizens.

0 Adult service providers need to share in the
responsibility for the training and re-
training of these students and to provide
support to these students when they are on
the job.

A discussion of the transition from school to work for
special needs students can be confusing because it involves
both the transition process itself (“transition,” the noun)
and methods for trouble-shooting an individual’s progress
through the process (“transition,” the verb).

Conceptually, bridges are vood way to examine and talk
about the transition process. Madeline Wills of the Office
of Special Education and Rehabilitative Services (OSERS) was
among the first to refer to the school-to-work transition
process as a bridge.



| [Transition is] an cutcome oriented process

. encompassing a broad array of services and

experiences that lead to employment. Transi-

Transition is a ? tion is a8 period that includes high school,

bridge between the | the point of graduation, additional postsec-

the security and | ondary education or adult services, and the

structure offered by ‘ initial years of employment. Transition is a

hool and the ! bridge between the security and structure

the 3¢ dthe offered by the school and the risk of adult
risk of adult life. life. (Wills 1984)

In order to share a conceptual model of transition for
special nceds students, OSERS offered the following illustra-
tion of three bridges between school and work.

No Special Services

HIGH EMPLOYMENT
SCHOOL

Time-Limiled Services

Ongoing Services

FIGURE 1. OSERS’ conceptual model of transition

An explanation of the three bridges leading to competitive
employment follows:

1. No Special Services. Students using the
first bridge to employment would require no
special services to gain and maintain employ-
ment other than services available to their
nonhandicapped peers. Such services could
include job rplacement assistance from the
volcational instructor or job placement coun-
selor.

2. Time-limited Services. Students using the
second bridge may use services provided by
rehabilitation agencies, tsecondary educa-
tion and/or Private Industry Council (PIC)
programs. This bridge to employment is
generally restricted to individuals thought
capable of making it on their own after ser-

. vices are completed.

Full Tt Provided by ERIC.



Residential and
social issues must
be considered also.

3. Ongoing Services. The third bridge exists
for those individuals who may always need
support services. These individuals require
several agencies sharing resources to provide
lifclong mppo;tﬂ. ilih:rder to maxim;m the
rson’s poten supported employment

Fitiative of Rebabilitation Services Commis-

sion (RSC} and Mental Retardation/ Develop-

mental ilities (MR/DD) agencies
encourage the development of programs that
provide ongoing services.

Since an effective transition process affects future
life as well as the employment cougment of that life, resi-
dential and social issues must also considered. The tran-
sition process must account for meeting the student’s needs
within these domains as well. As students leave the second-
ary environment, their social network often diminishes.
Planning must account for age ate social and recre-
ational activities,. For some { es, residential issues
may be of immediate concern. For others, concerns about in-
dependent living are secondary to more pressing concerns.
Assessing appropriate housing available within the community
or determining that such housing does not exist are important
gomponems to any real transition from dependence to indepen-

ence.
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Transition bridges
must be built!

Fi 2 offers an illustration of how these two addi-
tional somains-residemial concerns and socialization oppor-
tunities~fit with the OSERS’ bridge model.

FIGURE 2. Halpern’s revised transition model

This discussion of bridges must, however, be carried a
step further., For example, OSERS’ bridge model is excellent
on paper. Yet it is no more useful than a bridge printed on
a map to enable a traveler to cross a river. en the
traveler reaches the river and the bridge is out, the fact
that it is on the is of little help. Often services are
technically available, but the lack of programming or the
existence of waiting lists makes services functionally non-
existent and the bridge is rendered ineffective,

gul'l'llaese tmnsig,on bridges must tg built, etgey hmustmbe
regularly inspected, and must repai when
break down. Unfortunately,eyunlike bridgespacg concrete anec’i'
steel, we do not have the luxury of re-routing traffic while
we work on these bridges.

7
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Effective transitions
result in improved
services.

In addition to buil and r?aiﬂn% brid transi-
tion inherently includes ‘tii:eng responsi ﬂng o
dents safety as they cross the bridges an
make it all the way across.

THE PROJECT NETWORK EXPERIENCE

Project NETWORK, funded by The Ohio Division of Career
and Vocational Education, Ohio Department of Education, with
funds from the U.S. Office of Special Education and Rehabili-
tative Services, U.S. Department of Education, was a 3-year
effort undertaken by the Center on Education and Training for
Employment at The Ohio State University. The purpose was to
develop a model whereby school and agency personnel, parents,
and employers could better coordinate their support services
to ensure that youth with disabilities could experience
effective transition from school-to-work with the support
necessary to succeed.

Project goals demonstrated that through increased coop-
eration—

o youth would gain quality job training within
the school environment;

o youth would have support during the’r transi-
tion process;

o youth would have on-the-job training, if nec-
essary, provided by a job coach;

0 em floye_rs‘ would have the necessary support
angd to effectively supervise the new
worker; an

o employers would have a contact person to call
upon if problems developed.

Through increased cooperation between the various players, it
was expected that services could be provided without gaps or
duplication of effort.

A pilot sample of 27 students involved in a variety of
educational programs was selected from across 11 school dis-
tri.ctsdin 7 counsttiag within central insci);g?ﬁxl This eﬁ':ﬁr‘t’ per-
mitted project to gain an e on
transition, what works, and what does not. ltpfsﬁﬁeformaﬁon
from the Project NETWORK rience that comprises the case
studies included herein, as well as many of 1he handouts and
forms included as exhibits. Much of the infu. mation gathered
as a result of the project will seem obvious to even the most
casual reader, but bridges on paper obviously cannot be

8
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Tips for effective
transition.

i
i
|

crossed and yet we try to force students across paper

with

bridges

ty. Significant discoveries of the

project are as follows:

)

Transition efforts were most successful when
coordinated by one person, whom we will refer
to here as the transition coordinator. The
specific job title of this individual (work-
study coordinator, vocational special educa-
tion coordinator) was not nearly as important
as the fact that one person the nsi-
bility of coordinating the efforts of the
other players. This individual’s commitment
to networking, delegating, and the students’
long-term well being were significant factors
in creating effective transition
experiences.

Transition coordinators who had the time to
network--to leam of other agencies and their
services, to build working relationships with
personnel from these agencies, and who
involved these others in  transition
meetings--were significantly more successful
than those who did not.

Transition coordinators supported by their
administrators with decision-making power
were more successful than those without the
expressed support of their administrators.

Transition efforts should ideally start by
the student’s freshman year and must be
started no later than the junior year. Adult
service providers must be made aware of the
student on a consultation basis in freshman
and sophomore years and/or on an open case
basis in the junior and senior years.

Transition coordinators are more successful

when given a reasonable case load over the 4-

year pm%’am-that is, 10-16 students with
le han

multip di or 25-30 students with
mild disabilities,

Transition coordinators who include in-school
employment, mmmunigr—based experiences
(e.g., volunteer work), and summer employment
as integral components of a studens hi
school preparation for work have students who
arg bletter prepared to work following high
school.
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o Transition coordinators who foster a sense of
personal investment on the part of transition
who o not. This inciudes suraaging meeting

o do not. es mee
wherein things get accomplished, ensuring
that team members participate and see results
from their participation, and keeping each
team member aware of the student’s progress
through the process.

In our society, people who work are regarded as valu-
able, contributing members of a larger whole. People with
disabilities have the right to participate as working members
of the society. By law, a person seeking employment cannot
be discriminated against due to a disability, however, no
employer is required to hire someone ill-equipped for the

position they have available. The difference is coordinated

transition from school to work.
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Transition planning
is student-outcome-
oriented.

SECTION I1. INDIVIDUAL TRANSITION PLANNING

INTRODUCTION

Understanding the roles and responsibilities of each
participant in a comprehensive transition plan and partici-
pating in an interagency task force are critical to an effec-
tive transition planning process. Yet, transition planning
process can be evaluated as successful only if the following
outcomes occur:

o All students exiting secondary education programs are
employed and/or are enrolled in postsecondary

programs

o All students exiting secondary education program
have access to necessary support services to maintain
employment and/or postsecondary education programs

o All students exiting secondary education 'programs and
their family mettgxtgers understand how to access adult
services if, and when, needed

The Project NETWORK experience and recent research
underscore the need for a multiyear transition process initi-
ated no later than the ninth grade, As with typical chil-
dren, we must begin to hold clear expectations for children
with disabilities. se expectations must include work and
career goals, independent living goals, and goals for self-
la)ecn;alizatio:t;.irm'l'h(is isﬁ a prgces?: of reipglreemem whxt‘gh

at see figure 3). For practical purposes, the
fomng section will be h)mited It’o activities for the
student’s secondary education program.

Section 2 is divided into three major parts. First, a
school-based transition planning process will be presented.
Second, the general flow of transition will be discussed
briefly using the School-to-Work Transition Flow Chart.
Finally, an Individualized Planning and Record Sheet will be
presented and discussed in detail. The case studies and
examples of ITP forms nted are all real-life examples
from the Project NETWORK experience.

1
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Successful transition
planning must begin
early.

The transition
process can be
coordinated
through the IEP for
many high incidence
populations.

We've heard wendertal Things
abonT Transilional seryices...

Figure 3. "Early transition planning”

SCHOOL-BASED TRANSITION
PLAN PROCESS

The best way to coordinate transition is to make the
transition planning process an integral component of the IEP
process. The transition coordinator must be involved in the
IEP planning process to ensure that the educational, voca-
tiona!},) and transition plans are all coordinated.

Coordinating Transition through the IEP

Transition planning is best completed as part of the IEP
process. By incorporating planning for the student’s future
into_an already existing meeting time, school personnel and
family members can help direct the educational p
toward employment and independent living goals. For example,
once the special education teacher understands the goals of
transition, he/she may teach job-seeking and job-keeping
skills as part of the communications unit. Similarly, the

12

23



complex skills of budgeting and money management can be
incogporated into the :tith curriculum.

As school personnel begin to involve adult service
agencies, several benefits can occur for all participants.

Some of these benefits are as follows:
0 Adult service personnel have school contact persons
When adult service available to provide information about the client.
providers are School personnel have an excellent history of the
involved ir's best student that can assist the adult service system
to invite them to to provide the most appropriate, and fimely
the IEPIITP services.

meetings.
o School personnel have the adult service system avail-
able to provide services that the school system
cannot provide. For example, if the youth needs a
job coach, special equipment, or an on-the-job train-
ing agreement the rehabilitation counselor can
provide these services.

0 The adult service system has its own individualized

Elannin process, namely, the Individualized Written

ehabilitation Plan &’l for RSC, and the Individu-

alized Habilitation Plan (IHP) for Mental Retarda-

tion/Developmental Disabilities (MR/DD) agencies. It

is essential to coordinate these two or three plans

so that the individual student can wmaximize the

. services of the school and adult service systems
without duplicating expensive evaluations or other

services.
Transition planning o School personnel should be invited to the IWRP and/or
benefits all IHP meeting with the permission of the student and
participants. his/her family. This enhances communication and can

ensure that the three plans are well coordinated. It
also spreads the responsibility of calling meetings
to all the transition participants.

0 Adult service personnel become invested in the voca-
tional goals and job-placement activities of the ITP
team members. Once the student graduates and is
employed, the adult service agency will have a great-
er investment in maintaining that employment site.

o As job-:nql-liob transitions occur, the adult service
agency have an established working relationship
with the client and, as a result, will be able to
open cases and provide timely services.

13
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Exhibit 2 offers an overview of transition planning.
This tool can be used as a handout to familiarize members of .
the team with the components involved in transition. (See
appendix B for the camera ready master of this process.)

EXHIBIT 2

SCHOOL-BASED TRANSITION PLAN PROCESS

1. Prepare for the Student’s Transition from School to Work.

o Obtain or update information on thy student's vocational
skills, including the use of--

- vocational interest inventory,

formalized vocational assessment, and

- informal assessment, including behavioral
observation.

o Establish a transition file for each student,

~ Obtain or update information concerning the student’s
disabling condition, including medical and psychological
evaluations,

~ Gather or update information sbout agencies (public and
private) or individuals, including family members, that .
may be involved in the student’s eventual transition,
placement, or support.

-~ Collect information from the Burcau of Employment
Services and local chamber of commerce regarding local
labor market needs.

2. Establish the Transition Team,
o IEP chairperson reviews updated student information to

determine individuals and agencies necessary to implement a
successful school-to-work transition.

o IEP chairperson assures that agencies will have entered
into a working interagency agreement with the school

system.
o IEP chairperson convencs the first full transition
meeting,
o IEP chairperson assigns transition coordinator as student
I advocate who will monitor the transition process.

o Transition coordinator completes referral forms to adult
service agencies and monitors services provided by adult
agencies to ensure a well-coordinated transition process. .

14
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EXHIBIT 2--Continued
Set Broad Transition Goals via the IEP/ITP.

o The team determincs the type and nature of the school
and/or community placement that will be the context for the
studeat’s transition.

o The team determines appropriate community living
including living arrangements, medical neceds, estate
planning, social options, etc.

o The team determines appropriate short- and loog-term
employment goals, including job training, short- and long-
term employment options, etc.

o The team writes the goals on the IEP/ITP.

i

Establish the Transition Objectives.

o Attach objectives with specific initiation and completion
timelines to each of the goals specified on the ITP.

o On the ITP, write the name of the individual assigned to be
responsible for monitoring each objective.

o Affim the ITP team coordinator’s role in monitoring the
objectives with cach team member throughout the year.

Ubpdate the Transition Plan based on the Student’s Progress,

o Reconvene the ITP team at least once to evaluate progress
on the plans, goals, and objectives.

o Modify or update the ITP based on reports by team members
responsible for transition objectives.

Establish Follow-up and Follow-along Services.
o Determine scope and nature of follow-up.

o Establish agency or individual responsibility for follow-up
and follow-along.

o Forward information gathcred in course of ITP process to
the follow-up coordinator.

o Update school and agency files to reflect changes in the
student’s plans,

—
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CASE STUDY: EXTENDING TOM'S SCHOOL PROGRAM

Tom is a student wuh multiple handicaps who is currently
receiving  services from the high school special education
program as well as the county board of MR/DD. When Tom
approached graduation at age 19, the school work-study coor-
dinator began to look for employment. Because of Tom's lack
of maturity and pre-cmployment skills, finding an appropriate
job match for Tom was difficult. Instead of letting Tom
graduate and sit at bome waiting for an adult service case to
be opened, the school personnel decided it would be better
for Tom to return to school to gain more vocational skills
and maturity.

CASE STUDY

Tom’s parents agreed to keep him in school until he could
gain appropriate job skills and make the transition to work.
However, the school personnel could not locate an appropriate
job training program for Tom. (The school district did not
have an Option 4 Vocational Training Program.) From previous
summer work experiences, they knew that job coach services
were essential,

After several meetings with different adult service
reprasentatives, the local MR/DD program agreed to provide
vocational services to Tom during the next school year. Tom
attended the local public high school and received instruc-
tion in personal finance, cooking, and shopping as designated
on his school IEP.

In addition to the goals and objectives on his IEP, Tom
als> had an IHP that specificd that he produce a satisfactory
amount of work, finish work tasks, and listen to supervisors
without interrupting.

As the result of this plan, Tom will be olaced in compet-
itive employment by February 1990.

This case study illustrated how : m, the family mem-
bers, and the school and agency perso.: el benefit by working
together to coordinate the services. Tom will need to maxi-
mize his potential. The adult service agency, which will
bave ongoing resgonsibility to follow-up on Yom’s employment,
will coordinate the job placement and job coach services. In
the final analysis, when Tom graduates, his school-to-work
transition will be heading in a successful direction.

16




Transition planning
must begin in the
freshman year.

Adult service cases
should be opened no
later than the junior
year.

ERIC

Full Tt Provided by ERIC.

TRANSITION AS A FOUR-YEAR PROCESS

The "transition flow chart” presented in figure 4 pro-
vides a graphic view of how a student may transition from
school to employment. The figure highlights some of the
activities that can occur in years and stages of the transi-
tion planning process. Each transition plan will be individ-
ualized. Unfortunately, ongoing student assessments 2nd
values of assessment and the individuality of program plin-
ning simply carnot be overlooked.

Freshman and Sophomore Years

During the freshman and sophomore years, as well as in
the elementary grades, there is a heavy emphasis on _employ-
ability skills and career exploration. During the freshman
year the transition folder is set up and the vocational
assessment process is initiated. This process can include
both informa‘.l’ and formal assessment, as> well as an evaluation
of all work experiences.

Also, during the freshman or sophomore year, adult
service personnel can be used on a consultant basis and/or
adult service cases can be opened for youth with severe
disabilities. For example, if a youth needs a job coach to
gzexin and maintain a summer job, then a referral to RSC should

completed so that a job coach for summer work experience
can be obtained. Work experiences should be coordinated for
all youth during the summer months so that each student with
a disability develops a work history as well as a clear
understanding of what "work” actually is.

Juni { Senior Y

Adult service cases should be opened no later than the
junior year for all youth who may need assistance and support
eyond what school personnel can provide. If youth are able
to_gain and maintain summer jobs and receive favorable evalu-
ations from their employers, additional support from the
adult services may not be necessary. If the summer ri-
ences are not successful, then other support services such as
job coaching may be needed. The goals and objectives of the
final years of high school must focus on the essential skills
needed for successful transition to employment.

If the student requires more time to gain necessary
skills and to complete the required high school credits,
plans to extend the high school J)rogram an additional year
should be made. This must be done early in the transition
planning process so that the youth and his/her significant
others do not perceive this additional year as a failure or
punishment, but an opportunity to prepare for the future.

17
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During the senior year, the actual job _g‘aocmcnt should
. occur no later than January of that year. The final year of
high school should be ccerdinated so that the youth spends
the majority of the year working in a community-based job
instead of reporting to the high school.

Smooth and Effective Transiti

A smooth transition with carefully planned support for
both the student and the employer has occurred if-

o The student continues working in his/her job,

o the parents/guardian and the adult service represen-
tative can provide the necessary support to maintain
that job placement and

o the next transition &ob-to-job) can be planned and
executed by the youth, the parents, and/or the adult

service representative.
N
CASE STUDY: MULTIYEAR TRANSITION, BILL
CASE STUDY Bill has been placed in a Severe Behavior Handicapped
class because of his psychiatric disability. Although Bill’s
disability has not stabilized--he has cxpericnced several
. breakdowns that required hospitalization--competitive employ-
ment is still a goal.
Students can acquire In his freshman year, Bill was given a school-based
essential work evaluation that indicated an interest in service occupations
experience through and the ability to follow directions. Bill gained a summer

job at the Parks and Recreation Department through the PIC
Summer Youth Employment program. However, Bill was fired
from this job before the summer ended specifically because he
did not follow directions.

summer employment.

During his sophomore year, Bill applied and obtained a
job at a local resort area cleaning off tables. After sever-
al weeks Bill quit this job because “it was too stressful.”

The following summer Bill again acquired a PIC summer
job as an assistant to a building custodian. With some coun-
seling and strong family support, Bill successfully completed
all 8 weeks of the job. The supervisor commented that Bill
"doesn’t like to work by himself and nceds a lot of
supervision.”

At this point the ITP team decided that Bill would need
support from adult services, and they made a referral to
Rehabilitation Services Commission (RSC). They also enrofled
Bill in an on-the-job PIC training program in food service.
. Bill gained high school credit for working in the training

19




program. He did so well in the 8-week training program that
the employer offered him a part-time job with a raise and
steady hours.

Bill was so excited about this opportunity that at his
ITP meeting (in which he actively participates) he announced,
*| want to thank everyone for coming Thanks for saying good
things about me because it's true. I work hard. You can
count on mel”

BilP’s transition clearly illustrates a multiyear pro-
cess that incorporated several work experiences. Each job
that Bill had can be used as part of the ongoing wocational
assessment process to determine the support services that
Bill will zzed to enter the world of work successfully.
m

N

CASE STUDY CASE STUDY: CAROL, A CHALLENGING CASE

h

Carol is a 20-year-old student in a Hearing Impaired
program. She is currently functioning cognitively, academi-
cally, and adaptively within the mildly mentally retarded
- range. In spite of her profound hearing loss she has spoken
Some transition language, excellent utilization of her hearing aids, and some

efforts have many speech reading capabilities.

barriers.

Carol has been consistently sheitered by her mother,
Ms. Flick. Her father has been out of the home for many
years. Carol and her mother are very close and on several
occasions her mother requested that she be excused from
participation in evaluation and wvocational experiences
because Carol was upset, fearful, and threatening to quit
school.

Carol was given vocational evaluation in the 10th grade
and the evaluator reported that she had great difficulty
following directions and was not a suitable candidate for a
Career Center program. The Work Study Coordinator recom-
mended a summer work experience, but Carol and her mother

were not receptive.

During the 11th grade Carol was given the opportunity to
work every morning at a special school for very young hearing
impaired children where Carol has been a student. She did
simple clerical tasks and helped one of the teachers with
three year olds. Her performance varied from week to weck.
During the spring she was eacouraged to visit each of the two
special needs programs available in the Columbus City
Schoo! District. After encouragement and some threats Carol
and her mother agreed that she would go to Production Lab at the
Northeast Career Center. Again she was given an opportunity
for summer employment. This time her mother indicated that

20
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shc had a summe- job, which later proved to have been a
falschood.

In her senior year Carol attended the Production Lab and
made some progress. There were serious problems with trans-
portation that were solved when Ms. Flick changed ber work
schedule so that she could pick Carol up cach day. Both
mother and daughter continued to insist that they were
anxions for Carol to have a job.

At the ITP conference it was determined that Carol was
interested in being a nurse assistant in child care, and a
clerk typist. Because Ms. Flick worked at a convalescent
center and was reluctant to permit Carol to use public trans-
portation, it was determined that we would investigate that
facility first.

After an initial visit by the program director and work
study coordinator, several possible job stations were
sclected and an interview was scheduled. Carol decided that
she was not interested in this work site. Next she visited a
child care program where she became very fearful and refused
to go without the work-study coordinator.

By this time it was necessary to enlist the assistance
of adult services. Carol was taken to the Comprehensive
Program for the Deaf where it was decided after several
conferences that she would begin evaluation in July following
a graduation trip to Chicago to visit her aunt. In late June
when the work-study coordinator checked on the exact start
date so that she could begin travel training, Ms. Flick
informed her that Carol was staying in Chicago for most of
the summer. CPD was rescheduled for September. After
another call in August, Ms. Flick indicated that Carol was
afraid to go to CPD and would stay home for a while.

A combination of an overprotective mother, the comfort
of SS.I, a nonaggressive BVR counselor, and a fearful
client prevented a successful placement, Follow-up will
continuc on Carol for 5 years, and each year she will be
encouraged to enter the world of work.
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Transition planning
record sheets are
used to focus the
process.

THE INDIVIDUALIZED TRANSITION PLANNING
AND RECORD SHEET

The Individualized Transition ing and Record Sheet
(ITP Record Sheet) is a tool that can be used to plan a
student’s high school years and tracsition to adult life,
Jointly developed by Project NETWORK staff and the Special
Education and Industry Pro directed by Dr. DeAnna
Horstmeier, the ITP Record Sheet is a quick method to plan
the last 4-5 years of a student’s education and transition

program.

The ITP Record Sheet can be used for assessing needs,
tracking student progress, and guiding the "building” of a

student’s transition file. The Record Sheet serves three
major functions:
1. It can be used as a guide for developing goals and
objectives for the IEP/ Fﬁ’, IWRP, or the lﬁgP
2. It can be used as a record of tramsition service
delivery over time.

3. It can be used as a way to assign specific responsi-
bilities.

One important facet of information collection as it
relates to the student is the need to standardize documenta-
tion collection. The establishment of a transition file and
a specific transition coordinator for each student has proved
to a helpful strategy. As each adult service agency will
require different information and of the necessary
decisions cannot be made without specific pieces of informa-
tion, one file and one coordinator who maintains all transi-
tion-related material is time and cost effective.

The ITP Record Sheet has been developed and field-tested
to identify in one location all the components that may be
necessary for an effective transition. This document enables
the transition team members to know evactly where any one
student is in his/her transition process and to plan accord-
ingly to meet the transition set forth in the IEP, ITP,
I , and/or the IHP. The Record Sheet can also be used
as a checklist to make sure all the necessary information is
included in a student’s transition file.

Ideally the student, the family, school personnel, and
participating agency staff can meet at the beginning of the
student’s high school years lélll)inth grade) to plan all 4
years. Then at the regular meetings, the Record
Sheet is updated as outcomes of the previous year’s activi-
glps ang plans for the upcoming year’s activities are

scussed.
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Hidghlights of the ITP Record Sheet will be discussed in
the following section. Exhibit 3 represents a sample page
from the lTPgReeord Sheet. A master of the entire ITP Record
Sheet appears in appendix B for your duplication and use.

EXHIBIT 3
ITP RECORD SHEET-SAMPLE PAGE (reduced)

4l

i

T

Posaidis Or Planned = / or aale

Completed = ¥ % Circle primary person

* Ohio Employabiity Skils Project, Miami Valley Special Education Services ™ indicase diate of appiication and date writen notice of sligbilly detsrmination

Center, Dayton, OH 1968.

is received.

At the top of the sheet are spaces for six grade levels.
Given the Project NETWORK experiences, with Tom'’s case stu
in point, many school districts choose to extend the second-
ary education program for 1 or 2 years. Simply fill in the
grade and/or the years the transition planning will occur for
a given student.

The next heading entitled "WHEN" provides an opportunity
for the IEP/ITP team to indicate the time the specific activ-
ity will occur. The individual accepting responsibility for

23
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overseeing the implementation of each activity, indicated in
the left in, is ~hecked under the appropriate column of
the "RESPONSIBILITIES" section. Note that family members, as
well as school and adult service agency personnel, are all
potential grticipants of the IEP planning process. The
specific sg titles are only provided on page 1 of the ITP
record sheet. On pages 2-5, a "WHOQ" column is provided for
adding the specific person’s name or job title.

Initially the activities of each member of the transi-
tilon teiam can be recort{ed on the tllTP Record Sheet or the IEP
plan. In a more complex case where nts, agency person-
nel, and school personnel have aszmml:’eadre nsibilities that
must ILee care cgordinatef, an?yn m trackin %.lform
may completed to ¢ ¢ responsibilities.
Copies of several such forms are included in appendix B for
your use.

The final "COMMENTS" column provides an opportunity to
comment on a specific approach that will be used to implement
a given activity or to record the outcome of an activity. As
activities are planned, it is recommended that the transition
coordinator check the date that the activity will be initi-
ated. As activities are completed, simfply cross the original
check. This is illustrated on the bottom of each page.
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General
Once the transition coordinator has been determined and

recorded in the top left corner of page 1, he or she can open
the transition file.

] L Genorat

AT 1 )

C. Meciical Evaluation

F. Fulwe Planning with Parents

0. Other

. The first informa-
tion the transition coordinator necds to collect is the
assessment information. Current evaluation data are
needed to plan appropriate activities, set timelines,
and/or make referrals to adult service agencies. Some of
the basic evaluation data that the transition coordinator
should plan to collect follow.

The psychological evaluation
must be completed every 3 years for each student with a
disability on an IEP. As students enter their teenage
years, ask the psychologist to begin to assess the stu-
dent’s ability to plan and implement a realistic career
plan. Is the student planning for the future? What
educational and community environments and activities can
the psychologist suggest to assist the student in devel-
oping a positive work personality?

If the student will be referred to RSC, the psychological
evaluation should be completed the same year as the
referral to RSC. Students with severe disabilities who
will require job coaching for successful summer work
experiences, should be referred to RSC no later than the
sophomore vear. If possible, have one school psycholo-
ist licensed to providle a DSM-III code so eligibility
or RSC services can be expedited with ease.
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Medical Evaluations (if peeded). Some students with
health impairments may nced a medical evaluation to
determine if they have the stamina and strength to gain
employment at certain work sites. Be sure to ask the
doctor if there are physical reasons to avoid certain
work environments.

> B D s a0 .slm;)yabwn‘:e

ow that youth lose jo e t0 poor emp ility

skills, it is critical to ensure that youth the
skills necessary to survive on the job. As determined by
the Employability Skills Proj :SP) funded the
Ohio Degsartment of Education, sion of S ca-
tion (1988), the critical employability s are listed
on the assessment instrument.

The ELSA can be used to gain information about the
students level of engaél(mabﬂity on the 24 different
employability skills. ills that need attention can

Early development be targeted for remediation. Parents and teachers can
of employability work together to implement behavior management programs
skills helps to to develop the critical skills necessary to become
ease transition. reliable and valued employees. A cupy of ELSA is

included in appendix B for your use. For instructional
activities that can be infused into all subjects, obtain
the Employability Skills Project Manual from your local
SERRC Center (see appendix C.)

E. Vocational Assessment/Evaluation. Although the vocation-
al assessment process needs to be ongoing to ensure that
all work experiences are assessed in terms of both
employability-skill and job-skill performance, a basic
assessment of a student’s interests, abilities, apti-
tudes, learning styles, and ﬁspecia.l needs is an important

e

component of the transition file.
F. Interview with Parents. Before the transition coordina-
tor makes firm decisions about the student, it is

essential that he or she meets with the parents, prefera-
bly in the home, finds out what the parent’s goals are
for their child and finds out what jobs the student has
around the house for example, does the student select
his/her own clothes, maintain his/her own belongings,
etc?, does the student have friends in the neighborhood,
and dreams of his or her own? The coordinator should
also try and build a positive image of the student’s
strengths and assets.

©
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I. Adult Service Eligibility

maintaining a record of eligibility .
of the agencies listed in the Adult Service

The second section of the ITP Record Sheet focuses on
for adult services. E_&;lph
1

section of the ITP Record Sheet are described in section 4,
Agency Personnel and Employer’s Roles and Responsibilities.

e purpose, services provided, eligibility criteria, and
anizational structure are provided for the agencies as

or
well. Also the local offices and service areas of each
organization are provided in appendix C.

Once the IEP/ITP team members understand which agencies

will have a significant role in a student’s transition, the
date of application and the date written notice of eligibili-

dctermination is received should be recorded in the

"when" column (see below).
Page 4
Individuaitred Transition and Record Sheet
Mudent’s Mame s . hanen
T G sle]e]s :' | ! r l !
1! when g! ‘ i Conments
— 5 3
e ‘n =
[ Megcar
e ! 1 IL
E. JTIPAPIC™ l

Fr

Following are suggestions for the services that may be

obtained from each agency.

A.

i . SSA coordinates
several pmf;ams that are relevant to the student in
transition. order to access any of the programs
listed below, students must have a social security num-
ber. If a student needs a social securit¥ number, be
sure that he or she (with assistance from a family member
or school personnel, if necessary) fills out the social
security application form and brings this applicaticn and
two pieces of identification (a birth certificate, a
baptismal record, and/or a school record with a current
address) to the local SSA office.
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o Social Security Income (SSN). SSI is a_pro that
makes mon g payments to people with disabilities
who are in financial need. Work credits are not
needed for SSI benefits, but there are limits on
assets and income for people to be eligible for SSI.

o Social Security Disabil 1‘% Income (SSDI). Some
persons with disabilities who receive SSI may also be
eligible for SSDI. However, the amount of their SSI
checks will be lower.

SSDI provides benefits to workers whose disability
prevents him or her from working for a year or more
or that is expected to result in death. Certain
gnelmgers of the family of a person who is disabled
include~

the unmarried son or daughter disabled before the
?gt;. ofd 22 (benefits may start as early as aye
, an

the unmarried son or daughter who is under 18 and
is in high school fulltime.

o Medicare/Medicaid. This a%ency is administered by
the SSA. Here you can appgofor Medicare and find
answers to your questions about the p This
support service offers both a hospital insurance

program and a medical insurance program for which

persons receiving benefits from SSA can enroll in and

pay a monthly premium.

o Plan to Achieve Self-Support (PASS). The PASS pro-

gram is designed for persons receiving SSI and who

esire to become independent. The P program can

be used to save money to purchase a variety of aids

and/or services such as cars, adaptive equipment, job
coach services, apartment furniture, or a4 home.

The following case study provides an example of how
the PASS pro%'am was used to purchase a car by a
young man wit muln-'fle handicaps. The actual PASS
té)rms completed for James can be found in appendix
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P amnu—

CASE STUDY

making $5.00 an bour with full benefits, and using the car
| he bought with his PASS savings.
EE—— mnuny

B.

C.

CASE STUDY: JAMES PURCHASES A CAR VIA
THE PASS PROGRAM

James is » young man with multiple handicaps who was cn-
rolled in the building and spartment maintenance class at an
area vocational school. James did well in his program and
was placed on the janitorial crew at the Joint Vocational
uled an ITP meecting during James’ junior year inviling James, )
his parents, his vocational instructor, and the local RSC
counselor. Approximately 2 months afier graduation, James
was laid off from his job,

Because James lived in a rural area, transportation was a
barrier to employment. He had gotten his driver’s license,
but there was not a car available for him to drive nor could .
his parents drive him the 40 miles to the closest city with
job opportunities. James’ case manager at the job placement
agency coordinated a PASS program for James. Exhibit 4
includes the four-page PASS referral form that was sent to
the local SSA office with a transmittal memo (sec exhibit

5).

James’ PASS program was approved. The amount that James
puts into his PASS savings account is deducted from his
carnings, Therefore, his SSI check is maintained during the
PASS program period.

James was placed in competitive employment approximately
6 months following his high school graduation. He is now
working fulltime as a housekeeping attendant at a hotel,

. The purpose, services, and eligibili
criteria are described in section 4. A referral to RS
should be made by the junior year for a.rl{‘ youth who will
need assistance beyond that which the school district can
provide. It should be indicated on the ITP Record Sheet
when and who will complete the referral form for RSC.

Most local MR/DD
or MH agencies provide case management services to gro~
vide training or oversee the development of independent
living skills such as maintaining an apartment, bud-
geting, and leisure activities. If a student is in need
of any of these skills, complete the referral information
to gain case management services. Call to determine the
v-aiting list for services in your county. In some areas
of Ohio, the waiting list is over 2 years long for spe-
cific services.

2
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PLAN TO ACHIEVE SELF-SUPPORT

IDENTIFICATION OF THE APPLICANT/RECIPIENT OF SSI:

Name: James Harris Social Security Number:
Birthdate: Sex: Telephone:
Mailing Address:

Zip:

VOCATIONAL ASPECTS OF THE PLAN:

I intend to achieve self-support, or reduced dependency on SSI payments, by attammg gainful
employment in the following manner:

Summary of the steps necessary to achieve the occupational objective:

(1) Learn job through OJT (2) Cooperate with the job trainer
(3) Work scheduled hours (4) Erovide supported employment services
Explanation of each step:




Q
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EXHIBIT 4-Continued
Verification of Expenditures:

Method of retaining receipts, invoices and similar documents:

LIFE OF THE PLAN:
The plan will begin: January 16, 1989
The plan will end:  January16.1990
An extension of _]8 months is anticipated. (If applicable) a written request for the extension

will be submitted to SSA prior to the end of the approved life of this plan. The extension will be
requested to make the car payments.

SAVINGS AND DISBURSEMENTS OF THE PLAN:

Summary of Savings
Purpose Frequency/Date Amount
(1) Deposit money into PASS Account  monthly on or about the 16th $200.00 -
of the month,
)
3
TOTAL $2400.00

Explanation of Savings: The ac

Th i hat is { work fition and not in peed of irs

The savings will be conserved in account # at the Banc Qhio of Ohio
Personal funds will not be deposited in this account.
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EXHIBIT 4--Continued

Summary of Expenditures
Purpose Erequency/Date _Amount
(1) Down payment on a car January, 1990 $2400.00
{2) Car payments Date and frequency to be To be determined
determined when James
purchases the car.
3
TOTAL $2400.00
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EXHIBIT 5
MEMO TO SSA FOR PASS PROGRAM REQUESTS (sample)

DATE:

TO:

FROM:

March 27, 1989
Social Security Office

Carol Smith, Director, Employment Industries

SUBJECT: PLAN TO ACHIEVE SELF SUPPORT (PASS) for James Harris

Enclosed, please find a PASS for James Harris. This plan has been developed so
that he can be independent and support himself Currently James’ mode of
transportation is a car that does not always work and requires many repairs.
He has spent $413.27 in repairs over two (2) months and there is no indication
that this is the final amount of his repairs.

James will need support to stay with his employment. This will be provided by
career Industrics. The supportive employment services will provide James with
the needed assistance to remain cmployed after his case is closed by the Bureau
of Vocational Rehabilitation (BVR).

James has been involved for several years with Social Services agencies to
assist him with becoming an independent. The agencies he has been involved in
are Mental Health System, Burcau of Vocational Rehabilitation (BVR), and
Employment Industries (Vocational Evaluation, Work Adjustment and Community Job
Placement Services).

Questions or concerns regarding this PASS can be directed to Carol Smith,
Director, Employment Industries, 22 S. Main Street, Outland, Ohio 55555, 614-
555-1807. Any consideration that you can provide regarding the approval of
PASS for James Harris would be greatly appreciated.
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. D. MR/DD or MH Employment Sexvice. In some areas of Ohio

employment and case management services are coordinated.

In other areas, employment and case management services

operate independently of one another and may require a

parate application for services. Find out how your

county MR})SD or MH agency operates and make the appro-

priate referrals. Explain how the system works to the

student, his/her family members, and any other advocates
as appropriate.

E. JTPA/PIC. The Job Training Partnership Act mandates that
Private Industry Co .icils (§ICs) rovide employment and
ining services t_ persons at-risk of being unemployed.
Approximately 10 percent of PIC funds must be designated
for persons with disabilities. Many PIC pr fund
the Summer Youth Employment Program (SJ’EP . There are
several other empl?r incentive p available
through your local PIC, In fact, PIC pro are
now funding job coaches for schools’ use. Check with
your county PIC program to find ways to enhance the
transition services provided.

F. E__mglgymmmh?gams. Many:ijob é)lacement programs
operated by RSC, MR/DD, MH, and PIC offer special incen-
tives to employers for hiring and training persons with
disabilities. A few common lgm are Dbriefl

. described below. Check with your RSC counselor to matc

appropriate programs for students on your case load.

o The Targeted Jobs Tax Credit (TJTC)--is an elective
federal income tax credit that can be applied to the
wages that private employers pay to nine target grox:gs
of employees. The tax credit is 40 percent of the

ﬁrs(t,o& s wages (up to 36,000 per employee or

$3, per summer youth). Contact your local RSC
counselor for more information,

o RSC offers an on-the-job training program in which
em-'oyers can be reimbursed for additional costs of
training workers with disabilities. In order to use
this program, an open BVR/BSVI case must be on record
and the rehabilitation counselor must agree that this
is an appropriate employer incentive.

o The PIC offers an on-the-job training reimbursement
program in which the employer can be reimbursed for up
to 50 percent of an elgible employee’s wages for a
period of up to six months during training. Contact
your local PIC program to see if this program is
offered in your county.

16 >

ERIC

Full Tt Provided by ERIC.



o The Association for Retarded Citizens (ARC), gmvides
an employer incentive the National Employment

& Training Pro ). in which the employer is
reimbm balf of the entry wage for the first criti-
cal 160 hours of employment and one-fourth of the
entry wage for the second 160 hours of employment.
This reimbursement will be paid upon completion of

ing. For more information and/or an applica-
tion, contact The On-the-Job Training (OJT) Coordina-
tor of the National Employment & Traini Pr&%am at
sAgg. 2501 Avenue J, Arlington, TX 7 (800) 433-

G. Other. There may be other training and employment pro-
grams operated by other agencies in your community. For
example, the Epilepsy Association and the Cerebral Palsy
Association often provide special services to persons
with these cific disabilities. Find out what services
may be available locally for your students and then
involve a representative from that agency on that
student’s IEP team.
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o II. Career Guidance and Work Training

This section of the ITP Record Sheet addresses the
career guidance and training needs of the student. In this
section the transition coordinator can plan for the develop-
ment of employability skills assessed as needing improvement
through the Emgloygbility Life Skills Assessment, (see appen-
dix B). Instructional activities can be planned to develop
appropriate job-seeking behaviors, to determine realistic
carcer goals, and to select the vocational training program
that will result in 4 successful transition.

. A. Employability . skills. Employability skills are those
Kersonal, social behaviors and daily living habits that
ave been identified employers, and young entry-level
workers as essential for obtaining employment and for
success in the workplace. The case studz of Mark’s
experience illustrates how the teacher worked with the
parents to identify and teach these skills. The IEP
should specify goals and objectives that address which
employability skills will be taught.

o Social Behaviors: These behaviors can be infused into
both classroom and leisure activities in school and at
home. Some youth may need a behavioral contract that
specifically details the rate and frequency of certain
behaviors, as well as the consequences for complginﬁ
and/or not complying. Otlier youth may simply need a
teachers and significant others to prompt the targeted
behaviors in need of improvement.

o Job Seeking Behaviors: Job-seeking behaviors such as
completing job apgleication forms and developing inter-
viewing skills can be taught through an English and/or
communications course. The year, the course, and the
teacher who will teach these skills can be indicated
in the "when,” "who,” and "comment” columns of section
3. It should also be indicated in section 8 Hi

. School Credits Necessary to Graduate, of the
Record Sheet, as well as on the IEP.
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Transition involves
planning effective
career experiences.

B.

Career Orientation. Career orientation incorporates both
the awareness phase in which the "work personality” and
"expectation that the student will go to work® are devel-

as well as the exploration phase in which the
student and the ITP team actively explore job possi-
bilities through in-school and community-based experi-
ences.

o Career Awareness: The ITP coordinator can plan units
of instruction addressi%rwhy and where people work,
how people are paid for work, and what a paycheck
means as far as purchasing the one n and
wants. The ITP coordinator can indicate “when" and
"who" will help the student develop this awareness on
the ITP Record Sheet. Any specific strategies to be
used can be recorded in the comments section, as well
&s 151 section 8, High School Credits Necessary to

raduate.

o Career Exploration: A series of job exploration
activities should be incorporated into every youth’s
educational program. These activities can range from
class field trips (where the types of jobs observed
are analyzed in terms of skills and education
required, working conditions, etc.) to job shadowing
experiences, volunteer experiences, and actual jobs.

ining. Vocational training can be provided
through a variety of service providers including (1) the
area vocational schools, (2) supervised work-study
e;lperienoes with on-the-job training agreements, and

(3) specialized vocational trai coordinated
by lgee local PIC, MR/DD and,orpregabilitation facility
pro It is critical that the TEP/ITP team decide

early in the students secondary program which of these
options are best suited to the student’s interests,
abilities, and learning style. The case study on the
next page entitled "Sam” illustrates how an appropriate
vocational training pn:fram turned Sam from a poorl
motivated, failing student into an A-B student wi

perfect attendance.

o School-based training can be provided by the area
vocational programs or the special education pro
thatk coordinate bo,1t1_1h in-school and community- asebg
work experiences. The appropriate program must
determined by the IEP team based on both formal
vocational evaluation results and family and school
personnel preferences.

0 Agency training opportunities will from communi
to community. Sognpéo local MR/DBmgrograms and PI
programs offer a variety of work crews, enclaves,
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ana/or supervised work experiences that can be used to
. develop j geskills.

D. Other. This section is for recording additional creative
career guidance and work training activities delivered by
any school, community or family member. For example, one
work-study coordinator from a rural, depressed area of
Ohio set up a summer contract between the parents and
their 14-year-old son to receive pay for completing
chores on the ily farm. Be creative. Use your
IEP/ITP team to brainstorm other ways to ensure that
students make realistic career plans.

ﬁ R
CASE STUDY: VOC ED MOTIVATED SAM TO TRY

CASE STUDY

During his freshman year, Sam missed 16 days of school
and his grades were very poor. His report card summed it up
with four Ds and two Cs and such comments as “neglected to
complete or make-up work assignments” and "excessive number
of absences.”

In Sam’s sophomorc year, he actually earned one "B°
in Metal shep. But he also received two Cs, two Ds, and one
F grade. A teacher commented that he was “capable of doing

better work.” The IEP/ITP team knew that the work was within
. Sam’s abilities. So, why had Sam turned off to school? The
IEP/ITP team searched for answers,

The B that Sam received for Metal shop was the IEP/ITP
team’s first clue. They decided to try a vocational approach
and enrolled Sam in vocational training The vocational
training program treated Sam like an employee. "I expect you
to come to class every day. Treat this program like your
job” the wvocational instructor told his cfass. Sam was
impressed with the "hands-on™ approach that was used in his
vocational class. In addition, he stayed in his class for
three periods-he wasn’t changing classes every 45 minutes
like last year. He felt he could really get into his
projects.

During the fiual quarter, Sam’s grades said it all He
received three Bs, and two As. The special education super-
visor commented, "I can’t believe the attention that these
kids have been giving to their vocational classes. 1 never
would have thought Sam could raise his grades like he has.
He's happier than he’s been i years. He's coming to school
sick because he doesn’t want to miss his vocational class.
His attendance and disposition toward school, as well as his |

self-esteem and self-confidence have impreved. Sam is learn-
ing life skills and vocational skills.”

39




Sam said it best when he commented, "Now | have a reason
to come to school. P'm leamning somcthing that I know I can
use. Before I didnt understand why I needed to leamn all
those fractions and writing skills. It just seemed so use-
less. Now I see how I'll be using those skills in my job.
It just makes more sense!”

O
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() IV. Work Experience

This section of the ITP Record Sheet helps the IEP/ITP
team plan and list all of the work experiences in which the
student will and/or has participated. An educational program
resulting in employment must incorf)orate a variety of work
experiences beginning with in-school and volunteer jobs and
ending with a final job that the youth can maintain after
graduation or program completion. Employer evaluations and
anecdotal records should maintained in the transition
file. The dates, work settings, and person responsible for
securing and monitoring the placement can be indicated on the

ITP Record Sheet.
8. Community'Voluniesr Experience
{ran-peid)
C. Summer Jobs

D. Competive Work Experience
(paic)

E. Empbyment Placement
® s

A. In-School Jobs. A variety of jobs can be assigned to
students both in the classroom and throughout the school
buildini. Most schools offer such jobs as receptionist,
office helper, clerical worker, kitchen worker, teacher's
aid, groundskeeper, janitor, cashier, bookkeeper, and/or

© Start with in-school stockperson in a school store. The basic employability
jobs 1o assess skills can be developed and monitored best through in-
the student’s school jobs. Be sure to specify hours, responsibilities,
employability and the job supervisor who will complete weekly evalua-
skills. tions of the worker.

B. Qumqua&emnmwm Once students
have developed acceptable employability skills within the

school environment, try placing the youth in a volunteer
job in the community. Make sure specific hours, respon-
sibilities, and an on-site supervisor are determined.
Collect evaluation feedback on at least a monthly basis.

C. Summer Jobs. Valuable work skills can be learned through
summer jobs. In addition, endurance and realistic work
g.xgsectations can be developed through protective summer
jobs.

In most communities, school personnel can work

. cooperatively with the local PIC program to gain an
41
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A variety of work
experience is
essential for students
to assess community
involvement.

employer stipend to pay the youth. Most PIC programs are
happy if school personnel locate a cooperative employer
close to the youth’s home and actually complete the job
match, This will often result in a better job match for
the youth as well as the employer. Work with your local
PIC program to coordinate summer work experiences.

: mmmm%&m youth will be
able to obtain their own paid j Others will need

assistance from school personnel or family members.
Youth should be engaged in competitive employment by the
final year of high school. If a student has not main-
tained a job up to this point, be sure to increase the
involvement of adult service personnel.

E. E%plmmmm If steps A-D have been initiated
and successfully completed over the high school program,
a

then and permanent job should naturally
follow. Most seniors should be placed no later than
January of their senior year. School personnel must
involve the family and adult service personnel to inter-
cede if problems occur. If a placement cannot be main-
tained, extending the high school program for an
additional c?rem (at least) is recommended. This fifth
year should utilize the services of job coaches and/or
other support services as necessary to ensure a Success-
ful community-based placement.

. Other. Work experience opportunities other than those

presented above may be available for students.

opportunity to gain work experience should be utilized to
ve students vital exposure to appropriate work
haviors and skills.



V. Employment-related Support

outh need support services to enter employment
§ ccessfu%ly These sempe%g range from physical and/or

Man

u

occupational the to strengthen certain muscle groups so
the l;taundem will able tggtgerform a given jobgmtask to
intensive job coaching. Early in the ITP planning process
the ITP team should discuss potential career ters in
relation to the types of support services that the student
inay require.

Services that the school can provide should be delivered
with the goal of integrated employment in mind. For example,
if a student is receiving speech therapy, the therapist may
work on specific speech patterns in the context of tin 3
and talking with coworkers. Or the occupational therapis¢
may want to strengthen upper arm strength so a student wno
uses crutches can pull himself up on to a bus so that he/she
can use public transportation to get to work.

Services that the school cannot provide will have to be
assumed by either the family or adult service personnel. It
is important to analyze the eye of employment-related su
port each student may n and arrange for its timely

delivery.
® —
A
and

™. Work Coomanair

D, Job Coaching

'Tfmw (% work) :{
A . If a student’s employa-

0 ional/Physical Tt
bility can be enhanced improved dexterity in either
gross or fine motor gain the services of the
school occupational therapist or physical therapist.
Explain what the specific long-term employment goal is
for your student. Describe the types of job tasks that
the student will eventually perform. Assist the thera-
pist to operationalize these goals and objectives into
specific activities that he/she can incorporate into
weekly occupational therapy or physical therapy
sessions.
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P e r. e
CASE STUDY CASE STUDY: TOM Tg;a s‘t’)lgnmmm

Tom hss a physical impairment that affects his balance and
mobility,. He uses a walker to get around the school building.
When Tom’s ITP tcam arranged for a job through the Summer Youth
Employment Program, transportation became the major concern. Tom
did not have the upper body strength to board a public bus without
assistance, The ITP called upes the expertise of the school’s
physical therapist. After the situation was explained to her, the
physical therapist agreed to work on Tom's upper body strength,
mobility, and balance. She wrote the following goals and objec-
tives for Tom's ITP.

Tom will improve his shoulder, trunk extension,
and hip and leg riuscle strength.

o Tom will be able to do 15 pushups.

o Tom will improve his standing posture. He
will be 2 inches taller when standing with
good posture.

o Tom will be able to stand free for 30 seconds
without effort. :

o Tom will be able to walk 10 steps without the
walker,

o Tom will be able to board a public bus. i

B. Speech and Langvage. Many students with disabilities
have difficulty engaging in social conversation which
many of us consider small talk. From greeting coworkers
when you walk into the room to asking to join coworkers
for lunch and then making appropriate small talk, these
social skills must be taught and pracuced. Asking the
speech therapist to incorporate these skills into his/her
weekly sessions may be one way to teach and reinforce
these skills. Setting up situations that provide stu-
dents the opportunity to practice these skills in the
classroom during lunch, breaks, and each morning at
arrival and each evening at dismissal is also essential.

C. Work Coordinator. The work coordinator assumes responsi-
bility for developing the job site, completing the job
analysis, coordinating on-the-job training either
training the student himself or ing for a job coach
or a work supervisor to train the student, and coordi-
nating the follow-up. The first month at a job site the
work coordinator should be in contact with the employer
on a weekly basis if everything is going smoothly, and on
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) a daily basis if extensive training and/or support ser-
‘ vices are required. It is helpful if the work coordina-

tor is intricately involved in tt: ITP planning process
for several years in order to help plan other employment-
related support services required.

D. Job Coaching. A job coach (also referred to as a job
trainer or an em| ?fgyment specialist) is a professional or
possibly paraprofessional who provides individualized
one-to-one ass. .ance to the client in job placement,

A variety of related travel training, skill training at the job site, ongoing
services may be assessment, and longﬂtl:rm assessment. The job coach is
needed in transition. expected to reduce his or her presence at the job site

as the client becomes better adjusted and more indepen-
dent on the job. Currently some school programs and many
adult service agencies are providing trained job coaches
to assist in the on-the-job training functions.

i _wnrk). Transportation to work has
been cited repeatedly as the major barrier to an effec-
tive school-to-work transition. The ITP team must ad-
dress this concern in a systematic manner. In the case
study of Tom, the ITP team attempted to develop the
mobility of acaroung adult with a physical impairment
through physical therapy. Other ITP teams have secured
the services of cabs and/or taught students to ride
public buses.

. F. Othe.. There are mm}{_lgther employment-related support
services that the IEP/ITP team may consider, for example,
gaining the assistance of a rehabilitation engineer to
develop jigs or other work site accommodations, or pro-
viding workshops at the employment site to assist super-
visors and coworkers in gaining the awareness and

supervisory skills nece to assist the employee with
a disability to become a fully integratc { member of the
work site.
45
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VL Future Issues (nonschool) .

o panient Vg, coste planping, and. guardiad.
such as i ndent living, estate p an an-
ship. Yet, itpeis the school’s responsibility to make this
information available so that family members can begin to
plan for the future. For example, in many communities there
are waiting lists up to 3 years long for semi-independent
living arrangements. Alhough the family may not consider
independent living a priority this year, they may have to
take steps this year to make it available in 3 or 4 years.

S =SSt

The issues of estate planning and dianship can also
be complex Legislature at both federal and state levels is
continu&y passing laws and amendments that affect what

nts can and cannot do to plan for their sons’ and
daughters’ futures. To remain current on these issues, it is
wise to contact occasionally a parent advocacy organization
that closely monitors legis{ation in this area. One recom- .
mended parent advocacy organization is The Ohio Coalition for
the Education of Handicapped Children. This organization can
provide you anc the parents you serve with the most current
information on these issues as well as many others.

Ohio Coalition for the Education of Handicapped
Children

933 High Street, Suite 106

Wo on, Ohio 43085

(614) 431-1307 (V/TDD)

A. Living Arrangements: School personnel should be able to
explain what types of independent living arrangements
currently exist in their community. Parents and students
may want to visit several group homes to sec how they are
coordinated. The appropriate adult service case manager
should be able to assist you and the family in deter-
mining the best independent living option available for
the young adult in transition.

B. Estate Planning. Estate planning addresses how parents
can best provide for their son or daughter after the
parents’ deaths. "Leaving substantial assets directly to
a person with a disability who would otherwise be eligi-
ble for government benefits is like making a contribution
to the government® (Beyer 1986). For example, if a .
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Ferson’s assets exceed $1,500, he or she is not eligible

. or SSI nor medicaid. Setting up a trust or a will with
terms that protect the child’s assets without disquali-
fying him/her from necessary support services can be an
important issue that school personnel should be prepared
to discuss with family members. This matter may be best
addressed by putting parents in contact with the Ohio
Coalition or a knowledgeable legal counsel.

C. Guardianship Issues. A testamentary guardian is one¢ who

is court approved to be responsible for the care and
custody of a minor child or adult with a disability
and/or the management of their financial affairs when the
parents are gone. The more specific parents can be
concerning the quality of life issues of integrated
employment and independent living situations, the more
parents can rest assured that the guardian will carry out
their wishes.
Another guardianship issue arises when the student
becomes his own guardian at age 18. Most persons with
disabilities are capable of beinﬁ their own guardians.
Some persons with severe disabilities may require their
parents to become guardians for medical or financial
affairs only.

D. Other. The ITP coordinator should ask the parents and

. team members if there are other "future issues” that
should be addressed during the final transitioning years
of high school. The ITP coordinator can indicate the
issue on the ITP Record Sheet and determine who will seek
answers and when the potential solutions will be shared
with the ITP team for discussion.

_ _ ﬂ
CASE STUDY: FUTURE PLANNING FOR JAKE
CASE STUDY

Jake was 21 and graduating from school in a few months.
He had been working fulllime as a dishwasher at a nursing
home for almost 2 years. Pat, the transition coordinator,
felt that Jake'’s transition would be casy since he was work-
ing and getting along really well with his coworkers.

At the ITP team meeting Jake and his parents, the MR /DD
casc manager, and Jake’s employer all talked about how well
Jake was doing on the job. The employer met the MR/DD case
manager, and the ITP coordinator explained that the employer
could call Mr. Jones, the MR/DD case manager if any problems
arosec.

When Pat reviewed the Future Issues section of the ITP
Record Sheet, Jake’s mom explained that she and Jake’s dad
were going to retire and move to their retirement home in the

. country about 3 hours away. Jake’s mom explained that after
47
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town and keep his job. This would nuressitate Jake getting a

discussing this plan with Jake, hc bad decided to stay in .
place of his own since they would be selling the family

Pat and the MR /DD case manager reviewed the independent
living options available in their community. Jake did not
want to live in a group home; he wanted to live in an apart-
ment with a roommate. The MR/DD case manager explained that
he would be able to stop by on a weekly basis to make sure
that Jake was cating properly, cleaning up the apartment, and
paying his bills. Since Jake could not afford an apartment
on his own, everyone agreed that he should find » roommate.

The ITP team made some plans as to who would search for
the apartment and a roommate and together they set up a
tentative timetable. As they reviewed section 7, Functional
Living Training, they discussed each independent living skill
in terms of who would help Jake develop these skills to the
best of his ability.

The ITP team followed up with their assigned tasks, and today
Jake and his roommate are living independently in their own apart-
ment,

| S—

Aigects of the ITP Record Sheet can be augmented by
using the Individualized Transition Plan (ITP) form. This .
form offers space for more detailed planning information.
Exhibit 6 illustrates the individual transition plan form
used to Lglan Jake’s transition to independent living. A

master of this form is included in appendix B.
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Exhibit 6
INDIVIDUALIZED TRANSITION PLAN
SHXENT MEER __ 14

STOUEMT MAME __Barnes Jake B Sooor, __Horton High School
IAST FIRSY MIIIE :
DI OF BRI __2/4/66 IRVEL _ 12 VOCATIONAL SCHOOL, _ A-OWE program
FROFOSED GRADDNITON DRIR June 7, 1988 DATE OF MEETING 5/24/88
SCHOOL, TIP Pat Brown PROGRAN/JOB PIACEMENT __ Heayenly Rest Village
AP PP Frank Kurtis PROGRAM/JOB PIACEMENT _ Heavenly Rest Village
FARTICIFRNTS FOSETTON FHONE FARTICIFANTS | FOSTYIXN FHONE
Pat Brown A-OWE Teacher

Frank Kurtis MR/DD Case Manager

Kevin Baker Foodservice Director, Heavenly Rest Village

Mrs. Barnes _ Parent

Jake Barnes __ Student

H
((=}

JIXRS OF SPECTAL MEEDS AND/OR ACOOMMODNTTONS

Jake will be working 40 hours per week at Heavenly Rest Village. Parents are moving out of town, but Jake is staying
and moving into independent 1iving. Jake needs ongoing supervision of independent 1iving and money management skills.
Transportation needs and other practical arrangements should be made according to the changed situation.

Team Goal: Jake shall remain a full-time employee at Heavenly Rest Village after graduation. He will move
to a semi-independent living arrangement by mid-summer.

— SIECTIVE : RESCONSIRIE FERXN(S) Ingne 22 OGO 020202
1. To locate semi- To find a room or an apt. where Pat Brown, A-OME Teacher During summer months
fndependent 11ving dJake can live independently but Frank Kurtis, MR/DD Case
arrangements for under supervision. Manager
Jake. -advertise in local papers Mrs. Barnes (parent)

~interview potential homeowners
~{f Jake gets his own apt., he & Mrs,
Barnes will jointly furnish apt.

(;I' ()“L




~-Transportation arrange- Pat Brown, A-ONE Teacher
ments and training. Mrs. Barnes, parent

=1f Jake lives on the Frank Kurtis, MR/DD Case
bus line, /DD case Manager

management will help Kevin Baker, Employer
him obtain a key card.

-Car pooling, potential

option.

—IELD _  CUIONE

After move to new
residence,

— CEIECIIVE ACTIVETIES

2. To arrange transportation
from Jake's new residence
to Heavenly Rest Village.

Frank Kurtis, MR/DD Case
Manager

3. To supervise independent
1iving, work and 'other
dafly 1iving skills.

=MR/DD case management
will ensure that Jake
p:zs bi1is, has food,
etc..

-W111 check in on Jake
1-2 times per week.

-N{1] offer assistance
in independent 1iving
arrangements and main-
taining good 1iving
conditions.

~Mrs. Barnes will teach

Ongoing

05

4. To teach Jake to wash/ Ongoing

dry his own laundry and
reinforce his grooming
skills.

Jake will clean his room
and/or his apartment once
he moves in on his own.

bZ

Jake to do laundry at
home, including use of
washers and dryers.
-Take Jake to a laundry
and teach him how to .
use the !aundry. ‘

-Case managers will

follow up once Jake
1s on his own.

-Case management will

monitor these activities.

Mrs. Barnes
Jake :

Frank Kurtis
Jake

Ongoing

b
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7.

9,

To coordinate Jake's meals. -Jake will eat one Jake

To supervise Jake's
financial matters,
including paying all
bills, budgeting and -
nircreational activi-
ties.

Jake will enroll in
Heavenly Rest Village
group health plan.

To determine eligibilfty
and appropriateness of
Medicaid program, in lieu
of employees health plan
program.

b3

=Case manager will

=MR/DD case manager

meal (regular) with
his regular shift.
=Jake will purchase his
breakfast at Heavenly
Rest Village and will
arrive 1/2 hour
earlier to eat his
breakfast at work.
-Keven Baker will
arrange the breakfast
PI‘I::MSG at the work
site.

Frank Kurtis

Kevin Baker

Frank Kurtis
explore phone and
other utilities
expenses and deter-
mine 1f ‘there are
any breaks or
waivers.

-Case wanager \ml
monitor Jake's money
spending and how he
pays his bills, etc.,
in an independent
1iving situation.

-Kevin Baker will give Kevin Baker
Jake the plan and the

necessary forms.

~Jake will complete Jake

the forms assisted by Mrs. Barnes
Mrs. Barnes if needed.

Frank Xurtis
will look into Medicaid
program to see {f Jake
is eligible for these
services.
=Jake will apply for
Medicaid 1f eligible.

Starting 5/31/88

Ongoing

June 88

June 88



VII. Functional Living Training

In addition to teaching the basic academic skills and
career/vocational skills, it is also important for school
personnel to ensure that youth exit high school with func-
tional living skills so they can take care of their home and
personal belongings, as well as participate in their communi-
ty. Some of the functiv.al living skills may need to be
incorporated into the IEP as goals and objectives. Others
may be taught in the home.

For example, the purchase, care, and preparation of food
may be a yearlong course in a self-contained class for stu-
dents with mnln;gsea disabilities. However, parents of chil-
dren with mild disabilities may prefer to teach these skills
at home. Whatever is decided, it is important that the
person assuming prim responsibility for instruction for
§la‘ch functional living skill be noted on the ITP Record

eet.

As the IEP/ITP team discusses each area of functional
living skills, it may be helgful to decide in which course
the skill will be taught. For example self-care may be
taught in a health or science course. Safety may be taught
in a vocational course and/or physical education course.
Since school personnel must make maximum use of the instruc-
tional time available during the school day, it is important
to coordinate which skills and content will be taught in
which courses.

,
g
é
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A. Home. The home category of functional living skills
includes skills such as self-care and safety, as well as
food, clothing, and ho.ne maintenance. Some of these
skills can be infused into everyday classroom procedures.
For example, does the student pick out ‘his/her own
clothes each morning and are the clothes appropriate and

. in good condition? Does the student fix his/her own
lunch and is it a well-balanced meal? By working togeth-
er, parents and teachers can monitor and provide correc-
tive feedback when personal hygiene, clothing, and meal
preparation are not meeting previously set standards.
Other skills may need to be incorporated into a health or
science course.

BR. Cozamunity. Skills such as shopping, managing mo.ey, and
using community services such as the bank, post office,
and public transportation are included in the category of
community functional living skills. Many of these ski
are best taught in the community through field trips and
community-based experiences. Decide with the parents
which of the community skills need to be incorporated
into the IEP and which skills can be taught at home.

C. Leisure Skills. Participating in sports and fitness
activities, developing hobbies, and attending movies,
concerts, and other community activities help an individ-
ual become a well-rounded person, as well as provides an
incentive to earn money. Discuss the development of
leisure activities with the student and his or her par-
ents. Find out what activities are of interest to the
student and then determine who will foster the develo
ment of leisure skills so the youth can participate in

. his/her community.
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D. Social Skills, Many of the social skills that are impor-
tant to young adults involved in the transition process
are summarized on the Employability Life Skills Assess-
ment. Empl are exj to control their emotions,
exhibit sod%?smpons: le behavior, and communicate
effectively. This area of the ITP Record Sheet can be
used to highlight and target specific social skills that
must be developed in order for the youth to become a
dependable member of the work force. A behavior manage-
ment p may be implemented to monitor appropnate
social § across the school, work, and home settings.
This program will require that teachers, work site super-
visors, and parents be involved in monitoring the
students/employees social behaviors.

E. mmmn_ﬂmmm Many students with disabili-
ties have not had the opportunity to interact in main-
streamed settings. Yet effective transition plans often
include a goal of integrated employment. Students with
disabilities may not be comfortable in integrated set-
tings unless they have experience in su settin
Participating in a band or on an athletic team can
some of the best evperiences a teenager may recall about
his or her high school years. A disability docs not
g;event participation, but “poor attitudes, inappropriate

haviors, and/or outdated policies may create barriers.
Discuss the type of interaction opportunities that are
available in your school and community and find out what
really interests the student. Developing these interests
will not only help the student develop social skills, but
all our lives will be enriched through an increased
understanding of each individual’s potential.

F. Other. Other functional living skills may need to be
targeted. Use this space to specify other skills that
may need planning and work.

S,
-
&g
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VIIL High School Credits Necessary to Graduate

Page 5 of the ITP Record Sheet outlines the Ohio Depart-
ment of Education’s minimum course requirements that are
necessary to graduate, Individual districts exceed the
state minimum requirements. After the IEP team have
determined what career guidance, work experiences, emgll‘m;
ment-related support services, and functional living
are necessary to assist the student transition to work and
independent living, it is essential to match what needs to be
done with the courses that are required to graduate.

For parents of students who are not seeking a high
school diploma, but a certificate of comgletion, this page
may not need to be completed. But if the IEP/ITP team
decides that a high school diploma is the goal, then the high
school curriculum must be planned so that the basic, neces-
sary vocational, and functional living skills are incorpo-
rated into the IEP/ITP plan so that the student not only
graduates, but has the skills to live, work, and play in the
community.

= __‘ - ——
A. Engish (3 uniis)

B. Physical EGUCaNon (172 unk)

C. Heakth (1/2 unit)

0. Math (2 units)

E. Science {1 uni)

*

F. Sonia Skuses (2 uis)
* Amer. History (372 unll)
= Amer. govemment (172 unil)

G. Electives (9 uit9)
* Vocations! (possbie second |

ERIC
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A Enghsh__(l_umm Three units of English are required
duning high school. Since English courses deal with
written and verbal communication, an English course can
encompass a variety of activities that assist the student
to-—-

o explore potential careers (interviewing and writing
pers on careers the student is interested 1n
exploring).

o develop job-seeking behaviors such as completing job
applications and interviewing skills.

o develop communication skills so that students learn to
take phone messages and use the telephone directory.

o develop problem-solving skills so students learn how
to an a problem and select a solution from a list
of possible alternatives.

o read common materials such as newspapers and
magazines.

o use reference materials such as a dictionary or the
local community directory.

o read recipes, home repair manuals, etc.

B. g;mx_m@m_umm One-half credit of physi-
education is required the Ohio Department of
Education. This course can used to develop pl;ysical
strength, social skills, and/or a sports and fitness
awareness so the student understands the rationale and
concept of "good physical health.”

C. H_g_ahh_%z__umu One-half credit of health is
required. The student can gain an understanding of how a
person maintains a healthy body through proper nutrition,
disease prevention, and health care. Many school curric-

ula provide family and sex education through the health
course.

D. Math (2 units). The state requires two units of math.
In addition to developing basic math skills through the
use of a calculator, managing personal finances are
essential skills that every person must develop. Activi-
ties such as understanding paycheck information such as
deductions to paying taxes by com leting Form 1040 can be
incorporated into math classes. If students are enrolled
in vocational courses or participate in work-study job
sites, find out how the math teacher can reinforce and
teach the essential math skills required in the student’s
seiccted occupational area of interest.
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. E. Science (1 unit). One unit of science is required by the
Ohio De ent of Education. Gaining an understanding

of nutrition, disease control and prevention, reproduc-

tion, and fan:ily Uplanning can all be incorporated into a

science unit. Understanding current airs such as

space travel, oil shortages, and conservation practices
may also be topics that students can incorporate into

their future.

F. Social Studies (2 units). Two units of social studies
are required that includes one-half unit of both American
history and American government. Making students memo-
rize the 50 states and their capitals is not a skill that
one needs to be successful in life. When deciding what
content is incorporated into these courses, keep the
student’s local community in mind. For example, under-
standing the voting procedures, why and how we pay taxes,
and the types of services tax dollars provide within your
local community will make more sense to your students,

G. Electives (9 units). The State of Ohio requires nine
units of electives. A vocational course is recommended
as an elective option. Through the Project NETWORK
experience it has been demonstrated that youth who gain
skills that result in paid employment, have more success-
ful transition experiences as measured by months worked

. and wages earned. Many vocational pro are adding a
13th year and/or offering 1-year vocational programs so
that youth can enter into a vocational program in their
junior or senior year.

©
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IX. Recommendations and Additional Support Services

The final of the ITP Record Sheet provides for
"recommendation” and "additional rt services” to be
completed during the final of school by the ITP

team. This section can provide names and addresses of per-
sons who can either provide a recommendation or additional
support services. The transition coordinator should indicate
whether the student is eligible for each of the adult ser-
vices listed, and if an open case is on file. It may be
helpful to simply staple the business card of the counselor
or contact person associated with each agency listed.

For Additiona! information/Recommandations, Contact:

Fhone e

Address

~— Woblilty/Transponistion Nesds:

Bureau of Vocational Rehabititation

ADDITIONAL SUPPORT SERVICES: Student is eligible for/registerad for servioss with the following adult support agencies:

Ohle Bursau of Employmens Services
No

D eersd? —— vos —— No Renstored? ——Ves —— No
Contact: Contaet.
Address: Address:
Phone: Phone;
Private Industry Councii MR/DD
Eligible? —_Yes _Ne Ekgible? Yoo ___No
Regististarsd? ___ Yos ____ No Regisrad? _ Yes __ No
Contact: Contact:
Address: _ Address:
Phone: Phone:
-
/2




SECTION III. INDIVIDUAL ROLES AND RESPONSIBILITIES
INTRODUCTION

In a successful transition process, certain responsibil-
ities must be assumed and actions undertaken. A number of
responsibilities are mandated by federal laws and state

idelines that clearly specify the person(s) responsible.
ther activities are strongly recommended but must be
assigned to a participant in the transition process. This
section explains the roles and responsibilities that clearly
belong to one person. Further, it clarifies those additional
activities inherent in a successful transition process and
makes suggestions about the assignment of different tasks.

Many of the roles are not clearly defined and wide-

Roles and ly from situation to situation. An understanding of the var-

responsibilities ious roles to be filled is further complicated by the values

vary widely from and attitudes of each individual in the transition process

place 1o place. regarding the employment and training of persons with dis-
abilities.

At some level (building, district, regional) one person

. needs to assume rglggonsibihty for the coordination of the
transition process. This role, that of the transition coor-

dinator, is vital to the success and effectiveness of the
transition process. The title “transition coordinator" can
apply to any one of the participants in an individual’s
transition process. The =xperience of the authors indicates

Many school that this role is sometimes filled parents, but in an
personnel have organized transition proccss is best filled by personnel from
assumed the role the school. Secondary personnel who might assume this role
of transition include the following:

coordinator.

IEP chairpersons
%:’)ecial education teachers

ork-study coordinators
Vocational special education (VOSE) coordinators
Job training coordinators
Occupational work experience (OWE) teachers
Vocational instructors

COCOCOO

The transition coordinator is the individual who inter-
acts with each of the other transition players, who partici-
pates in the IEP process, and who oversees that there is
continuity to the process. As a result, rather than devotin
a section to the transition coordinator, his or her responsi-
bilities are included herein as they relate to the other
piayers in the transition effort.
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The student’s role
is often overlooked.

THE STUDENT
The Student’s Role

The student’s role in the transition process is often
overlooked. Although some students with severe disabilities
cannot actively participate in the decision-making process,
many decisions are made by parents and school personnel
without any real input from the student whose life is
affected by the decisions. The student must have a sense of
ownership for the decisions if he/she is to feel invested in
the process and the outcome. The student’s role may include
the following:

o Students should participate (to the extent
they are capable) in and transition meet-
ings. Participation may include sharing per-
sonal goag, interests, and level of
satisfaction with the process.

o Students should be encouraged to cooperate in
activities designed to assess their abilities
if the assessment is to be accurate and

planning effective.

o Students should actively participate and
cooperate in the education/training experi-
ences designed by the team to prepare the
student for work. This would include class
participation as well as career exploration
and work experience.

o Some students can save their IEP and transi-
tion teams a great deal of time by sharing
information about problems encountered in
school, in the community, and on the job.

o Students must also be active participants in
problem resolution.

Clearly students should participate to the degree they
are able and should be given the opportunity to voice their
opinions about all phases of the transition process. Care
should be taken to determine the student’s areas of fear and
how these might impact the transition grocess. For example,
a student wko is afraid of being ridiculed by coworkers
should be given the opportunity to explore that fear and pos-
sible solutions to that problem. Types of fears often ex-

pressed by students include--

o fear of being ridiculed, ostracized, or
teased for being different;

o fear of failure; and

o fear of the unknown.
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Involve the student
through a student
contract.

Establish a
transition file for
each student.

Full Tt Provided by ERIC.

ERIC

The student must be given the opportunity to participate
fully in those activities designed to prepare students
for the world of work. This includes vocational
early career explorations and job tryouts, early job place-
ments, and other age-appropriate integrated activities
included as part of the preparation efforts.

One method for securing student participation in their
own transition &-oeess has been implemented by the Great Oaks
Transition to Work Project. Educators there have found that
a contract with the student~clearly outlining the student’s
roles and responsibilities and siﬁned by both the student and
the ent/guardian—works well toward communicating the
specific behaviors expected of the student. A sample of their
contract follows in exhibit 7 (camera-ready masters of this
exhibit are included in appendix B).

The Transition Coordinator’s Role with the Student

The student must be the focus of any transition effort.

In order for transition t0 meet the needs of the student, the

student’s needs must be assessed. In addition, the student’s

gerogress must be tracked throughout the transition process to

able to identify any change that is occurring or a change

in needs--if such an effort is not maintained, worthless

services may be rendered and necessary services may be inad-

vertently overlooked. It is the role of the transition

coordinator to see that the student’s needs are assessed,
met, and the results and outcomes recorded.

Much of the information needed about the student may
already be in the student’s file. A technique that has been
successfully demonstrated is the establishment of a "transi-
tion file" for each student. Although this may initially
involve the replication of existing files, everything needed
to aid in transition will be cuntrally located, and, at a
glance, a transition coordinator can see what is missing and
what is needed. Use of a transition file is discussed in
section 2, Individualized Transition Planning.

As a transition coordinator, you should meet with the
student regularly to gain an understanding of his or her
interests, abilities, and special needs as they relate to
work, recreation, and independent living. Observations of
the student in classroom, at work, and in recreation settings
are also valuable sources of information.
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EXHIBIT 7

SAMPLE STUDENT CONTRACT

Transition to Work Participant’s Respoasibilitics

1. The student will apply for a work permit as determined
by current Ohio Labor Standards and Regulations.

2. The student will assne the responmsibilities for trams-
portation to and from work, a necessary skill for inde-
pendent living. The parent/guardian will aid the
transportation if deemed necessary.

3. The student will be punctual and maintain regular at-
tendance at school and on the job.

4. The student will call his/her employer, job traimer (if
applicable), and the high school office prior to ab-
sence.

5. The studert will demonstrate appropriate dress, groom-
ing, and behavior at school and oa the job.

6. The student will report all working hours and earnings
to the teacher and/or work-study coordinator, as re-
quired by the school district.

7. The student will be encouraged to open a savings ac-
count at a local bank and will maintain a week-
ly/monthly budget as part of the instructional program,
as required by the school district.

8. The student will give the employer and work-study coor-
dinator appropriate notice (at least two wecks) before
terminating a job and will discuss the job-related
problems before action is taken.

Student signature

Parent/Guardian signature

SOURCE: The Transition to Work Project, Ohio RSC, August 1988,
Reprinted with permission.

_ #
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By working on behalf of the student in an advocacy role,
the transition coordinator must be committed to securing the
resources necessary to maximize the student’s potential.
Often you will need to convince other service providers of
the necessity of their agency’s services to your student.
Above all, it is your responsibility to build a rapport with
the student and to develop a trustworthy relationship.

CASE STUDY

CASE STUDY: A TRANSITION COORDINATOR

Joe is a young man with developmental disabilities.
Phillip Beck, the OWE Coordinator from Joe’s school was
selected as Joe’s tramsition coordinator. Phillip taught Joe
in his OWE class HE then located a job for Joe as a dish-
washer in the kitchen of a retirement center. Phillip
explained the local county board of MR/DL)’s case management
program to Joe and his family, Not only did Phillip facili-
tate Joe’s ITP meetings (including Joe, his parents, his
employer, and personnel from the local MR /DD case management
staff), Phillip also served as Joe’s job coach as he learned
how to perform his new job duties.

Even though Joe had graduated from high school, Phillip
continued to stay involved. Phillip helped him locate an
apartment that would permit him to live independently.
Phillip helped him move in and cven hooked up his television.
Now morc than 2 years after Joe’s graduation Phillip contin-
ues to stay in touch with Joe.

Clearly Phillip’s participation in Joe's life filled the
vital roles of a teacher, a mentor and, above all, a friend.
Joe is no longer a high school student, he is a man who lives
and works in his community--his teacher and friend Phil made
this possible.



'THE PARENT(S)/GUARDIAN

The Parents’ Role

Parents of children with disabilities have a legal re-
sponsibility to be involved in decision-makgif activities.
Many are overwhelmed the rcsponsibilil)lr_;hs others are
ardent activists on behall of their child. The rationale for
parental involvement in the transition process, in addition
to the legal reasons, includes the following:

o Parents have a vested and, in the case of chil-
dren with disabilities, a longer than average
le of interest in positive outcomes for

Parents can their children,
Sacilitate change.

o Parents know their children better than anyone
else, thus they can serve as critical resources
hi the development and implemeniation of
plans.

o Parents can be extremely effective in main-
taining continuity of training and of purpose.

o Parents can act as another pair of eyes, ears,
and hands during implementation and follow

along stages. .

o Parents can act as system advocates, often fa-
cilitating changes professionals desire but are
constrained to accomplish.

o Parents can aci as role models/teacbers for
their children, instilling positive learning
ﬁatl makes job success for their child more
ikely.

o Parents can act as community supporters and
messengers to the community about positive
agency efforts,

o Parents can act as service coordinators, thus
ensuring more effective and positive results.

o Parents as nurturers/caretakers provide support
and encouragement that complement professional
efforts. (Taylor 1986)

Parents are faced with significant challenges in raising
any child to adulthood. Those challenges are often exacer-
bated if the child has a disability. Many parents will
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ieve the loss of a "perfect” child, which is legitimate.
. ents must be a part of their child’s fransition team to
whatever extent they are willing.

Some parents will meekly accept the word of school and
ency personnel and others will have very definitive ideas
about the services they want for their son or daughter. Par-
ents are entitled to seek second and third opinions on behalf

of their children.
Many times the greatest conflict between school and
Parents and school agency personnel and parents is a difference in values. Par-
personnel should ents may strongly adhere to a work ethic and expect their

child with a disability to work while school personnel may
determine that this same child could not handle competitive
employment. On the other hand, the student may be fully ca-
pable of functioning in a competitive work environment and
the parent(s) may be overly protective and will go so far as
to undermine placement efforts.

agree on @ common
goal.

Parents and Transition

In the past, parents have also had the responsibility
for what we call transition. Parents have assisted their
child in securing necessary services, seeking employment, and
coordinating with school personnel. The limits of havin

. parents serve as their child’s transition coordinator are
related to the parent’s knowledge of the field. Transition
involves so many varied components that no parent could be
expected to know about each of them. The role of parents in
assisting the school-based transition coordinator cannot,
however, be understated. Often the school personnel will
know of providers of general services while the parent may be
aware of providers of disability-specific services.

McDonnell, Wilcox, Boles and Bellamy (1983) point out
that transition presents a complex set of issues to those
responsible for service planning. The authors mention that
at present there is no common mechanism yielding projections
of the needs of high school 'graduates with special needs.
"Parents,” the authors claim, "are in a unique position to
provide planners with such information” (p. 10) because
(1) parents have been constant participants in the lives of
their children and "have a perspective on life planning that
is not matched by episodic personal contact® (p. 11),
(2) they can be an important political force in securing
necessary services for their ofispring, and (3% they are
indirectly consumers of transition services. It is the
parents who must confront the painful results when transition
efforts are unsuccessful, for example, disruption of home
life and discouragement (Lundstrom 1988, p. 3).
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CASE STUDY
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Further, it must be remembered that in families with
special needs youth, often (33 percent) more than one child
has special needs and Mnt s) may have had previous
negative experience with tion efforts.

As stated earlier, it is important to identify fears

that students may have about assessment, tmmm‘% placemem}
and life as a responsible adult. Similarly, the fears o
parents can play very significant roles to the detriment of
their son or daughter. In fact, in many cases the student’s
fears and those of the parents are the same:

o Fear of their son or daughter being ridiculed,
ostracized, or teased

o Fear that the student will fail at the sug-
gested endeavor

o Fear that the child will never become self-sup-
porting

o Fear of the unknown

o Fear of permanent loss of benefits (SSI/
Medicaid) if the student works

In determining student’s fears, care must be taken to
see how many of these fears are being perpetuated by the par-
ent or are, in fact, the parents’ fears being projected onto

the student.
CASE STUDY: PARENT INVOLVEMENT IN TRANSITION

J—

Tricia is an attractive high school student who was
placed in her first job by the transition coordinator. Her
manager, aware of Tricia’s somewhat limited abilities, was
successful in makiig Tricia feel a part of the team. Tricia
responded beautifully and was further motivated by her weekly
paycheck. When managemeant changes occurred, the new manager,
concerned about the profit margin, cut the hours of his
staff, leaving Tricia with less than 10 hours of work each
week.

Soon after her hours were cut Tricia became frustrated
with work and, on the advice of her parents, she quit her job
2 weeks after her high school graduation. On a tip from the
high school transition coordinator and with help from ber
mother, Mrs. Baker, Tricia obtained a job as a housekeeper in
a nursing home.
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that
Tricia no longer desired to work, yet Tricia indicated that
she did. As the transition coordinstor probed further into
thesitnaﬁon,itbeumcapparmtthatothcrnﬁablﬁm

working again, but his efforts were undermined by the moth-
er's frequent assertions to Tricia that she would fail
Rather than risking failure, Tricia opted to get out of work-
ing in the only way she could figure out for herself: by
having an accident.

After explaining the situation, the manager, the transi-
tion coordinator, and Tricia all agreed to let her try again,
but Mrs. Baker refused to let Trida return to work.
Tricia’s mother’s fears had interfered with successful job
placement.

The nature of the child’s disability must also be con-
sidered as significant when interacting with parents:

o Was the child’s disability easily recogniz-
able at an early stage in the child’s devel-
opment? How early in the child’s life was
the condition diagnosed (i.e., how long have
parents had to internalize and integrate this
information?)

o Is the child’s disability a "hidden" disabil-
;lty(;?d W‘;)uld the parent prefer that it remain
idden

o Was the disabling condition brought about by
an accident or trauma for which the parent
g}ight ?feel (directly or indirectly) personal

ame

Clearly, the list can go on and on. The examples given
here are presented as a reminder of the very real heartache

many parents have had to live through and the sensitivity
practitioners must have for parents.
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Transition
coordinators must
be sensitive to
parent’s needs.

O\

CASE STUDY

Among families who don’t attend IEPs there is an over-
representation of families who are poor, those wi.h iimited
e, pasents. (Webenand Sionemen’ 1986, p. 367, Citng
single ts (Weberm {oneman y P . Citing
Comer and Schraft (1980), Weberm and Stoneman claim that
nonparticn;})ation can often be traced to such factors as
social and education distance from mainstream societal insti-
tutions, a need to focus on economic survival, and & psycho-
11%%8&)11 sense of being controlled by others (Lundstrom

The authors cannot stress enough the sensitivity transi-
tion planners must have for parents. Such simple thi % as
roviding rides to wherever the IEP meetings are being held;
ldin‘gl meetings at a site familiar to parents (other than
the school); and not ing assumptions (that parents can
read, have a telephone, etc.) may make a sign.ig;cant differ-
ence in parental involvement.

i

CASE STUDY: PARENTAL INVOLVEMENT-JOE T

Joc’s parents were somewhat skeptical of community job
placement for Joe but they agreed to support him.

They bought him an alarm clock, and taught him how to
use it. His father drove him to work each morning since
other transportation was not available. At first the employ-
er dealt only with tac transition coordinator, but after
scveral months of seeing the father daily, Joe's supervisor
felt comfortable mentioning onc or two simple problems. The
parents were able to solve the problems quickly.

After 6 months, the parents were solidly behind the job

placement and saw Joc as a worker.

The Transition Coordinator’s Role with Parents

As seen above, the transition coordinator’s role often
takes unforeseen twists and turns. When interacting with
parents, the transition coordinator should be re I of
the parents and help the parents understand the importance of
each step of the transition process. When parents are
involved in the goal setting and planning, many misunder-
standings can be avoided.

The transition coordinator is one of the primary con-
duits of information to the parent(s)/guardian. Many parents
will be well-informed of their rights and responsibilities
and others will require guidance and support. Parents need
the following from school and agency professionals involved
in their child's transition process:
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. o Professionals who are open, honest, and
friendly.

o Professionals who listen to what the parent
has to say.

o Professionals who respect the professionalism
of the parents.

o Professionals who, when they share their
Consistent and opinions, label them as such.

regular communica-
tion with parents is
essential.

o Professionals who don’t overwhelm parents
with "do’s" and "should’s,” but who don’t
withhold information either.

0 Professionals, who when they have to deliver
tough opinions and information, do so with
respect to the feelings of the parents.

o Professionals who withhold judgement, as much
as possible, on how the paients handle their
situation,

o Professionals who are willing to take risks

on behalf of the parents, if they believe the

. parents are taking the right course of ac-
tion,

o Professionals who are honest about the limits
of their ability to support the parents.

o Professionals, who when recommending a course
of action, can give the parents le to re-
sources to get the job done.

o Professionals who res—gect the parents when
they agree with the ITP team, but who do not
dismiss the parents as "emotional” when they
do not agree. (Taylor 1986)

69

ERIC

Full Tt Provided by ERIC.



SCHOOL PERSONNEL

Introduction

The roles of school personnel in the transition process
are underscored by a variety of laws that mandate transition
and clarify the roles of these educators in the transition
process. The five major pieces of legislation affectmg the
roles of educators (and clarifying the roles of others) are
in appendix D.

The public education of all students in Ohio is under
the Cjourisdiction of the Ohio Department of Education located
in Columbus. The Ohio Department of Education, through the
Division of Vocational and Career Education and the Division
of Special Education, is actively involved in the development
of vocational opportunities for all students with disabili-
ties. The Department of Education standards are published in
their Rules for the Educdtion of Handicapped ChlPIdm which
clearly specifies the roles of school personnel in the tran-
sition process.

To fully understand the roles of those in transition,

gu need to look first at the Ohio Department of Education,

ivision of Career and Vocational Education’s options for the

vocational training of students with disabilities. If the

IEP team narrows a student’s tEllsaeement choice to vocational
education, four options exist for this placement.

EXHIBIT 8

VOCATIONAL TRAINING OFTIONS

o Option 1-Regular Vocational Placement. The least
restrictive vocational placement is enrollment in the
same courses and comparable work experiences as typical
high school students. A student with a disability ecn-
rolled in such a program is no longer considered "hand-
wcapped” and IEPs are no longer required.

The primary instructor in an Option 1 program would be
the regular vocational educator. The VOSE coordinator
would have minimum contact as there are no specific
goals and objectives on the IEP for the vocational
class. The special education teacher would be respon-
sible for the student’s academic course of study, and
the work-study coordinator should be available to offer
support as needed.
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EXHIBIT 8-<ontinad

. o Option 2~Regular Vocational Flacement with aa Adjustod
Program. The next level on the continuum is enrollment
in regular vocational education classes with adjust-
ments as necessary so that the student can succeed.
Examples of adjustment include easier-to-resad instruc-
er daily assignments, fewer skills to be leamned
simultancously, longer time to complete courses, and
technical assistance provided by special education

specialists,

The primary instructor in an Option 2 program would be
the regular vocational education teacher. The VOSE
coordinator would provide support and modification of
currictlum and instructional materials as necessary.
The special education teacher would be responsible for
the student’s academic course of study, and the work-
study coordinator would provide indirect support (e.g.,
placement services).

o Option 3—Regular Vocational Placcment with Supplemes-
tal Aids and/or Supportive Personnel. The third option
provides certain  handicapped students with the re-
sources they need to be successful in the district’s
regular vocational program. Appropriate extras may

. include modified equipment or specially developed

instructional materials along with hearing, visnal, or
mobility aids. Extra services may include remedial
instruction with courses required for graduation,
practice with oral or written language skills, speech
and hearing therapy, specialized guidance and coun-
seling, or special trar-portation arrangements. Spe-
cialized support personnel are usually needed for this
option. Among these may be aids, attendants, readers,
interpreters, guidance couaselors, or job placement

SUpervisors.

For an Option 3 program the primary instructor would be
the regular vocational instructor with intensive sup-
port from the VOSE coordinator (support for both voca-
tional and academic courses of study). The special
cducation teacher would be responsible for the stu-
dent’s academic course of study. The work-study coor-
dinator would also be available in a supportive
capacity along with the other specialized support
personnel as listed above.
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EXHIBIT 8--continued

o Option 4-Specialized Vocational Education for the
Handicspped. The final option, and most diversificd
one, is specialized placement for students who possess
such severe disabilities that the delivery of educa-
tional scrvices meeds to be partially or totally sepa-
rated from the delivery of services for nonhandicapped
and less severely handicapped students. Locations for
specialized services range from separate classrooms in
regular public schools to separate schools.

For a limited number of older students with disabili-
tics who cannot readily be absorbed in another educa-
tional environment, placement in a sheltered workshop
may be an appropriate option. Since the option calls
for the delivery of cducational services in a setting
apart from a school building, the placement rationale
must be carefully outlined in the student'’s IEP. The
work-study coordinator or school district representa-
tive should monitor the student’s progress to ensure
that services outlined on the IEP are being dclivered.
The student should be moved to a less restrictive and
more cducational environment when appropriate.

Option 4 prugrams are broken into two basic programs:
(1) in-school programs and (2) community-based pro-
grams. The in-school option would be staffed similar
to an Option 3 vocational program (outlined above).
The community-based program would use the Job Training
Coordipator as the primary vocational instructor,
providing community-based support, and the special
education  teacher providing related functional
curriculum,

_ 'This system of four options is depicted also in
rigure 5.

J8
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FIGURES. Continuum of vocational placement options for
students with disabilities.

The following segment of this handbook lists the respon-
sibilities of each of the school personnel for school-to-work
transition. It must be remembered, however, that it is the
cooperation across disciplines and areas of expertise that
ensures effective transition experiences for students with
disabilities.

‘The Administrator’s Rolc

It is the job of the school administrator to ensure that
their school provides equal and appropriate opportunities for
all of their student body. In addition to the more obvious
education and training activities inberent in schooling,
there is also a responsibility to ensure opportunities for
integrated activities occurring within mainstream settings.
Resources must be budgeted to ensure that these activities

. can take place.
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Administrators must be aware of the areas of expertise
thl;-.ir smve and to avail themscgl:n&;“ ofinthis e.xpegse
when grams Or program areas outside
the agm_inistratg{"% personal area of study. Staff must be
treated as the experts they are (e.g., offering an inservice
activity for all staff chaired by the special education and
vocational education personnel on the topic of transition).

Specific tasks inherent to the administrative role are
mentioned in the Ohio Department of Education’s Rules for

Administrators must the Education of Handicap Children. For example, "when
ensure that education providing the least restrictive environment for a handicapped
is relevant and child, it is the responsibility of an agency representative
meaningful, such as the building principal or some other person desig-

nated 13; the superintendent to coordinate the planning be-
tween the special education and regular education teachers
and to supervise the implementation [of written procedures
developed).”

Administrators must ensure that the education program is
relevant and meaningful to students who will live and work in
the 21st century. Effective administrators improve the match
between work force requirements and student preparation. The
following initiatives have worked successfully:

o Establish a business-special education advi-
sory committee. Pool the talents of various
agency experts in planning, securing
resources, and iraplementing an education-for-
employment program.

o Create oppormnities for quality community-

based career and work experience. Opportuni-

ties are created through such activities as--

--in-school employment experience prior
to community-based rience;

--partnerships with local industry; and

-a flexible and accommodating bus schedule for
community-based experience (e.g., field trips,
career explorations, work experience).

o Intervene when iate. Intervention
need not be direct. Appropriate intervention
might include-

—-creation of a mentorship program,

--creation of a local interagency
task force on transition 1nitiatives,

--review of IEPs to ensure vocationa! and
independent living goals are included and relevant
to the student’s interests and abilities, and

-—-offer an additional 13th year of school with
an employment emphasis.
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o Oversee the coordination of transition

The administrator has ultimate

responsibility for the success of transition
initiatives, for example,

--assi nt of a transition coordinator for each
:Zuh erlu in that student’s freshman year of high
001,
--notification of all IEP/ITP meeting participants;
--documentation of timelines, activities,
responsibilities, and outcomes;
-im;:lrovement of programs based on follow-up data;
an

--assignment of reasonable case loads.

The IEP Chairperson’s Role

According to the Rules for the Education of Handicapped
Children, each school district "shall develop and implement
written procedures which require that the decision to place a
child into a special education program is made by a group of
persons. Such persons must be knowledgeable about the child,
the meaning of the evaluation data, and the placement op-
tions."

The IEP process is person-centered. Unfortunately,
countless meetings are held without any family or student
input. Each student is assigned the same goals and objec-
tives and the actual IEP meeting becomes not%ing more than a
signoff formality, not a planninf meeting as it should be. A
transition-focused IEP process does not look ar which classes
are available to "plug” the student into. The IEP chairper-
son must ensure consideration of the student’s backgrounc,
interests, and abilities, as well as the student’s g and
desires. The word ‘"individualized” must not be forgotten
when plannin%lannin meetings must involve the family and
student BEFORE the IEP/ITP is written.

In addition to goals and objectives centered on reading,
spelling, and computing busic math equations, goals must in-
cm&orate functional and applied academic skills. These
skills are imperative to gaining and maintaining employment
and participation in community life. The primary role of the
IEP chairperson is to ensure balance between daiiy living
skilis  (e.g., monc% management), vocational skills (e.g.,
occupationally-specific skills), and applied academic skiﬁ%
(e.g., those academic skills necessalszor successful acqui-
sitiop of the vocational and daily living skills)

The school environment of special education students
must change as the student moves from elementary to secondary
programs, Whereas a special education classroom with occa-
sional field trips may appropriate for elementary school
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students, secondary programming should be delivered in a

The IEP chairperson vocational and/or commu:ll;g-based setu# With goals of
st ensure a mainstreamed employment and community life, the instructional
balance among program must be delivered, as much as possible, in the main-
academic, functional, stream environment.

and vocational skills.

The following practices have been implemented by suc-
cessful IEP chairpersons:

o Focus on the student’s abilities, not
deficits. Too often planning processes are
based on constant ‘rehashing” of the stu-
dent’s limits and fail to mention the stu-
dent’s capacities. This indirect attitude of
low expectations impact the student and the
student’s family.

o Involve the student and before writing
the IEP objectives. The student and family
must feel a sense of ownership for the goals
and objectives set forth in the IEP before
they can be expected to wholeheartedly par-
ticipate in meeting the goals.

o Include transition objectives on the IEP. If
transition objectives are not included in
elementary school, valuable time is lost in
preparing a potentially capable worker for
the work place. High school objectives then
build on the goals already met.

o Create a positive profile of the student and
include it in the student’s records. A
student profile should focus on the student’s
background, major accomplishments, personal
preferences, and short- and long-term goals
and desires. This profile focuses on the
positive and does not include traditional
assessment data, negative labels, below
average performance results, and productivity
measures obtained from standardized testing
instruments.

o Be innovative and creative. Use an interac-
tive planning process that dpermits planners
the opportunity to invent and experiment with
new courses of action.

o Coordinate around the student’s needs.
Services should be student-centered rather
than program-centered or centered to the
needs of the staff.



o Balance the IEP/ITP gosls and objectives.
() Goals must be balanced to include daily
living skills, vocational skills, and applied

academic skills.

o Schedule meetings regularly. Meetings must
be scheduled with regularity to monitor
progress and to make necessary adjustments to
the plan.

0 Amnounce planning meetings with advance
notice. The complaint most often voiced by
parents and agency personnel is not being
notified with enough time to permit atten-
dance at the meetings. Four to six weeks
notice is recommended.

o Use an organized method of trausition plan-
ning and record ing. The authors have
developed a unique planning sheet for record-
ing transition objectives. This Individual-
ized Transition Panning and Record Sheet is
included in section 4 of this handbook.

—\

CASE STUDY: RECORDS ABOUT A STUDENT-GEORGE
CASE STUDY
. George's records paint a potentially accurate but very
limited picture of him:

o A person with a mental age of 4 years, 3
months

o A person with an IQ of less than 30

o A person who is severally mentally retarded

o A person who has "an indication of organici-
ty, incuding difficulty with angles, clo-
sure, retrogression, oversimplification, and

a person can an inability to improve poorly executed

influence the drawings”

outcome. o A person with acute temper flare-ups directed
at staff

o A severely disabled person

The way we describe

George’s records indicate that he nc2ds the following:

A program for children

To b protected from the world

To learn very simple tasks and competencies

To learn these skills separately from other
people because he is so different from other
people

o Highly specialized staff who can address
. issues of retrogression, oversimplification,

(-2~ T ~ T -]

etc.




o An environment in which his temper can be
controlled.

Fortunately George met Joe, a patent attorney, who be-
friended him. As a result of his relationship with Joe,
George's life took a new course. George got a job at E-Tech
as a production line worker and learned to ride the city
transit system across town to get to work. He also leamed
to dress more like an adult, tell time, and shop in a grocery
store. Joc developed the following capacity perspective of
George's life which led to a positive future.

SOURCE: Reprinted with permission from It’s Never Tov Early

It's Never Too Late by Mount, B. and Zweinik, K., 1988,
pp. 16-17. I

The Special Education Teacher/Coordinator’s Role

This individual is in a unique position to offer peer
education about working with students who may have disabili-
ties. This teacher must interact with other staff providing
services to students with disabilities to ensure the appro-
priateness of the service or activity being provided. Fur-
ther, the special education teacher may able to offer
necessary background information about students’ strengths
and can serve as an advocate within the school for students
with disabilities.

The Ohio Department of Education’s Rules for the
Education of Handicapped Children specifies the type of
gdu%a}:ional program to be made available to students with
isabilities.

o Designed to provide skills leading to inde-
pendence as an adult on the basis of the
evaluation of each child.

An educational o Developmentally sequential.

program should

provide skills o Designed to provide ob{'ectives leading to one
leading to or more occupational skills.

independence.

o Designed to provide training in modes of
communication that are appropriate to the
needs of the child, functional daily living
skills, revocational /vocational skills,
adaptive behavior.

The ODE guidelines specified further that--

o the data from the multifactored evaluation of
the child with a disability and the child’s
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IEP shall be available to and wused by
special education teachers in the development
of the child’s instructional program.

o periodic written reports consistent with the
reporting schedule of the school district or
oet.ggr cational agency of attendance shall
be provided to the parent of the child with

a handicap regarding the child’s progress.

o special education teachers shall have as a
full-time i responsibility the in-
struction of ildren with disabilities.
Special education teacher may be assigned to
other non-instructional school responsibili-
ties on the same basis as the general teach-
ing staff.

In addition to state guidelines for the role of special
education teachers, the Carl Perkins Act of 1984 suggests
additional responsibilities. According to Hursh and Kerns
1988), "Although the form and content of these services
vocational evaluations as mandated by the Carl Perkins Act
of 1984] are not specifically detailed in the legislation,
guideflines indicate that this evaluation should at least con-
sist of--

o evaluation of vocational interest through
structured interview, more formal interest
surveys, and by observation of students by
special educators using rating forms;

o identification of  abilities, aptitudes,
skills, dexterity, and coordination by using
tests and simulated work activities;

o identification of learning style through
classroom observation and additional formal
evaluation.” (p. 9).

The Work-Study Coordinator’s Role

A work-study coordinator assists in the development and
delivery of a cominuum of services to meet the needs of stu-
dents with disabilities. Such services may include prevoca-
tional experience, in-school work experience, community work
experience, vocational education, job placement, and func-
tioning as a liaison with service agencies in the ¢ ommunity.

As specified by the Division of Special Education, The
Ohio Department of Education, in Rules for the Education of
Handicapped Children (1982), the services of a work-study
coordinator include the following:
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1. Assisting in the development and the delivery of a
continuum of services to meet the needs of students
which shall include, but not be limited to:

Prevocational services,
In-school experience,
Sheltered workshop,
Community work experience,
Vocational education,

Job placement.

OGO

2. Providing assistance in the placement and adjustment
of bandi d students with disabilities within the
continuum of services;

Y )

Facilitating the provision of occupational work
evaluation of eligible students prior to enrollment

Assisting students to in a vocational or community job placement;

find and maintain

permanent jobs is 4. Assuring that each child receives occupational work
the goal of the experience and/or prevocational instruction prior to
work-study programs. placement in community jobs;

S. Locating and screening potential work placement
stations within the community for students with
disabilities;

6. Maintaining contact with and providing written work
evaluation reports for all students in community-
based employment;

7. Assisting students in the development of positive
work behavior, attitudes, and money management
skills; and

8. Interpreting work-study program needs, goals and
purposes to school personnel, students, parents and
cormmunity.

In addition the services of a work-study coordinator may
also include:

o Assisting classroom teachers in areas such as career
awarsness, vocational planning, and independent
living;

o Assisting classroom teachers in planm[':;? the curricu-
lum as it relates to vocational/occupational
instruction;

o Functioning as a liaison between the work-study
program and community agencies;
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. o Participating in the development of IEPs for those
students involved in a work-study program.
(pp. 93-94)

The rules above define the work-study coordinator’s role
in such a way that transition is thoroughly embedded in the
job description. In meeting these guidelines, the work-study
coordinator must be actively involved in the IEP/ITP &lanmng
process. This includes planning and coordinating the pre-
vocational and vocational education experiences with assis-
tange from parents, employers, agency personnel, and
students.

The Job Training Coordinator’s Role

Current evidence from Vocational Education Planning Dis-
tricts (VEPDs) shows that students with disabilities are
gaining access to Ohio’s vocational program through increased
cooperation between vocational and special educators. Even
with these eftorts, there still exists a population of stu-
- dents for which the current vocational training designs are

Job training not appropriate to meet their individual needs. This f{:opula-

coordinators tion of students is unable to participate successfully in

emphasize regular vocational education program even when adjusted
community-based programs and supplemental aids of specialized supportive
. training. personnel are available. It has been determined that this
population requires a community-based training program to
ensure appropriate generalization of skills for the specific
job. Programming for this population requires specific
analysis of the communit{ job market in order to match the
student job potential. It is for these students that the
option 4 program has been created.

Implementation of an option 4 program requires a VEPD
to--

o provide pre-employment job specific skills through
the current special education program.

o employ a vocational education job training coordina-
tor to develop specific training for the identified
students,

o secure the services of job coaches who provide the
time-limited, job-specific training (a minimum of 1
job coach for each 1-2 students with disabilities).

0 determine individual student’s transportation to work
sites.

~ In order to assist interested districts in developin
. this vocational training option, the Division of Vocation
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and Career Education makes available unit funding for Job
Training Coordinator Units. One vocational education unit
may be granted to a VEPD for an option 4 Job Training Coordi-
nator to provide the following services for 8-15 identified
students with disabilities whose IEP states that this service
is appropriate for them:

. o Establish contact with community employers to develop
specific job training and placement sites.

o Perform specific job analysis, task analysis, and job

matching activities.
o Develop linkages amon% other agencies to assure
effective transition from school to wor

o Provide job placement, work monitoring, and job
adaptation for students.

o Coordinate job coach activities.

o Coordinator with the school-based training personnel
on specific job training plans,

o Provide assistance in the assessment of the vocation-
al potential of identified students for placement in
the program.

o Assist in the development of the IEP and implementing
specific vocational components of the IEP including
job training and the deviicpment of specific plans
for transition from school to work.

o Act as a liaison with participating school districts
regarding option 4 activities.

0 Assist special education personnel in developing more
effective prevocational curriculum activities for
participating students,

nators. The Individualized Transition Planning and Record
Sheet discussed in section 2 of this handbook 1s an excellent
tool for the work-study and job training coordinators to use
in determining appropriate time frames for tasks, assigning
responsibility, and reporting outcomes to all participants.
Some of the activities suggested by successful transition
coordinators include the following:
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0 Meeting with parents early in the student’s school
career. The student’s ninth-grade year is an appro-
. priate time for the work-study or job training coor-
dinator to meet with parents. It permits the
Meet with parents coordinator to:
early and regularly.
-- gain the parents’ occupational expectations for
taeir son or daughter and to gain insight into the
student’s personal profile.

-- explain the prevocational and vocational options
available within the school district.

-- explain the types of community services available,
the eligibility requirements, and appropriate
referral information.

-- explain application and eligibility proceduies for
Sg, SSDI and/or residential programs.

-- share successful case stories of youth with simi-
lar disabilities who are now working in the
community.

-- gain the parents’ cooperation in the transition
planning process.

. o Gaining accurate assessment data. An appropriate
community-based and/or facility-based vocational
assessment  is necessma' to determine interests,

abilities, special needs, and employability skills.

o Actively participating in IEP/ITP meetings. Attend-
ing the meetings is only part of the coordinator’s
resronsibilities. This professional must also be
willing to assume a leadership role in sharirg infor-
mation and suggesting courses of action.

o Coordinating work experiences. Student work experi-
ences should include summer employment between each
gzar of secondary schooling. Summer experiences can

coordinated through the PIC or RSC summer youth
employment program. In addition to summer experi-
ences, in-school work experience, community-based
experience, and competitive experiences are all
important to a student with a disability.

o Communicating with employers. Boih oral and written
information about the student’s work riences
should be obtained from employers. This information
permits sound adaptations to the student’s plan,
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o Securing support services. Often the services of
such support personnel as job coaches, therapists
(physical? occupational, speech), and others will be
necessary for successful attainment of goals.
Special equipment might also be necessary.

o Coordinating efforts with others. The work-study
and/or job training coordinator must work coopera-
tively with the vocational special education (VOSE)
coordinator and/or the vocational education instruc-
tord to coordinate activities and placements for the
student.

o Beginning placement efforts early. In a coordinated
effort w:gth the other school and agency personnel,
the transition coordinator must be sure that the
student is cglaced in a job at least 4-6 months prior

Job placement should to high school graduation. This way, if the student
occur by January of is having difficulty maintaining employment, the
the senior year. appropriate adult service agency contacts can be made

on the student’s behalf or school rsonnel can
co;lxsic}er the option of an additional (13th) year of
school.

The Vocational Special Education (VOSE) Coordinator’s Role

The Vocational Special Education (VOSE) Coordinator as-
sists in the work evaluation of students with disabilities,
monitors student progress in accordance with the IEP and vo-
cational education pro assists the classroom teacher in
modifying the curriculum and instructional materials, pro-
vides supplemental instruction, assists in job placement, and
serves as a liaison Detween teachers, counselors, work-study
coordinators, and coinmunity agency personnel.

As specified by the Division of Special Education, The
Ohio Department of Education, in the for the Education
of Handicapped Children (1982), the services of a vocational
special education coordinator shall include:

1. Providing assistance in the work evaluation of
students with disabilities referred to a vocational
education planning district or joint vocational
school district for placement;

2. Monitoring students’ progress in accordance with the
IEP and the vocational education program;

3. Assisting in the development of the IEP and voca-
tional education program, including the development
of specific instructional objectives;
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VOSE coordinator
must determine who
will coordinate the
job placement.

4. Assisting the classroom teacher and vocational
instructor in the development and modification of
curriculum and instructional materials;

5. Assisting the classroom teacher and vocational
instructor in the development of new teaching tech-
niques and classroom management techniques;

6. Providin _s_npplemental instruction to those students
with disabilities requiring intensive support;

7. Providing liaison to the home school and parents;

8. Serving as liaison among such persons as teachers,
counselors, lab instructors, and work-study and job
training coordinators who are directly involved with
providing services to students with disabilities;

9. Assisting in the development of an on-going evalua-
tion and referral system for tenth grade students
with disabilities in the home school;

10. Monitoring progress of students with disabilities on
a continuous basis and developing procedure for
returning handicapped students to the work-study
program or home school program;

11. Assisting the work-study coordinator in follow up
studies to determine progress of program graduates
and/or dropouts.

Services provided by the VOSE coordinator include activ-
ities to ensure that each student with a disability gains the
vocational and supplemental academic instruction necessary to
enter emplvment successfully. Specific activities s.ggested
by effective VOSE coordinators include the following:

o Meeting with parents early in the student’s occupa-
tional training program. This permits the VOSE
coordinator to--

--gain the parents occupational expectations for
their son or da:lghter and gain the insight into the
student’s personal profile.

--explain the vocational options available within the
school district.

--explain the types of community services available,
the eligibility requirements, and appropriate
referral information.



--share successful case stories of youth with similar
disabilities who are now working in the community.

--gain the parents cooperation in the transition
planning process.

—determine who will be responsible for coordinating
summer work experiences for the student.

o Maintaining accurate assessment data. An appropriate
community-based and/or facility-based vocational

The VOSE assessment must be maintained to determine current
coordinator can interests, abilities, special needs, and employabili-
conduct JEP/ITP ty skills.

meetings.

o Coordinate the IEP/ITP meetings. Coordinating meet-
ings is only part of the VOSE coordinator’s responsi-
bilities. This professional must also be willing to
assume a leadership role in sharing information and
suggesting courses of action for students enrolled in
vocational training options.

0 Assisting the vocational instructor in planning. The
VOSE coordinator must assist the vocational 1instruc-
tor in planning apgropriate transitional experiences
for students with disabilities.

o Assisting the vocational instructor in communicating
with employers. Both oral and written information
about the student’s work riences and abilities
should be obtained from employers. This information
permits sound adaptations to the student’s plan.
Aspects of this information may be shared with future
employers to ensure the student’s success.

o Securing support services. Often the services of
such support personnel as job coaches, therapists
(physical, occupational, speech), and others will be
necessary for successful attainment of goals. Spe-
cial equipment might also be necessary. :

o Coordinating efforts with others. The VOSE coordina-
tor rust work cooperatively with the work-study and
job training coordinator coordinator and/or the
vocational education instructor to coordinate activi-
ties and placements for the student.

o Assisting the wvocational ipstructor in placement
efforts. In a coordinated effort with the other
school and agency personnel, the VOSE coordinator
must be sure that the student is placed in a job at
least 4-6 months prior to high school graduation.
This way, if the student is having difficulty main-
taining employment, the appropriate adult service
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An OWE coordinator
assists youth in
finding and
maintaining
employment.

agency contacts can be made on the student’s behalf

or school ge.rsonnel can consider the option of an
additional (13th) year of school.

The Occupational Work Experience (OWE) Teacher’s Role

If a student has participated in an OWE program, the OWE
coordinator can provide work experience opportunities and
services that can be of help in a student’s tramsition plan,
The OWE program was designed to provide work experience for
high school students who are underachievers, potential drop-
outs, or disinterested learners. Often these students are
ﬁmctiom:;}gmbelow grade level or may be discouraged with
school. This program may be appropriate for some students
with disabilities who are in need of the type of services
providled by OWE. The following benefits are afforded the
student in an OWE program:

o Students are provided with on-the-job training under
actual working conditions.

0 Students are given an opportunity to develop personal
aptitudes and interests, work and study habits,
employability and social skills, and the attitudes
necessary for individual maturity and job
competence.

o Financially needy students are provided the opportu-
nity to complete their education.

o Students are provided the opportunity to develop
self-understanding in relation to realistic goals.

o Students are provided the cg{)portunity to think criti-
cally and acquire practi skills to successfully
resolve problems.

o Students are given the opportunity to learn respect
for legal, social, and civic responsibilities.

o Students are given the opportunity to establish the
r§§pect and allegiance necessary in family relation-
ships.

o Students are given the opportunity to earn, budget,
and save money.

o Students are assisted in their adjustment to working

conditions in industry while being supervised by
school personnel.
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Vocational
instructors teach
students job skills
necessary for
employment.
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o Students are given the opportunity to frain in an
occupational setting under actual, rather than simu-
lated, working conditions.

o Students are exposed to jobs that may lead to perma-
nent employment upon graduation from high school.

o Students are given improved employment opportuni-
ties.

o Students are given an education that reflects cur-
rent occupational requirements.

o Students are given guidance from the school coordina-
tor as well as m an employer and a work
supervisor.

o Students get the opportunity to apply the theoretical
and practicai assignments presented 1n school.

The Vocational Instructor’s Role

The vocational teacher has been trained in the areas of
job development and job placement for their students and will
ave considerable insight and information to offer others
engaging in these activities for the first time. The voca-
tional teacher should be invited and encouraged to partici-
pate in the IEP/ITP process to explain vocational goals, to
explain the job placement process within the locality, to
share information on those applied basic skills infused in
the vocational curriculum, and to participate fully in plan-
ning.

Since vocational education programs have a clear focus
of training and are held accountable for their job placement
rates, the vocational educator becomes a transition coordina-
tor as they assist ail of their students in gaining employ-
ment. Therefore, students with disabilities who are enrolled
in these vocational programs benefit by receiving assistance
with job placement related to their vocational training pro-
gram.

_ Specific activities that can be implemented by voca-
tional instructors to ensure that a successful process is in
place include the following:

o Accommodating the classroom learning environment to
ensure that the student exits the program with
employable skills.

o Working with appropriate support personnel to ensure
that an effective transihon plan results in

employment.
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. o Coordinating the job placement activities no later
than 4 months prior to graduation to ensure the
student can maintain employment. If the stuuent
cannot maintain the job, then the instructor, with
assistance from the VOSE coordinator and other
support personnel, must assist the student in gaining
the skills and support necessary to maintain future
employment.

The General Classroom Teacher’s Role

Each teacher who interacts with young people in scheol
must assess their attitudes toward persons with disabilities
and the employment of people with disabilities. As profes-

General education sionals, teachers have differing arcas of expertise and
teachers have an focus. These areas of expertise must be tapped and informa-
important role in tion shared among all of the staff of any school. Further,
transition. any opportunities for students to interact with peers and

engage In age-appropriate activities should be encouraged.

General Education Teachers (English, Science, Math):
The role of teachers in what are traditionally thought
of as college-prep courses should not be underrated.
These teachers have expertise in areas that special
needs students vitally need. In addition to course
. content, the classrooms of these teachers provide oppor-
tunities for a%le-appropriate activity with peers. It is
the responsibility of teachers of these subjects to
interact with the ITP team to ensure that their class-
room activities are furthering the goals set forth for
the student with a disability. These goals may very
likely be different from those the teacher hol’c'is for
other students within the classroom. Classroom teachers
must reinforce the academic skills necessary for the
student’s vocational and/or collegiate interest area.

Physical Education Teachers/Coaches: Physical activity
and leisure-related pursuits are important to all stu-
dents to the limits of their abilities. The physical
education teacher may be called upon to add his/her
expertise in the area of physical health and wellness as
well as to suggest possible recreational activities
appropriate to the abilities of the student.

As studies suiglest. a link between problematic childhood
reer relationships and adult maladjustment have accumu-
ated slowly, but more or less continuously since the
eaglg 1930s (Parker and Asher 1987, p. 357 in Lundstrom
1988, p. 20). As a result, in addition to possible
classroom  participation, students with  disabilities
should be seen as part of the entire student body when
. it comes to activities like selecting team managers,
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scorekeepers, student trainers etc. Again, the opportu-
nities physical education teachers and coaches can make
available to students with disabilities should be
capitalized upon.

The Guidance Counselor’s Role

The school guidance staff cannot act in isolation of the
initiatives occurring elsewhere in the school. It is impor-
tant that school guidance personne! examine their attitudes
and expectations for students with disabilities, for voca-
tional education programming, for special education program-
ming, and for college preparatory programming. Assessments
of any student (regardless of ability or disability) must be
conducted in concert with the teaching professionals of the
school and the parents of the student.

Vocational education is a viable alternative for man

The guidance students, not just students with disabilities. Further, col-
counselor may be lege preparatory activities may be totally appropriate for
aware of special some students with disabilities. Care must be taken against
services or programs stereotyping the school’s populations and programs.

available in the

community. Often the guidance counselor will be aware of ser:ices

available to students from other agencies or organizations.
This information must be shared with those planning the indi-
vidual student’s transitior goals.

The School Psychologist’s Role

If the school staff includes a psychologist, you may
involve this individual in the IEP process. The services of
the school psychologist must include contributions to the
written report of the evaluation tcam and the delineation of
the results of the psychological evaluation for consideration
in the develop of the IEP. This role may be extended to
include assisting education staff in implementing or modi-
gn'ng instructional strategies, classroom management proce-
ures, intervention strategies and follow-up activities.

A multifactored evaluation (MFE) must be done at least
once every 3 years for each student. is evaluation is done
to determine how the student functions in an educational set-
ting and to offer insight as to appropriate placement options
ﬁ.g.. mainstreaming, special education classes, MH classes,

classes, DH classes, etc.). It is the role of the school
psychologist to perform these evaluations. Similarly, when
the school psychologist can add insight as to how the student
milgh} gerform in the workplace, this information should be
solicited.
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It may be possible for this professional’s assessment of
() secondary students with disabilities to be. included as part
of the eligibility criteria for services from wvarious agen-
cies. Often, agencies will require a psychological examina-
tion and assessment of students seeking services. If the
school psychologist can perform these tasks to the specifica-
tions of the Barticipatmg agencies (e.g., using codes put
forth in the Diagnostic Standards Manual), valuable time,
energy, and money can be saved in the transition process.
Again, it is imperative that transition be a schoolwide ef-
fort involving the expertise of each of the various
disciplines.

The Transition Coordinator’s Role
with School Personnel

It falls to the transition coordinator, with support
from the administrator, to see that all the appropriate
disciplines within the school are represented in transition
planning. The transition coordinator will often be the one
with responsibility for marketing the ability of students
with disabilities to the other staff of the school to gain
the necessary training and services. Assuring colleagues
that their expertise is valid and desired has proven to be a
good strategy.

. The transition coordinator must be committed to the goal
of employment for all students with disabilities. With
careful planning, the transition coordinator can make sure
that students gain the knowledge, skills, and attitudes to
become productive and contributing members of our society.
By understanding the roles of school and agency personnel,
the goal of employment for students with disabilities can
become a reality.
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SECTION 1V. ROLES AND RESPONSIBILITIES
OF AGENCY PERSONNEL AND EMPLOYERS

Agency Personnel
Introduction

A number of federal, state, and local agencies exist to
provide a wide variety of services to :upport -2rsons with
disabilities. Many students may eventually be eligible for
services from one or more of these agencies. It is the role of
the transition coordinator to involve appropriate agency per-
sonnel in a timely fashion to avoid a lapse in service between
school and eventual job placement.

In addition to the Ohio Department of Education, which
supervises and monitors school personnel as discussed in the
Erevious section, the following organizations and agencies ma

ave a significant role in the transition of students wit
disabilities from school to work,

o The Ohio Rehabilitative Services Commission (RSC)
includes BVR and BSVI

o The Ohio Depurtment of Mental Retardation and Develop-
mental Disabilities

0 The Ohio Department of Mental Health

o The Ohio Bureau of Employment Services (OBES)

0 The Ohio Department of Human Services

o The Ohio Developmental Disabilities Planning Council

o The Governor's Office of Advocacy for People with
Disabilities

The role of each organization is discussed in detail in
the following section. Figure 6 provides a sample page from a
directory that provides a general overview of the target popu-
lations served and the types of services that may be provided
by local and re§ional service providers. Appendix C provides a
listing of many of the above agency’s regional offices.
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DESCRIPTION OF AGENCY SERVICES

TARGET muurmns’m& REQT] SERVICE AREA SERVICES cOsTS HOURS OTHER
AGENCIES AND THEIR SERVICES g-l g 3 g E A § £ E. i
i : HHHER {
o p e e AR
] 8jz=(S1<)312|1313131s] 8131 i3 [3elal | al5] 2l s| ) o2l s[ Bl Bl 1] 5118
Action for Childien » d ® o ol L4 child care info/reterral
Adult Habititation ' o] o} o] o] @ oo |o ° ° ° ole ole fiving skills, lunch, transportation
Advocacy and Protective Services, Inc. ® ol o] o] o] 0| 0] 0| 0] @ ° ole o] 24 hr. on<all protective services
Allisnce for the Mantaily 111 of Franklin County o] o] o| o] o] @ olo . olele support for families of mentsily ill
Alvis House Employment Services Program o] ° ° o |o o| Jo ° ole ole] services for former ofisnden
Amurican Council of the Blind/Obio ) ol o] oo ol ole ° o] phone 221-8588
ARC-Licking County o} ™ o] |o sle respite, sdvocacy
Arthritis Foundstion | o} o o] o] o 0] o ele ele| lele} | ec'i & supportive services
© Assoc. for the Osvatopmentally Dissbisd (ADD) of of o o} o ool |o ° ole ° ° ° pre-schoal for D.D. children
w Big Brothers /Big Sisters of Licking County - o ° ole}] |eo volusstesy serwice for children
Brosking Awsy o o o/ ojof [eiejojoiejel |0 olelo]e ° . olele for eduits living w/psrents
Bridge Counseting Center ' o ol o) of of ° » slo|efe
Buckeye Boys Ranch o e o of |o o|efs]e ole ° of 24-hour residential conter
Burssu of Services for the Visuatly Impaired of o o} of o] o] o] 5} o] o 0] o] @ olojojejele ® o|o| [eojo|e] will aiso g0 to residences
Bursav of Vocationsl Rehabilitation o o o of o of PECLELEE ol |o]oje ° ° oje] |o sis0 psychotogically disabiled
CALLVAC Services odofoloiofolo o o o
Csntes 10, New Disections o o o [ofe olo ofo displaced homemakens
Central Ohio Adulescent Cantar o o t[ aeloeloje] |o ° ol jeo o] inpstisnt psychiatric hospital
Central Ohio Assoc. for Chitdran/Acultswith LD, | of deoloolod | |oe ° s als0 has summer camp
Cemral Ohio Legat Aid Socisty ) o |o ° e olej |o
Contrat Ohio Lung Association ° ojejejojo]ele olele ° ohle (30
Centra! Ohio Mentat Heslth Centar ° ° sjofe]e]e . ° o lalolnle
Cantral Ohio Radio Reading Service ® o} |eo olojojojale ° . .
Cantral Ohio Aursl Consortium olojolo|olelo|o|e]elele . oje} le]| |elojolo|aloje|o]e ole
Centrat Ohio SERRC slojojoloiele] jolelel lelelcio]oleie ele f 1030 library, technical sssistancs
Charigs B. Mills Center, inc. ole ° . o Yol [o] [ele] [o|o]le|ale ° » oo fole mentel hessth/substonce sbuse clinic
Children’s Hospita! Guidance Centers ole ° oleojo ° * oje|oj® ments! haith srvices
Figure 6
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The Trausition Coordinator’s Role

In order to be an effective transition coordinator, it is
imperative to be aware of the various agencies, the populations
they serve, their eligibility requirements, and how one goes
about accessing services. It 1s the tramsition coordinator’s
responsibility to share eligibility and service information
with parents and also to assist in accessing the services the
student requires.

Further, it is the transition coordinator’s responsibili-
ty to provide agency personnel wiin ihe information necessary
to enable them to assist in the Hansition process. '
includes inviting agency personnel to n{mu'ticipate in transition
meetings as appropriate; sharing information (with signed
release from parents) with agency personnel to aid them in
assessing the student; and keepin% agency personnei abreast of
chalr:ges in the student’s eligibility, condition, or transition
path.

The ITP Record Sheet can serve as a checklist and record
of ,Your review of the ible services in vour community
available to meet the needs of each one of your stude.ts. When
¥ou explain the purposes and services of each agency, give the
ollowing abstracts of ropriate agencies provided in this
section to parents and the IEP participants. Also, give the
introductory brochures that each agency developed to par-

ents as well.

It is also helpful to establish working relationships with
the case managers, counselors, and claims representatives from
the agencies in your community. Given how laws, regulations,
and policies change continually, building good relationships
will help you stay current. See section 5, "Team Building,"
for suggestions on how to build strong interagency teams.

108
ERIC

Full Tt Provided by ERIC.



The Ohio Rehabilitative Services Commissica (RSC)

Purpose

%

Services

Eligibility

Organizational
Structure

Full Tt Provided by ERIC.
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The Ohio Rehabilitation Services Commission (RSC) is the
agency responsible for the rehabilitation of Ohio’s citi-
zens with physical and mental disabilities. As such, it
administers federal and state laws and funds allocated for
vocational rehabilitation. The goal of services provided
or funded through RSC is employment and greater indepen-
dence for people with disabilities.

The most essential service offered by RSC is guidance and
counseling. Other services are medical or physical restor-
ation; vocational training including supplies, books,
necessary occupational tools and equiptnent; and job place-
ment and follow up. In many areas the of services
provided depends on the resources available in the region
since most rehabilitation counselors purchase vocational
services from a Certified Accredited Rehabilitation Facili-
ty (CARF).

The tyYes of services that may be available through the
na

regional office are lis.ed below:

o Counszling o On-the-job training

o Tutoring o Adult education

o Training o Healtk services

o Trar}sitional 0 .éob s.:larch skills
employment 0 cial equipment

o Job coaching/ o 'l}t)':ns rtanl()m
training o Job placement

o Vocational
assessments

o To be eligible for services, the person mmst have a
substantial handicap that prevents him/her from
obtaining competitive employment, and there should be
reasonable expectation that rehabilitation services will
result in the person becoming empluyed.

RSC is the umbrella organization encompassing the Bureau of
Vocational Rehabiiitation (BVR) and the Bureau of Services
to the Visually Impaired (BSVI). In addition to BVR and
BSVI, RSC includes the Bureau of Program Support consistin

of central office services that provide support to fiel

operations and coordinate independent living and other
services to special populations; and the Burean of Disabil-
ity Determination that makes eligibility decisions on
claims filed in Ohio for Social Security disability bene-
fits (SSDI) and Supplemental Security Income (SSI) and re-
evaluates SSDI recipients.
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The following suggestions will guide you in working with

BVR/BSVI:
Tips for o It can take up-to-6-months to establish eligibility for
Transition services from BVR/BSVI; therefore it is important to
refer students who may require services early in the
student’s junior year.

o Rehabilitation counselors are available for consultation
with school personnel on the needs of specific students.
As skilled vocational counselors, they may be able to
assist with recommendations for a plan of action without
actually opening a case.

o Most assessments and psychological examinations com-
pleted by school psychologists are to determine how a
youth functions in school rather than on a job., Ask the
rehabilitation counselor that you work with if they can
use these reports.

o Rehabilitation counselors should provide a minimum of
two substantial services to the client.

o Rehabilitation counselors can close a case after the
client has worked successfully for 60 days. However,
the case does not have to be closed after 60 days if the
counselor feels that more follow-up services may be
necessary.

o Although the transition coordinator and ITP team can
provide input into the es of rehabilitation services
that may be appropriate for a student in transition, the
actual services provided are between the student and the
counselor and are summarized on the Individualized
Written Rehabilitation Plan (IWRP).

o Rehabilitation counselors cannot share information about
their client without a Written Release of Consent from
their client. Rehabilitation clients are treated as
adults and parents are not automatically a part of the
rehabilitation process unless the client is under age
18.

o Rehabilitation counselors have, on average, between 70
and 125 cases.

o The average rehabilitation case is open for 2 years.

0 Rehabilitation counselors can provide services (like job
coaches) during summer work experiences to assist youth
in transition gain the work attitudes and skills to
become competitively employed upon exiting school.

Exhibit 9 is the RSC Referral Form and is used when making
referrals to this agency.
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ERIC 111

Full Tt Provided by ERIC.



OMIO REHABILITATION SERVICES COMMISSION
CLIENT REFERRAL

YO REFERRAL SOURCE:

To refer sn individual 10 the Burssu of Voostional Rehebilitstion or to the Bureau of Services for the Biind, compiete this form
sccordingly :

Part §:  All of this information must be compietsd regarding the individus! being referved.

Date

Name of Referral

Addrass

Disabitity

Date of Birth Sex

Referred by: Name

Type of Referral Source

or

. Name of Agency
Telsphone Number

Port ii:  Please complste as much of the following as possidie regarding the individus being referred.

. Social Security Numbaer

Telsphone Number

County

Dirsctions to Home

P — FE——

Number of Dependents Maerits! Status

Sourm of income

Additions! information:

Ohio ASC servioes are provided without regard 10 rece, areed, color, sex, or nations! origin,

For RSC Use Only T

.Omﬁh

Clowd flle Nofie
Reviewed by counssior-manager or Rehabilitation Supervisor Yes No
Person who took the referrsl
RSC-387 97 .
o Meam BEST COPY AVAILABLE
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The Ohio Department of Mental Retardation
and Developmental Disabilities (MR/DD)

Purpose The Ohio Department of Mental Retardation and Developmental
Disabilities provides a variety of services necessary to
meet the needs of Ohio’s citizens with mental retardation
and developmental disabilities and their families.

Services provided by the agency are as follows:

Case Management

Adult Services (employment)
Children’s Services (early intervention)
Residential Services

Family Resources

Services

COO0OCO

Eligibility To be eligible for County Board Adult Services, an individ-
ual must be 16 years of age or older; have moderate,
severe, or profound mental retardation or meet the criteria
established &y the department for having a substantial
developmental disability; and, if applicable, be placed
into the program by the school district of residence as the
least-restrictive environment in accordance with rule 3301-
51-02 of the Administrative Code.

For the department’s purposes, "developmentally disabled”

means havigg a disabxx)lity that originates before age 18 .
that continues or can be expected to continue inde nitely,

and that constitutes a substantial handicap to the person’s

ability to function normally in society and is attributable

to one of the following:

o Mental retardation, cerebral palsy, epilepsy, or autism

o Any other condition found to be related closely to
mental retardation because it results in impairment of
general intellectual functioning or adaptive behavior
similar to that of persons with mental retardation or
requires treatment and services similar to those
required for such persons

o Dyslexia resulting from a disability described in this
division

According to this agency, "substantial handicap” refers to
handicap that results in significant deficits in two or
more areas of adaptive behavior. Individuals are
developmentally disabled when "deficits in two or more
areas of adaptive behavior are commensurate with those of
an individual diagnosed as moderately, severely, or pro-
foundly mentally retarded.” .
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Structure

for
n‘l‘rgshsition

"Mentally retarded” means ha cantly
mi;teﬂmal functi anmﬂy th

in ad:gﬁvc behavior. manifested during the
developmental peri

Within the state of Ohio eacb county has a board ofMR/DD
that was established ensure the availability of
véa)nety of services to indwiduals with MR/DD (see appendix

Enrollment procedures “:3:‘ the local boards of MR/DD.
Casemanagersand /or in ?euonne 1 are available at each

unty board to assist with planning for enrollment and/or
transition services.
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The Ohio Department of Mental Health

Purpose Community mental health services are funded by federal,
state, and local resources. Services are provided by
contract agencies of local community mental health boards
(or mental health, alcohol, and substance abuse service
boards). Services are provided according to both state and
local priorities, as described in each board’s annual
community plan. Standards are established by the Ohio
Department of Mental Health which certifies or licenses the
agencies/facilities.

Services Yocational/educational rehabilitation services. Vocational
and educational rehabilitation services are provided by
agencies under contract with community mental pealﬂx,

cohol, and substance abuse boards. These are primarily
rovided through the development of demonstration grants
nded with federal or state monies and administered by the
Ohio Department of Mental Health. These programs may
provide such services as the following:

o Educational/vocational assessment
0 Occuﬁ)anonal skills training
o Job placement and follow-up

A major state priority for thesc programs is to provide
services/opportunities for persons with severe mental
disabilities. Some of these individuals may have both
severe mental health problems as well as one or more devel-
opmental  disability (including mental retardation).
Specific programs that may be available for these individu-
als i lude the following:

o Supported employment opportunities

o Assistance with transition from school (or public insti-
tution) to work and community livin

o Special programs for persons with both mental health
problems and mental retardation

In addition, through an agreement between the Ohio Depart-
ment of Mental Health and the Rehabilitation Services
Commission, persons with severe mental disabilities (as
determined and identified by ODMH) are eligible for reha-
bilitation services provided by RSC.

i . Outpatient counseling is
rovided through local contract agencies to individuals who
ave a range of psychiatric or emotional disorders. Local

agencies are mandated to ensure accessibility to services

for persons with disabilities under section 504 of the

Rehabilitation Act of 1973. Some counties provide special-

ized services for persons with both nild levels of mental

retardation and more severe mental healt 1 disorders.
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Case manpagement services. Case management services are
provided to assist the individual in identifying life goals
and service needs, and in facilitating his/her receipt of
those services or achievement of those goals. Case maneﬁ
ers help the individual locate and obtain services, coordi-
nate nefits and services, establish personal and
community support networks, and utilize and devegl) commu-
nity living skills. They provide support in d ing1 with

rsonal crises, and they maintain contact with the
individual if hospitalization is required.

The individual must have a diagnosed (or potentially diag-
nosable) mental health problem (e.g., as described in the
diagnostic and statistical manual of the American Psychiat-
ric Association). Individuals with developmental disabili-
ties (including various levels of mental retardation) may
also be eligible for these programs if they have diagnosed
mental health problems.

Priority for case management services is given to individu-
als who are considered to be severely mentally disabled.
These are individuals who have more serious psychiatric
disorders, have had a history of psychiatric hospitaliza-
tion, and/or who show substantial impairment in their
ability to function in the community.

Within the state of Ohio, local community mental health
boards (or mental health, alcohol, and substance abuse
services boards) are organized. Standards are established

by the Ohio Department of Mental Health which certifies or
licenses the agencies/facilities. See appendix C for a
directory of local community mental health boards.

The following suggestions will guide you in working
smoothly with the community mental health services.

o Work with your local community mental health board to
identify services needed by youth in transition.

o Services rendered should be part of an individual treat-
ment plan (or case management plan) developed by the
person and his/her therapist or case manager.

o The individual’s income and or ability to pay does not
enter into the initial determination of eligibility for
services. As part of the services prwide&l agencies
may assist clients in applying for other appropriate
benefits, or resources.
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o Priority for these services is given to individuals who
are considered to be severely mentally disabled. These
are individuals who have more serious psychiatric disor-
ders, have had a history of psychiatric hospitalization,
and/or who show substantial impairment in their ability
to function in the community.

o Eligibility for services under the joint ODMH/RSC col-
laborative agreement is based on the determination that

the individual is severely mentally disabled according
to criteria established by the ODMH (Rubin, 1990).
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The Ohio Bureau of Employment Services (OBES)

Purpose OBES provides a wide range of services to job applicants
with disaoilities as well as to their cmg;gyers or poten-
tial employers. These services are provi through local
OBES offices and are coordinated by special representatives
for applicants with disabilities.

Services OBES provides two major services:

1. Employment Services Division. The Job Service Office
matches the type of work available to the interests and
skills of an agglicant. Applicants complete an applica-
tion that describes work history and interests.

2. Unemployment Compensation. Claimants receive an average
of $160 bi-weekly. In addition, OBES administers the
federally funded Targeted Jobs Tax Credit (TJT! J)ro-

offering employers a credit against their federal
tax liability for hiring individuals from nine target
groups including persons with disabilities who are
referred to employers from the Rehabilitation Services
Commission (RSC).

Services available to job-seekers with disabilities
. include the following:

Employment counseling

Occupational testing

Referral to appropnate job openings

Information about local labor market

Information on legal rights

Information on community-based supportive and social
services

Assistance in identifying modifications to accommodate
the applicant’s disability

o Signer/interpreter assistance

OO0 DOO

o

Services available to employers include the following:

0 Technical assistance in meeting responsibilities under
the Rehabilitation Act of 1073 (e.g., section 504)

o Information concerning and assistance in applying for
federal tax credits for employers who modify facilities
to provide reasonable accommodation for handicapped
persons and information on other laws providing incen-
tives or protection for employers who hire persons with
disabilities

o Assistance in planning for phyvsical accessibility for
employees with disabilities

o Assistance in restructuring jobs for persons with

o disabilities
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Eligibility The individual must have a diagnosed disabling condition
that affects his/her ability to obtain employment or
erform on the job. These problems may be due to the
individual's physical or mental condition, or they may be
the result of discrimination or inadequate accommoda.ion
for the persons disability.

Organizational For additional information contact your local OBES office.
Structure In Ohio the address is as follows:

Ohio Bureau of Employment Services
145 South Front Street

Columbus, OH 43216

(614) 462-7206

The following suggestions will guide you in working
smoothly with OBES:

Tips for o Every applicant is introduced to the services of OBES

Transition through a Benefit Rights Interview (BRI). A videota
presentation provides an overview of the services for
claimants who register with the agency. Applicants must
be 16 years of age or older. Applicants are given an
appointment to complete the application. If they need
assistance in filling out the application, a teacher or
counselor may assist them, but they should call first to
make sure space is available in the sign-up room. Each
applicant gets a registration card. Applicants must go
to &= OBES office every 30-60 days to check on job
possibilities.

o When you refer people to counseling at OBES they must be
job-ready.

o The individual must be determined economically disadvan-
taged or extremely difficult to employ in order to be
eligible for federal job training programs, such as
those supported by A funds. There is no financial
cost to the individual.

o Individuals in on-the-job training are compensated by
the employer at the same rates, including periodic
increases, as similarly situated employees and in no
event less than the local minimum wage law. All indi-
viduals employed in subsidized jobs are provided bene-
fits and working conditions at the same level and to the
same extent as the employees workinia similar length of
time and doing the same type of work (Rubin, 1990).

104

o (;
exlc 115

Full Tt Provided by ERIC.



‘ The Ohio Department of Human Services

Purpose The Ohio Department of Human Services provides services on
behalf of eligible individuals in order to (1) maximize
their potential for achieving or maintaining economic self-
support; (2) prevent, reduce, or eliminate dependency,
(35J achieve maximum self-suffciency; and (4) obtain or
retain work while maintaining the family unit; (5) assist
them to function in the community and in a group living
environment; (6) assist them in achieving or maintaini
economic self-support, to prevent or reduce dependency anc
increase self-sufficiency through activities intended to
improve relationships ~and functiomng; and (7) enable
them to receive maximum benefit from community and home-
based care and services.

Services provided by the Department of Human Services
include the following:

Services mdmn_and_gmmmsﬂh%m&i These services
are available to (1) assist individuals in achieving or

maintaining economic self-support; ézg enable them to
achieve or maintain self-sufficiency; (3) help to maintain
family cohesion; and (4) help them to resolve personal

. problems which hinder daily living either in the community
or within an institutional setting.

Vocational_education and placement. These services consist
of social, psychological, and vocational diagnostic assess-
ment, training, and placement. Such assessment documents
and d.ails (1) the person’s employability potential;
(2) the barriers to employment; (3) how the barriers are to
be overcomé; and (4) the time frame for the services.

Child day care services. These services are available to
(1) enable children to have learning experiences while the
parent or caretaker (who may have a developmental disabili-
ty) is in a training program that leads to employment;
(2) enable children ?who may have a developmental disabili-
ty) to achieve or maintain self-sufficiency and be more
independent through community/home based care; and
(3) provide parents (who may have a developmental disabil-
ity) with the opportunity to maintain family life.

Other services that may be available include case manage-
ment:; chore services; food, clothing, and personal needs;
mental health residential services for adults and children;
recreation, peer support, and special equipment; transpor-
tation; and services for persons with hearing impairments.
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Eligibility Eligibility for services is based on gross family income
adjusted for family size. Persons or gmilies meeting the .
lowest family income criteria are eli%ble for services
free of charge. Free services are available only to fami-
lies or persons whose incomes are at or below 150 dpercent
of the state maximum standard of needs as determined by the
Ohio Department of Human Services.

Individuals and families with somewhat higher family
incomes may be eligible for services, but must pay a fee
according to a rate that is adjusted for family size.

Organizational Appendix C lists each local human services office location.
Structure

The following suggestions will guide you in using services
provided by the Department of Human Services:

Tips for o Invite representatives from your local human services
Transition ?gency to become a member of your interagency task
orce.

o Coordinate and integrate the total services prescribed
for the individual into an individual goal-directed
treatment plan for the child. The plan must delineate
the predictable, me. ‘urable impact on the child's prob- ‘
lem. Make sure the IEP/ITP is developed with these
services in mind.

A variety of socialization and support programs for adults
are available through the Department of Human Services.
Depending on the resources available in each individual
county, the Department of Human Services can either pay for
the services or provide them (Rubin, 1990).
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. The Ohio Developmental Disabilities Planning Council

Purpose The Ohio Developmental Disabilities Planning Council is a
planning and advocacy body. The Council is charged with
developing a state plan jointly with the Ohio Department of
Mental Retardation and Developmental Disabilities
describing the extent and scope of services available in

Ohio.

Services The Ohio Developmental Disabilities Planning Council serves
as an advocate for systemic changes that will help prevent
developmental disabilities and enhance opportunities for
persons with developmental disabilities to become indepen-
dent, productive people who are fully integrated into our
society. The Council further monitors and evaluates
existing Systems to assure that they are
programs and services to meet the needs of Ohio’s citizens

with developmental disabilities.

Eligibility The Ohio Developmental Disabilities Planning Council does
not offer direct services, so eligibility is not a real
factor. Anyone with a developmental disability requirin

. advocacy services should call the Ohio Dev
Disabilities Planning Council

agencies.

elopmen
to other

The DD Planning Council sponsors annual grant competitions
to develop and implement innovative programs that will
benefit persons with developmental disabilities. For more
information, contact the DD Council at the following

address:

Ohio Developmental Disabilities Planning Council

The ATLAS Buildin

8 East Long Street, 6th Floor

Columbus, Ohio 43215
(614) 466-5205
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The Governor’s Office of Advocacy for Pcople with Disabilities

Purpose This office ~-~~ides additional information about programs
and services available within the state of Ohio through its
Client Assistance Program. The Client Assistance Program
helps ensure that people receive the services available
through the Rehabilitation Services Commission (RSC).

Services Services can be obtained by contacting the following:

Client Assistance Progam
Governor's Office of Advocacy for Disabled Persons
30 East Broad Street

Columbus, OH 43215

466-9956 (Voice or TDD

Toll-free in Ohio (800) 228-5405 (Voice or TDD)

Eligibility Anﬁme seeking vocational rehabilitation (including clients
of RSC), those who are not yet clients, and those who have
been clients but would like their cases reopened are eliﬁi-
ble for services from the Client Assistance Program. In
addition, the Program exists to serve those who are seeking
or receiving services from agencies funded by the Ohio
Rehabilitation Services Commission.
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' The Social Security Administration

Purpose The Social Security Administration (SSA) is a federally
funded program that provides financial and medical support
for persons with disabilities through the following
programs:

0 Supplemental Security Income (SSI)

o Social Security Disability Insurance (SSDJ)
o 1619(A) and (B) Program

o Maedicaid/medicare

Services SSI. This program provides monthly payments to indivia 1als
who are aged, blind, or disabled and have little or no
resources and income.

SSDI. This program provides a continuing income for
persons with disabilities who are unable 1o work. Benefits
under this program are generally available to the person
for as long as the disability prevents him/her from partic-
ipating in_Substantial Gainful Activity (SGA). Persons
receiving SSDI are eligible to maintain their financial
and/or medical benefits through a new trial work program

(1619 (A) and (B).
. o 1619(A). Under 1619(a) a person with low to moderate
earnings could receive reduced financial assistance

payments for a specified period of time (presently 9
months). Medical assistance under medicaid would con-
tinue as long as any financial assistance continues.

o 1619(B). Under 1619(b) medical assistance can continue
for gersons eamin%_hhigher amounts yet less than a
threshold amount. This threshold amount includes the
average cost of medical services. At present this
threshold amount is $1,116/month in Ohio.

Medicaid. The Medicaid program is administered through the
De%zjmment of Human Services in order to provide a federal-
ly funded health care program for low-income individuals
who are 65 years or older, blind or disabled, or recipients
of aid for dependent children (AFDC).

Medicare. Medicare is provided by the Social Security
Administration through the Health Care Financing Adminis-
tration in orGer te protect a disabled individual from the
high costs of medical care when earnings cease or are
reduced due to disability.

There are tv.o parts to medicare. Medicare offers hospital
insurance to assist with the cost of inpatient hospital
. care and certain kinds of follow-up care. Medicare alsc
includes supplementary medical insurance to assist with the

109
Q ‘ 1‘:)6‘;
ERIC !

Full Tt Provided by ERIC.



cost of physician's fees, outpatient hospital services, and
certain other medical items and services not covered by
hospital insurance.

- . Under PASS, an
individual is allowed to receive earned and unearned income
and to accumulate resources over a reasonable period of
time in order to obtain occupational trainix'l.g and educa-
tion, purchase occupational ec&uipment, etc., thus encourag-
ing him/her to become financially self-supporting,

Eligibility SSI. A person is eligible for SSI benefits, if he/she is
at least 18 years of age, is considered disabled, and has a
physical impairment that prevents him/her from doiny any
substantial  gainful activi;y. The disability must be
expected to last at least 12 months or to result in death.
An individual who is under 18 years of age is considered
disabled if he/she has a physical or mental impairment that
is comparable in severity to one that woul prevent an
adult from working An individual is not required to be
totally blind :n order to receive SSI for a visual
impairment.

SSDI. For SSDI benefits an individual must have a func-
tional impairment (physical or mental) or physical condi-
tion, which prevents him/her from participating in
substantial gainful activity.

Substantial gainful activity is the performance of si}gm‘.ﬁ-
cant duties over a re- nable period of time in work for
remuneration or profit ur in work generally performed for
remuneration or profit. In determining whether a person
meets the SGA criteria, the Social Security Administration
considers the amount of earnings, whether the work is
conducted under special conditions (e.g., sheltered work-
shop), the nature of the work, the adequacy of performance,
time spent in work, the type of disability, etc.

Medicaid. Eligibility for medicaid is based on a combina-
tion of the individual’s livin arrangemem and his/her
income/financial resources. If needed, medical expenses
may be deducted from income in order to meet the financial
need standards.

Medicare. The basic eligibility requirements for medicare
are the same as those for Social Security Disability Insur-
ance (SSDI).

PASS. In order to be eligible for PASS, an individual must
be interested in obtaining employment and willing to par-
ticipate in Social Securitz Administration approved train-
ing to achieve his or her occupational objective. Onl
those who are currently eligible for, or receiving SS¥
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. benefits, are eligible for the PASS. He/she must be unable
to pursue a reasonable occupational objective at the outset
of the plan. PASS must be a specific plan to enabie the

person to attain an outlined occupational objective within
a set time period and, therefore, to become self-sup-
porting. (See appendix G for application forms.)

The following suggestions will guide you in working with

SSA:
Tips for o Acceptance of wvocational rehabilitation services will
Transition not prevent you from receiving disability benefits. If

a person is offered such services and refuses them
without good reason, monthly benefits can be suspended.

o If a person received benefits and becomes employable 'S:n
any time within S years after the benefits stopped), the
checks can start again the first full month with the new
disability. Another 5-month waiting period is not
required. This includes those who received benefits
under age 22 and become disabled again within 7 years
after benefits end.

o The best way to advocate for persons with disability is
to get to know the claims representatives at your local
. SSA office and talk with them on a case-by-case basis.

o SSA has an 800 number for either SSI or SSDI. Call
%800) 234-5772 to complete the application process.
ersonnel at SSA will mail you the completed application
that you can send to the Bureau of Disability Determina-
tion with the appropriate documentation (Social Security
card, birth certificate, etc.).

o For persons receiving SSDI--

-- A person can continue to receive full disability
benefits for up-to-9 months while participating in a
trial work period.

-- Special protection is offered for 36 months after
completing the 9-month trial work period. Benefits
can continue to be paid without fi mg an applica-
tion, "however, you must inform Social Security about
these months of nonperformance of gainful work
activity (Rubin, 1990).
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EMPLOYERS

The Employer’s Role

It is important that employers share information honestly
with job placement personnel so that good placement decisions
can be made. The aspects of the employer that should be noted
by placement personnel include (1) sufewision, (2) job stabil-
i?, (3) management  stability, (4) special  jobs, and
{, )l inappropriate jobs. Each of these factors is discussed
elow.

Supervision. Look at all levels of management that will
affect your student. The top management with whom you are
dealing needs to commit to your program and must display a
positive attitude toward hiring individuals with disabilities.
An attitude of "we’ve tried new things and it has worked.”
versus "We've done it this way all these years, so why change
now?" will lend itself to a good atmosphere for success.

The first line manager who reports to the top official
should possess a record of positive and supportive attitude
toward his people and the ability to be flexible in solving
problems.

The first line supervisor or the person to whom your
student directl{ reports is most important to your success.
Thai individual must have realistic expectations of your stu-
dent in terms of quality and production, work for them, a
tolerance for failure, and the ability to regroup and try new
solutions to problems. The student’s supervisor should feel
comfortable in elevating concerns or problems to high-level
management with the expectation that they will be received and
dealt with in a supportive and timely fashion.

Also, the supervisor should feel comfortable interactin
with the trainer and the job training coordinator while sti
retaining supervisory responsibilities. A team work approach
to problem solving is most effective, since the supervisor is
tot J familiar with the job setting and the job training
coordinator and the trainer are familiar with the student.

Job stability. Job stability is a factor to consider when
qualifying a job site. If it looks as if change in technology
or in a company policy will eliminate the jcb in the near
future and ¥our goal is to place a student on long-range com-
petitive employment, you may wish to look further.

Management stability. Reality dictates that managers will
change from time to time. But placing a student in a job that
has a_history of frequent supervisory changes (more than once a
year) is generally not » good idea.
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. Special l{obs. Be wary of jobs that are created for your
student. Look for real work within the company. It is easy
for an employer t- say “we did not have this job in the past
and eliminate it when costs cuts are needed.

Inappropriate jobs. Beware of the temptation to accept
jobs that are below or above the student's skill level just to
make a placement.

It is very difficult to turn down jobs for any reason,
however, a failed placement impacts negatively on the job
training coordinator, the trainer, the employer, and most
especially on the student and the parents. If there is not a
strong possibility of success, do not accept the job.

The Transition Coordinator’s Role

The transition coordinator is charged with the role of
ensuring that the employer’s needs and expectations are bein
met and that any problems occurring on the job are solve
without impacting on the employer’s business. The following
poil:ns comprise a "service agreement” outlining the employer’s
rights.

. 1. The employer should receive assistance in--
o training the employee to perform his/her job,

o training the supervisor in effective ways to commu-
nicate with the new employee,

o training co-workers and peers in ways to communi-
cate with the new employee.

2. The employer should receive an employee who is capable
of getting to and from work independently and can
function independently on his/her breaks and lunch
times. If this level of independence is not present
at the time of hiring, the support person should
provide the necessary training.

3. After the initial job training by the quport person,
the employer shouljd expect to have an employee who can
function independently on the job with reasonable
supervision.

4. The employer should expect a support person who is
receptive and responsive and will answer phone
requests and deal in person with concerns, questions,
and problems in a timely fashion.
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5. If the employee’s position becomes obsolete or changes
in a significant way, or if the employee’s supervisor
should change, the employer should expect assistance
in retraining the employee for the new position, or
intervention in the form of additional support in
training the new supervisor to interact with the
employee.

6. The employer should expect the support person to aid
in facilitating communication between the employer and
the employee’s parent or guardian.

7. The employer should expect the support person to
establish a rapport and a basis of mutual respect by
frequent enough communication at first, and a minimum
of four hours 2 month thereafter to maintain a working
relationship with the supervisor. One on-site wvisit
?er month arranged with the supervisor is essential
or ease in counteracting problems that may occur in
the future.

8. Following the transition, the employer should expect
the employee’s job to continue as originally negoti-
ated in terms of the number of hours worked, the time
of day or shift worked, and so forth.

9. The employer should expect the original support person
and the new follow along person to cooperate in a
coordinated transitional process.

10. The employer should have a clear understanding of what
services and supports are available from the follow-
along agency and information about whom to contact and
where and when to reach that person.

The Job Placement Assistance Kit (Job-PAK)

The Job Placement Assistance Kit (Job-PAK) contains the
pieces you need to create brochures, flyers, and handouts to
market the abilities of persons with disabilities to potential
employers.

o Camera-ready artwork offers .ae following:

-- An introductory brochure for employers.

-- A brochure for employers to share with coworkers of
the newly hired person with a disability.

-- Handouts for employers about financial incentives,
such as PICs, ARC/Net, and TJTC.
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-- Handouts suggesting ways employers can use public
service announcements.

-~ A helpful TITC guide for you and employers to use to
obtain tax credits, This includes sample forms and
information to help employers take advantage of any
tax credits available.

Also, the videocussette "Discovering an Untapped Work
Force" can be used to reduce an employer's fear of hiring a
person with a disubility. Through testimonials by employers
and persons with disabilities, employers learn that hiring
people with disabilities is good business.

The Job-PAK and videocassette are available by writing the
Publications Office at the Center on Education and Training for
Employment, The Ohio State University, 1900 Kenny Road,
Columbus, Ohio 43210; (800) 848-4815 or (614) 292-4353.
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Effective transition
requires strong
teams.

SECTION V. TEAM BUILDING

INTRODUCTION

The process of transition can become less confusing
by looking at the various levels at which activity must
occur. For the purpose of this handbook, four levels of
activity have been identified for you:

o Administrative Teams are those created to assure

communication among administrators of various agen-
cies and to ensure that those with decision-making
power are actively involved in transition efforts
within the local community. This team is comprised
of administrators from the local schools and agencies
involved in transition.

Placement Teams are those involving practitioners in
the transition process--teachers, agency counselors,
local employers, and others. The focus is building
networks and solid working relationships to secure
employment placements for students served in the
locality.

The Student’s Individualized Transition Team includes
teachers, agency counselors, parents/guardians, and
the student. This team plans a student’s transition
process and measure their progress.

Local Interagency Task Force. In order to best
understand the role of the task force and the
individuals who comprise it, it is important to
understand the three teams with roles in the task
force. These teams and their interrelationships are
depicted in figure 7.
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Administrative Team

Student's
Individualized
Transition Teams

Local Interagency
Task Force

FIGURE 7. Local Interagency Task Force Model

Transition can (and does) occur even with only portions
of these components in place. The need for all of the compo-
nents is based on a goal of effective successful transitions
for all students, For the purposes of this handbook, the
desired effect of the transition process is to create a good
match between a student’s talents and abilities and a
job/career in the community and to prepare the student with
the skills necessary to maintain this job/career until such
time as they desire and locate a new or different job suc-
cessfully. A comprehensive system of interagency cooperation
can assure that a smooth school-to-work transition is
implemented.
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ADMINISTRATIVE TEAMS

Introduction
Without administrative cooperation between the various
agencies involved in the transition process, components

necessary for a smooth, effective transition for individual
students simply are not in place. Many barriers can only be
removed by this level of personnel, therefore, the importance
of their involvement cannot be overstated.

Administrators often must be shown their role in the
transition process and be urged to consider the importance of
this role. Generally, administrators fall into four catego-
ries:

o Involved/supportive administrators understand the
importance of transition efforts and involve them-
selves in network buildin% and other activities to
ensure effective transition for the persons served by
their organization.

o Uninvolved/supportive administrators are not activel
involved in transition efforts but permit their s

Administrative to take active roles. This is misleading because

personnel appear to be supported by this type of

Support removes many administrator. Unless placement level personnel are

barriers given decision-making power under the guidance of

to transition. this type of administrator, they are essentially
- unsupported.

o Involved/unsupportive administrators rigidly adhere
to a schedule or set of rules and are very involved
in seeing that all personnel follow these same rules
are not supportive. Just as students require
individualized programs, teachers and agency person-
nel must also maintain flexibility to meet the wide
variety of students’ needs. Such an administrator
tends to avoid change or variations from long-estab-
lished tradition and is very vocal about issues that
hint of such change. For a number of administrators,
preparing students with disabilities for the world of
work and helping them to secure job-placements is a
threatening change.

o Uninvolved/unsupportive administrators, either from
lack of information or lack of commitment, choose not
to become involved in leading their organization in
the transition process. This type of administrator
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will often become involved and supportive when they
. are presented with information about the process and
the ways in which they can participate.

Simply urging administrative participation in such a
team effort will work in many instances. In other situa-
tions, administrators from the other icipating organiza-
tions and agencies may need to ap%rgac the person who does
not clearly see or wish to assume his/her role as an adminis-
trator in the transition process.

Roles of the Administrative Team

The Administrative Team has the following major respon-
sibilities:
o To become fauiliar with each participating agency’s

services, and practices and to bnef
m on the other agencies One role of an

The administrative administrative team is to familiarize each agency
team needs to be administrator with the procedures and policies of the
aware of a variety other agencies and to provide a forum to alleviate
of roles. those conflicts between different agency procedures.

Each administrator participating on an administrative
team must be the person with some degree of power to
create or evoke change within his/her agency or

. organization, It is this ability to create change
that is the purpose of the administrative team.
Superintendents and Special Education Regional
Resource Center (SERRC) personnel should be involved
on the local administrative team. Exhibits 15 and 16
offer sample forms that may be used by the adminis-
trative team or by the local interagency task force
to obtain and record the necessary information about
each participating agency.

After initial meetings of regular frequency
(e.g., bi-monthly), this team can meet less frequent-
gr or as the need arises. If a communication plan is

eveloped by this team, the need for formal meetings
may be minimized. As members of the team become
familiar with the lgrograms and eligibility require-
ments imposed by other team members’ agencies, organ-
izational-shaping decisions can often be made without
potential loss of needed services. For example, an
organization may be contemplatinﬁ’ cum’g a job
placement program for veterans with mental iliness.
After discussing such an idea with the administrative
team member, the administrator may realize that
his/hers is the only agency providing' such a service
to this group and may opt to cut a different program
. or service that may be duplicated by other agencies.
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o To be aware of the strengths and weaknesses of local
transition efforts and make necessary changes. The
administrative team should assess the existing local

Ongoing review of transition efforts. This responsibility is inherent

the transition in the team’s role, as the team is comprised of those

effort assures quality individuals with power to evoke necessary change.

services. The local interagency task force offers one source o
information as to the effectiveness of local transi-
tion efforts.

0 To assess client/parent/student satisfaction with the
existing system of service provision and to make
es by those receiving services. In
addition to the task force, agency clients and par-
ents and their school-aged children must be ed
about their satisfaction with transition-related
services received. It is important to assess the
satisfaction of those at all levels of the process to
determine both the positive and negative aspects of
local programs.

Some administrative teams have conducted curveys to
assess satisfaction levels. Others used more quanti-
tative measures of successful placements versus total
persons served. It is important to gain a qualita-
tive measure to determine where changes are neces-
sary. Whatever methods for assessing satisfaction
used, it must be remembered that those who are the
focus of a transition process have insight that
cannot be offered by agency or school staff.

o To draft and develop formal interagency cooperative
ments to reinforce and underscore | transi-
tion efforts. The team members are in a position to
draft and dcvelop formal interagency agreements by
using the information and expertise of the local
interagency task force. A sample interagency agree-
ment, from the Wayne County Interagency Transition
Team follows.
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WAYNE COUNTY INTERAGENCY TRANSITION TEAM AGREEMENT
I. Mission

The Wayne County Interagency Transition Team (WCITT) is a team of local agencies and organizations
serving persons with barriers to self-sufficiency in transition toward community living and employ-
ment. Transition is defined as the process of coordinating services that promotes individval self-
sufficiency. WCITT acts as a catalyst to improve tramsition services countywide through interagen-
cy cooperative planning, commitment of resources, and information exchange.

The purpose of the WCITT is to facilitate working relationships among participating county agen-
cies. These agencies will work cooperatively to develop a system of services so that all persons
faced with a barrier to self-sufficiency in Wayne County may have the opportunity to function
within a community as independently as possible.

1. The Wayne County Interagency Transition Tecam Representatives

The following organizations and agencies participate on the Wayne County Interagency Transition

Team, hereafter known as WCITT.

ADMH Board
215 South Walnut
Wooster, Ohio 44691

Children Services
2534 Burbank Road
Wooster, Ohio 44691

Community Action
317 Gasche Street
Wooster, Ohio 44691

Counseling Center of Wayne/Holmes
231 North Buckeye Street
Wooster, Ohio 44691

Goodwill Industries
1034 Nold Avenue
Wooster, Ohio 44691

Human Resource Center
2692 Akron Road
Wooster, Ohio 44691

Ida Sue/Nick Amster Workshop
266 Oldman Road
Wooster, Ohio 44691

Job Training Partaership
211 East Liberty Street Suite 210
Wooster, Ohio 44691

Ohio Rehabilitation Serv. Comm.
711 Winkler Drive Suite A
Wooster, Ohio 44691

Residential Support Services
337 West North Street
Wooster, Ohio 44691

Social Security Administration
201 East Liberty
Wooster, Ohio 44691

Wayne County Alcohol Services
149 East Liberty Suite 211
Wooster, Ohio 44691

Wayne County Board of Education
2534 Burbank Road
Wooster, Ohio 44691

Wayne Co. Dept. of Human Services
2375 Benden Drive
Wooster, Ohio 44691

Wayne Co. Juvenile Court
107 West Liberty, Courthouse
Wooster, Ohio 44691

Wayne County Schools Career Center
518 West Prospect Street
Smithville, Ohio 44677
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Ohio Burcau of Employment Services W.H.IR.E.

221 Beall Avenue 215 South Walnui
Wooster, Ohio 44691 Woostes, Ohio 44691
III. Goals & Objectives

1. Arrange for opportunitics and services which will support woiking and living in a
community.

A. Facilitate an appropriate Individual Transition Plan for eligible individuals.
2. Promote a continuum of appropriate transition services.

A. Assure that involved agencies and service understand each other’s functions and
resources,

B. Understand current state and federal laws.
C. Identify service gaps an:” foster the development of needed services.

D. Assess the progress of transition services to assist the county for planning purposcs
on a yearly basis.

3. Maximize independence, productivity and community integration of person’s with barriers to
self-sufficiency.

A. Promote the development of viable countywide transportation options.

B. Educate/inform the community concerning the needs of persons with barriers to self-
sufTiciency.

4. Develop methods which foster interagency planning for the provision and delivery of
Services.

A. Assure that existing resources be used more efficiently and effectively through
interagency service planning and coordination.

B. Provide technical assistance to Jlocal committees, professional organizations,
services, and agencies.

IV. Implementation of the Agreement

Members of the Transition Team shall meet on a regular basis to implement the goals & objectives of
the agrecment.

V. Terms of Wayne County Interagency Coopesative Agrecment

The Wayne County Interagency Transition Team is open for participation from any agency involved in
providing transitional services to their students/clients.

A Chairperson and secretary shall be elected at the first meeting of the calendar year.

This agrcement may be amended or revised any time by the team given the approval from the majority
of those present. Amendments will be attached to the agreement and submitted to the chairperson.
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Job placement teams
need to focus on
employment.

ERIC
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JOB PLACEMENT TEAMS

To provide the transition process with an ultimate goal,
employment of the students in the process, it is important to
identify employment possibilities within the community. This
is the role of the local job Placement Team.

Roles of the Placement Team

Job Placement Teams are near the heart of the transition
effort. Composad of professionals with the responsibility

of job placement for their agency or organization, the place-
ment team provides the opgornmity to information, job
leads, and changes in eligibility requirements between agen-

cies. For example, a placement team in Columbus, Ohio, right
consist of representatives from the local Ohio Bureau or
Employment Services (OBES) office, MR/DD placement staff,
Mental Health placement staff, and work-study coordinators
from several local vocational programs. These individuals
generally meet monthlty to share job leads and information on
available placements tor which they do not have appropriate
?liﬁznts. Specific roles of the Job Placement Team are as
ollows:

0 To determine local labor market conditions. The
availability of jobs and local economic development
activities determine t. tpes of training that will
be useful to students. ..~ 1, business, and industry
conditions affect the .. usition process in the
following w-ays:

-- Rece it technological advances have reduced dramat-
ically the number of unskilled and semiskilled
jobs typically held by persons with disabilities.

-- Academic, behavioral, and social handicaps place
workers with disabilities at a particular disad-
vantage, especially during periods of high unem-
ployment.

-- The invisibility of many handicaps often cause
employers to develop unrealistic expectations of
workers with disabilities.

The local chamber of commerce is an excellent source of
information. Many local chambers publish brochures offering
descriptions of the local labor market iwrends as well as
manuals listing data on all member businesses. Information
on state labor market trends is also available. In Obhio,
both the Department of Labor (DOL) and the Ohio Bureau of
Employment Services (OBES) provide information on state
employment possibilities and statistics.
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Marketing the
abilities of the
student in transition
is essential.

o To offer a coordinated program that markets the
abilities of those with disabilities 10 potential
employers. Two significant transition problems are
solved by using placement teams:

-- Better job matches can be created within a larger
pool of jobs.

-- Employers who are willing to hire persons with
disabilities are able to get their needs met more
consistently.

One benefit of placement teams is the ability to provide
employers the opportunity to witness an organized, profes-
sional approach rather than placement efforts characteristic
by the lack of interagency coordination and cooperation.

o To secure employment placements (long- and short-
term) for participants in the transition process.
Developing a profile of local employers involves
screening the local community for potential jobs
appropriate for individuals with a variety of special
needs. Initially, a general screening should be
conducted so that en_xlg:oyers can be contacted later
about job oprnings. The intent of this screening is
to determine the general nature of the job market
in the community. After the screening is complete,
employers can be contacted about specific job open-
ings (Wehman & Moon, 1987).

Job Development

Job development activities include discovering the
variety rf employment possibilities within a community and
determ:ning whic em(p!oyers will hire students for short- and
long-term positions. Often the responsibility for job devel-
opment can best be handled by the placement team.

The first step in job development is determining the
nature of employment possibilities available within the
community. Some job placement specialists have found the
development of an employer file helpful. Organized by types
of jobs typicall availagle, each employer in the community
is represented %y an index card (see exhibit 10). This type
of file is best maintained at each site conducting job place-
ment activities, but information collection activities can be
coordinated through the local placement team.



. EXHIBIT 10

EMPLOYER INDEX CARD SAMPLE

NAME AND ADDRESS TYPE OF JOB

Smith’s Plumbing Plumber's Helper
CONTACT PERSON
George Smith, Jr. 1

s c—— —— . G Gt G SR CEEE S — e ———

TYPE OF BUSINESS CONDITIONS REQUESTED

Plumbing Potentital employee must
be fully mobile.

it e G e SR N G GEEE e S S . G CE— MR CEIED LR S e R AR et Sl SRR AT S—

NO. OF EMPLOYEES

FRONT

1
DATE | CONTACTS & DESCRIPTION

‘ Talked with Mr. Smith by telephone

| Referred this job to voc. instr. at

Rose Street School

9-1789 |  Bill White (Rose Street School voc . instr.)
{ set up job-tryout for a student

BACK
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This type of job index system can be made by each job
placement specialist. By sharing these job leads with others
on the placement team, a "job bank" is created. Placement
teams could create a more formal job bank by urgix:i emplo¥ers
to contact one source for employable workers and then pooling
the job leads for each of the participating agencies.

Another technique used by placement team members is a
job survey (see exhibit 11). Such a survey provides more

information than the index card system. These two methods
can be used separately or jointly.

14:
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. EXHIBIT 11

F‘ a
JOB SURVEY SAMPLE

I. COMPANY OVERVIEW

Name of Company: i
Address:

Phone:
Type of Industry:

Name and Title of Contact Person:

Total Number of People Employed: Full-time Part-time

II. POSITION OVERVIEW
Position Title:

Number of People Employed with This Title: _
Frequency of Job Turnover in this Position:

. Why?

HI. ENVIRONMENT OVERVIEW

Physical Environment Description:

Social Environment Description:

.

Number of Coworkers in Direct Contact with Trainee:
Available Supervision:
Importance of Speed:
Anticipated Cooperation of Other Employees:

Physical Appearance Requirements:
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IV. COMMENTS

EXHIBIT 11—continued
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. A common complaint voiced by employers is wanting to
employ an indivi with a disability or other "hard-to-
place” person only to learn that the cooperation across
agencies is so poor that often the a worker cannot be
secured. If a school does not have a student who's inter-
ests, abilities, and training match a potential job the
school should contact other agencies with workers to be

(3

The support the placed on llobs. A placement team provides opportunity for

placement team this type of cross-agency cooperation in order to assure that
gives 10 new community employers’ needs are met.

members ensures

continuity of effort. Other benefits of the placement team includes the abili-

ty to quickly orient a new member to the team. In situations
without placement teams, should a placement professional
leave his/her job and be replaced by a new person, it is very
difficult (if not impossible) for this new person to become
oriented to all the job development and placement activities
undertaken by his/her predecessor. In instances where place-
ment teams have been established, the new placement profes-
sional has a group of peers with whom to share concerns,
issues, and questions.
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STUDENT'S INDIVIDUALIZED TRANSITION TEAM

For any one student with a disability, there is a team
of people working to create a rgersonalized transition experi-
ence for that student. The IEP (Individualized Education
Plan; or the IWRP (Individuali Written Rehabilitation

iy . Plan) can be used to initiate a_ transition process. Ideally
Transition planning the transition process should begin 4 years gefore the stu-
begins at the dent is scheduled to graduate. At this time it is a good
IEPIITP meetings. idea to use the IEP meeting to begin establishing longer term
work soals and support needs of the student--needs extending

beyond graduation.

Roles of the Individual Student Transition Team

In determining who should attend the meetings to discuss
transition, begin with a review of the IEP to identify the
school personnel who have Jareviousl worked with the student.
These individuals, the student, and the student’s Farent(s)/
guardian may meet initially to establish which adult services
Froviders (and possibly employers) should be involved in the
EP transition planning meeting. Because transition is a
complex, evolving process including assessment and reassess-
ment and focused on both immediate and long-term ﬁoals, the
persons selected to participate in the meetings should be
able to contribute ideas about one or more aspect of the
student’s transition needs. A master “tickler list" of .
personnel can be created as a technique to assist the transi-
tion coordinator in planning meetings (see exhibit 12),

The team should meet as often as necessary to accomplish
the goals identified for the student. Members of the stu-
dent’s team (with the exception of the student and the par-
ents) often serve on teams for more than one student. Tran-
sition efforts for more than one student can be coordinated
by one team without losing the individual planning focus
necessary for a smooth transition,

Specific role responsibilities of the Individual Student
Transition Team are as follows:

o To concizely plan short- and long-range work goals
for the student. As with typical students, students
with disabilities must prepare for the world of work
with summer employment; gart-time and/or after-school
work; and community and volunteer work. It is the
role of the student’s transition team to ensure that
these opportunities are sought and that the student
is provided the appropriate opportunities to experi-
ence employment.
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e e . m

. STUDENT: John Doe

10.
11.

12.

EXHIBIT 12

ITP MEETING PARTICIPANT TICKLER LIST SAMPLE

Transition Coordinator:

PARENT/GUARDIAN (and Other Family Members): Mr. Doe and daughter, Betsy Smith
ANY OTHERS SIGNIFICANT TO STUDENT: Mr. David Bates (Big Brother Assoc.)
SCHOOL PERSONNEL:

o classroom teacher: Karen Ball
o vocational instructor: Steve Henry

o special education supervisor: Lynn Greer

o VOSE coordinator: Larry Green

o work-study coordinator: Rick Dawson

o guidance counselor: Dr. Rogers

o local district personnel (e.g., psychologist): Dr. Baker

o ancillary staff (e.g, specch therapist, physical therapist, occupational therapist,
classroom aides):

REHABILITATION SERVICES COMMISSION (RSC): Wilma Hilton, BVR Counselor

SOCIAL SECURITY ADMINISTRATION:

DEPARTMENT OF HUMAN SERVICES:

OHIO0 BUREAU OF EMPLOYMENT SERVICES:

JTPA:

MENTAL HEALTH:

MR /DD: Beverly Williams, Case Manager

OTHER: Carl Malinto, Scout Master, Troop 211
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o To match the student’s abilities and talents to jobs .
available in the community. In concert with the
placement team representatives, employment placements
in the community must be matched appropriately to the
student’s abilities. The benefits of a good job
match cannot be understated. No one enjoys doing
work that is unmatched to his/her skill levels,
interests, and personal values.

o To communicate the goals and plan to all persons with
a role in the student’s tramsition process. The only
way to ensure communication of a student’s plan and
the goals contained successfully therein is to draft
a wntten plan, This lglan may be a component of the
student’s IEP, IWRP, or may be an individualized
transition c{)lan (ITP). These written goals can then
be tracked to see if progress toward the goals is
being made. Copies of the student’s goals should be
made available to each participant on the student’s
transition team.

o To arrange for the provision of necessary education
and training experiences to meet the goals for the
student. Securing the support of the teaching pro-
fessionals and ensuring their understanding of the
student’s goals, needs, and learning styles is imper-
ative. Often teaching professionals will be part of .
the school staff. If not, appropriate releases must
be signed to permit those charged with education and
training a fuﬁe assessment of the student. Schedules
must be made and followed to ensure that all the
education and training components of the ITP are
met.

o To arrange for the provision of job coaches and other
support services to the student in the workplace.
The student’s transition team must determine those
additional support services necessary to ensure the
student’s success and to determine sources for these
support services. Many support services will be
readily identifiable based on the student’s progress
in school, other services necessary may not be appar-
ent until the student is on the job. It is for this
reason that follow-along by the transition team
beyond initial placement is important.

o To follow-up with emJ)loyers to determine the success
of the job match and the degree to which employer
needs are beiqﬁhmet. A system for follow-up must be
implemented. This system must be one that includes
regular review of each student’s placement. Employ-
ers should be given the name and phone number of an
individual to call in case of a problem. Personnel .
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with responsibility for follow up should contact this

. contact person regularly to learn of changes, fail-
ures, successes that might impact modifications
in the I'TP process.

o To intervene as appropriate to provide additional
training or support Sservices necessary to ensure
continued successful employment. Again, providing
the employer with the name and phone number of a
contact person who is in a position to provide addi-
tional training or support services is imperative.
This contact person should also demonstrate initia-
tive in checking with employers, coworkers, and the
newly hired worker to determine if potential problem
areas exist.

o To coordinate residential and leisure services with
appropriate case managers. It is critical to ensure
that persons with disabilities have the opportunity
to live and play as independently as possible in the
community. The IEP/ITP team should coordinate appro-
priate support services with case managers from MR}i)D
or mental health providers.

As with IEP meetirgs, care must be taken in I'TP meetings
to involve parents to the degree they desire. Providing
parents with the names and organizational affiliation of the

. various participants is helpful. In addition, explaining
abbreviations, or just not using them, can be instrumental in
avoiding parental exclusion at these meetings.

One technique discovered in Ohio’s Project NETWORK
was to ask parents for their input first at such meetings.
Many times after the "experts” have offered their opinions,
there is very little for the parent to add forcing them into
nonparticipation.

Further, it is im%ortant to provide parents with the
opportunity to share the impact various courses of action
_might have on their family life. In doing this, situations
thagdlzzlter might result in lack of parental support can be
avoided.
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LOCAL INTERAGENCY TASK FORCES

Placement teams working in a coordinated effort with
Administrative Teams and representatives from individual
student support teams are commonly known as Local Interagency
Task Forces. The Local Interagency Task Force provides the
forum for the various teams to communicate with each other.
The task force is made up of individuals who agree to meet on
a regular basis in order to--

share information about their programs,

Locai Interagency coordinate services across agencies,

Task Forces promote

000

, share job leads, and
and stimulate develop policies and interagency agreements to coor-
effective transition dinate services across agencies to benefit persons
planning. with disabilities.

A Local Interagency Task Force should include all per-
sons involved in preparing individuals for work, job place-
ment, and follow-along services. Personnel (includin
administrators) from a variety of agencies should be invite
to participate.

The purpose of the Local Interagency Task Force is to
coordinate services for persons wi isabilities as they
erepare and enter competitive employment in the local area.

sing the task force as a vehicle to share information about
new programs, new personnel, and changes in existing programs
permits more appropriate referrals, facilitates smooth deliv-
ery of services, and stimulates program development to meet
the real needs of the local community.

Organizing a Local Interagency Task Force

Prior to any meeting of the task force, try to gain the
support and involvement of your administrator(s). Identify
rospective task force members and contact them about pariic-
ipating on the task force. Organizations and personnel
within each agency who you could invite include the
following:

o Public or private schools. Invite any person who is
or may be a transition coordinator, for example,

-- Director of Sgecial Education,
-- Work-stu oordinator,

-- Vocational Special Education Coordinator,

-- Job Training Coordinator,

-- Occupational Work Experience (OWE) Coordinator,
-- Job Placement Coordinator, and/or

-- Vocational Evaluators.
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. o Rehabilitation Services Commission

-- Bureau of Vocational Rehabilitation [BVR]
Counselors

- Bureau of Services to the Visually Impaired [BSVI]
Counselors

o County Boards of Mental Retardation/Developmental
Disabilities (MR/DD)

- Job Placement Coordinators
-- Community/Placement Case Managers

o Private Industry Councils (PICS)

Include all potential - PIC Staff
service providers on -- Service Providers
your task force.

o Bureau of Employment Services (OBES in Ohio)
-- Employment Counselors and Managers
o Adult Education Programs

-- General Education Development Staff
. -- Placement Counselors

o Mental Health Agencies
-- Program Coordinators
o Divisions of Youth Services

Initial contact with potential participants is most success-
ful when they are sent a letter over the signatures of sever-
al different individuals from different organizations. A
time and place must be established for the meeting and the
purpose and benefits of the interagency task force should be
emphasized. A sample letter of invitation to participate in
an interagency task force appears as exhibit 13. Exhibit 14
offer a sample meeting announcement including an agenda.
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EXHIBIT 13

LETTER OF INVITATION TO PARTICIPATE
IN AN INTERAGENCY CONFERENCE SAMPLE

September 23, 19--

Mrs. Betsy Smith, Director
Prince County Board of Mental Health

1313 Twilight Lane
Forsythe, OH 55555

Decar Mrs. Smith:

Congratulations! You have been selected to participate on the Prince County Local
Interagency Task Force. The purpose of this task force is to develop strategies to
coordinate the services of persons involved in job placement in Prince County across
agencies. Because of the increased emphbasis on school-to-work transition and local
interagency cooperation, we feel it is important to coordinate our services to better
meet the needs of persons with disabilities as they prepare for and enter competitive
cmployment.

This task force will meet on Friday, October 3, 19— at 2:30 p.m. in the multi-purpose
room of Prince County High School at 14567 E. Schoolway. A map, an agenda, and a list of
participants are enclosed. If you know of others who are directly involved in job place-
ment, please invite them to the meeting. Also, please bring any brochures or handouts
about your program to share with the other participants.

Thank you in advance for your cooperation in this effort. We are confident that through
better coordination at the local level, more persons with disabilitiez wul have greater
access lo quality services that culminate in successful transition to work. If you have
questicns or concerns, please contact one of us.

Sincerely,

Robert E, Smith Hannah P. Quinton James Davis

Case Manager Work-Study Coordinator Counselor

Prince County MR/DD Prince County High Bureau of Vocational

Rehabilitation




@ EXHIBIT 14

MEETING ANNOUNCEMENT
WITH AGENDA SAMPLE

LOCAL INTERAGENCY TRANSITION TASK FORCE

WHAT: Given the incrcased emphasis on school-to-work transition and local interagency
cooperation, better strategies are nmeedew to coordinate the services of job placement
specialists across agencies at the local level. This task force will develop strategies
to coordinate services across agencies to benefit persons with disabilities.

WHEN:

WHERE:

WHY: To coordinate job nlacement of students with disabilitics into competitive
employment in the Prince County area.

WHO: All persons involved in job placement in Prince County (see attached list).

RSVP:

o Agcada

1. Welcome and intrraiv stions
2. Update list of participants on the Local Interagency Task Force.

3. Gain an understanding of services provided by
(select one participant to describe or provide a tour of their programs)

4. Develop strategies to coordinate services across agencies (e.g., a clear referral
policy so all task force members are informed about about how referrals arc to be made
to another agency).

5. Determine next meeting date, time, and place.

6. Adjourn.
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Facilitating an Interagency Task Force Meeting

Although there are no firm and set rules about operating
a local task force meeting, the guidelines below ofter sug-
gestions. Many task forces rotate responsibility for suc
jobs as mailing meeting announcements, providing refresh-
ments, and hosting the meeting. For example, one task force
might serve as the meeting location and another as the host-
ing agency that will be responsible for sending the meeting
notices and providing refreshments. The organization/agency
hosting the meeting should notify their front desk personnel
of the meeting and its location within the building so that
directions can be provided to visitors. Another task force
might be responsible for membership lists. The meetings
should strive to be informal but informative.

As program improvements develop, the task force meeting
is the ideal opportunity to share any new services or oper-
ating procedures adopted by an agency or program,

Facilitation Guidelines

The following guidelines serve as suggestions in oper-
ating local task force meetings:

1. As people arrive (before the meeting b:gins) en-
courage them to introduce themselves to each other.
Reinforce the idea that one of the primary purposes
is to network with other service providers.

h\

Begin the meeting by asking each participant’s name,
position, and affiliation. Encourage participants
te highlight key features of their programs.

3. Update the task force membership list. Add new
names and change/correct existing names as
necessary.

4. Review old business. Many task forces use this
meeting time to coordinate projects across agencies.
Some examples follow:

a. One task force is sponsoring an Interagency
Conference for service providers, educators, and
parents, The task force has developed the
agenda, coordinated printing and publicity, and
made site arrangements.

b. Another task force is ducumenting lack of avail-
able public transportation and brainstorming
solutions to this problem.
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c. Another task force is developing a local direc-
. tory to describe the services availablie from
each agency represented on the task force. This
directory will shared with consumers and
other information/referral programs across the
county.

5. Initiate new business. Address current needs in
the community.

6. Determine next meeting date, time, and
location.

As organization and communication are vital to main-
taining the task force, it is important to develop an infor-
mation roster including all participants. At the first
meeting, gather information about each of the participants
and their agencies/organizations. Ask for additions and
changes at each subsequent meeting of the task force. Exhib-
its 15 and 16 offer sample forms to be used in gathering and
sharing this information.

Drafting Formal Agreements

After several meetings, participants may discover that a
more formal agreement between the agencies may be helpful to
. keep efforts on a goal-oriented track. Also, a formal agree-
ment will help new personnel to understand the transition
process in their community and to become a contributing
member of the team,

See exhibit 17 for a sample interagency agreement. In
addition, the following components have been found to be
useful when drafting such an agreement:

A purpose for the agreement

A list of the participants (by agency)

A mission statement

Stated responsibilities for the task force/transition

team

Stated goals and objectives of the task force/

transition team

o Setting a time limit or term for renegotiation of the
formal written agreement

o Signature of the administrators of each agency

00O
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EXHIBIT 15

- A

#
INFORMATION GATH"RING SHEET-1 SAMPLE

MAILING ADDRESS:

CONTACT PERSON:

PHONE NUMBER:

TTY NUMBER:

PROGRAM DESCRIPTION (please describe your services in 25 words or less):

SERVICE AREA (city, county, or other specific areas encompassed by your services):

HOURS:
—_ morning — by appointment only
afternoon . walk-in
evening _ other (specify)
SERVICE COSTS:
. free _ flat rate (specify)
sliding scale —_ other (specify)
SERVICES:
__ counseling __  job search skills __ jobclubs
—_ tutoring — job survival skills __ vocational assessment
__ training —_ parent support —_ on-the-job training
—  job placement __ information/referral __ adult education
—_ hcalth services . transitional employment —. recreation programs
— Other (specify)
ELIGIBILITY:
a. Must applicants reside in service area indicated above to receive services?
—  Yes — No
b. Does your agency have age-related eligibility requirements?
— 1416 __ 1618 __ 1821 __ 21-above __ None
¢. Specific Disabilities Served:
— specific lcarning disability —. developmentally disability
__severe behavior disorders — visual impairment
— hearing impairment . multihandicapped
—. orthopedically and/or — disadvantaged (academically or
other bealth disorders economically)
—  Other (specify)
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EXHIBIT 16
o

INFORMATION GATHERING SHEET-2 SAMPLE

AGENCY NAME:

MAILING ADDRESS: CONTACT PERSON:
PHONE NUMBER:
TTY NUMBER:

PROGRAM DESCRIPTION (Please describe your services in 25 words or less):

SERVICE AREA (To which city, county, area does your organization offer services?)

HOURS (Please indicate regular hours of business and whether your services require
advance appointments):

SERVICE COSTS (Are your services free or is there a specific cost per hour/service?)

SERVICES (What specific services do you offer e.g., counseling, tutoring, parent support,
. information referral, etc.)?):

PRIMARY EMPLOYMENT/TRAINING SERVICES PROVIDED (If applicable):

ELIGIBILITY (List ages, residential requirements, specific disabilities, etc.):




EXHIBIT 17
r -—W:

INTERAGENCY AGREEMENT (SAMPLE)

Purpose of the Interagency Agreement

To formalize and clarify the roles, responsibilities, and goals of the
Interagency Transition Team for St. George County.

The Interageacy Transition Team for St. George County

This committee is made uvp of representatives from the St. George Public
Schools, the Seatown City Schools, the St. George County MR/DD Board, the
Habilitation Center of Pirateville, and the Bureau of Vocational Rehabilita-
tion. These agencies provide services for persons with moderate and severe
disabilities in the St. George County area. Individuals in the following
positions will comprise the Interagency Transition Team for St. George
County:

Executive Director
Habilitation Center
Piratesville, Ohio

Director of Vocational Services
Secatown City Schools
Seatown, Ohio

Director of the Cooperative Education Program
St. George Public Schools
St. George, Ohio

Counseling Supervisor, District #3
Bureau of Vocational Rehabilitation
St. George, Ohio

Executive Director
St. George County MR/DD
St. George, Ohio

Mission of the Interagency Transition Team

The mission of the Interagency Transition Tcam is to enhance the transition
of students with moderate and severe disabilities from school to work and
adult living environments.

Philosophy of the Interagency Transition Team

The St. George County Interagency Transition Team accepts and supports the

principles of normalization and integration in the least restrictive environ-
ment. It is the intent of this transition team to support the development
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EXHIBIT 17-continued

and maintenance of community-oriented services that will help individuals to
more fully experience and participate in life’s benefits and reach their
highest degree of sclf-sufficiency and fulfillment as more fully productive,
competitive, and contributing members of our community. It is our belief
that given sufficient support and resources, each individual, regardless of
disability, has the potential to progress and be employed in the community.
Interagency collaboration between schoo's and adult services is necessary if
we are to help students reach their maximum potential.

Rcspunsibili!iesoimelntermcy'l‘mmiﬁmkam

1. Meet on a periodic basis to discuss issues, concerns, and administra-
tive tasks related to the transition process.

2. Act as the Incal coordinating tramsition committee for students with
moderate and severe disabilitics who are “aging out” of school.

3. Facilitate transition planning between the schools and adult service
providers.

4, Maintain and update the Interagency Transition Team and Placement

Committec Interagency Agreements.

5. Evaluate the effectiveness of services in relation to “quality of life”
. outcomes.

6. Advocate for nceded resources, policy changes, and service develop-
ment.

7. Promote the development and maintenance of post-school commaunity-based
employment opportunities.

8. Provide guidance and support to the Job Placement Committee and any
other entities that can help enbance or accomplish tramsition-related
goals,

Goals and Responsibilities of the Interagency Transition Team

1. Meet as a committee on a monthly basis.

2. Develop and maintain the Early Referral Process for students between
the ages of 18-21.

3. Oversee the development and implementation of Individualized Transition
Plans (ITPs) on an annual basis for students between the ages of 16-
21,

4. Provide parents/guardians/students with information on transition and
‘ adult services available in the St. George County area.
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EXHIBIT 17--continued

S. Facilitate the provision of job placement and follow-up services for
students prior to and following high school graduation.

6. Encourage the development and maintenance of post-school community-
based employment opportunities for individuals with moderate and severe
disabilities.

7. Facilitate in-service training for agency staff to promote more effec-
tive transition planning, service development, and program service
delivery.

8. Assist the Job Placement Committee in developing referral procedures
for students targeted to community-based training, job placement and
follow up, or supported employment sites.

9. Evaluate transition related activities on an ongoing basis. All proce-
dures to be reviewed at least annually,

Term of Agreement

This agreement shall become effective February 31, 1990, and shall continue
for a period of one year. Thirty days prior to the expiration date, the
agreement will be evaluated by the organizations party to it. Renewal of the
agreement will be negotiated at this time. This agreement can be terminated

by any party upon thirty (30) days prior written notice.

In witness thereof, the parties have executed this agreement this
dayof ____, 1990

Executive Director Counseling Supervisor, District #3
Habilitation Center Bureau of Vocational Rehabilitation
Piratesville, Ohio St. George, Ohio

——
Director of Vocational Services Executive Director
Seatown City Schools St. George County MR /DD
Seatown, Ohio St. George, Ohio

Director of the Cooperative
Education Program

St. George Public Schools

St. George, Ohio
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Current data indicate
the need for serious
changes in secondary
special education
programs.
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SECTION V1. SUMMARY
INTRODUCTION

The generally recognized mission of education in the
United States is to prepare students with the skills necsssary
to be contributing adults in our society. Similarly, the
mission of special education for students with disabilities is
to prepare each of these students to be a contributing member
of society by providing high-quality programs and services
designed to develop academic, social, citizenship, and career
life skills that lead to independence as aduits (Division of
Special Education 1990).

Research studies, panels of experts, and commissions
designed to look into the problems particular to students with
disabilities all agree to the lack of congruence between the
outcomes of second special education programs and the
dgn}ands of roles such as worker, citizen, and independent
adult.

The inadequacy of our secondary special education programs
has been well documented by numerous studies. For example:

o Fifty to 80 percent of working age adults with disabil-
ities are jobless (Civil Rights Commussion 1983).

o Over 30 percent of students enrolled in secondary
sigggl)al education programs drop out of school (Wagner

o Fewer than half of youth with disabilities who have
exited high school held competitive jobs 1-2 years
after high school (SWagner 1989; Gill 1984; Wehman,
Kregal, Seyfarth 1985).

o Only 40 percent of youth with disabilities were
reported to perform functional tasks such as counting
change, telling time, using the phone, and reading
common signs without assistance (Wagner 1989).

These outcome data draw specific attention to the need to
improve the scope and quality of transition services. The 1986
revisions to the Education of the Handicapped Act (P.L. 99-457)
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Starting somewhere
in the transition
process is better
than doing nothing.

authorized a new ftransition initiative. In response to con-
gressional authorization for new initiatives for transition
services, the Office of Gpecial Education and Rehabilitative
Services defined the critical components of transition planning
and set in place new model demonstration programs throughout
th»lzl country. The critical components of transition are as
follows:

1. Effective high school programs that prepare students
to work and live in the community

2. A broad range of adult service programs that can meet
the various support needs of individuals with handi-
caps in employment and community settings

3. Comprehensive and cooperative transition planning
between education and community service agencies for
the purpose of developing needed services for
ti'gxsng;leters, leavers, and graduates. (Halloran & Ward

Effective transition services for all youth with disabili-
ties is a commendable goal. However, the outcome data listed
previously, the status of our secondary special education
programs, and the ability of current adult service agencies to
provide the support services necessary to ensure that youth
actually maintain employment and independent living situations
are the realities that we must deal with today.

WHAT YOU CAN DO ABOUT TRANSITION

This handbook offers many approaches to be used by the
transition coordinator. The variety of suggestions presented
here--ranging from starting a local interagency task force to
coordinating one student’s transition to work can be overwhelm-
ing. The primary issues are (1) realizing that students with
disabilities often cannot transition themselves and that there
is a legal mandate to provide assistance services and
(2) starting somewhere is better than doing nothing.

Recommended places to start are with school and agency
administrators. Meet with your administrator and review what
has happened to students that you have served in the past. Are
they working? Are they em'ol{ed in some type of productive
activity? Brainsto,m ways that personnel in your school dis-
trict can become more effective transition coordinators.
Perhaps the school administrator would be willing to facilitate
an interagency task force. Perhaps your school could host an
interagency transition worksho(f for school and agency d%ersonnel
and parents. The content and overheads in this handbook are
yours to use to help motivate every teacher, coordinator, and
supervisor that has a role in developing IEPs to make transi-
tion a priority.
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. If you have difficulty motivating the entire school staff
to take a serious look at the goils of your secondary i
education program, then concentrate on the students and fami-
lies that you assist. As you provide input into the IEP,
analyze each goal and objective as to whether this is really
Eging to help make the student more employable? Or are there
owledge, skills, and experiences that might better serve the
student? Improving reading eomJPrehension and spelling accuracy
from a 2.0 grade level to a 2.5 grade level is not going to
increase a senior’s abilit. to function on a job. Yet, gaining
work experience can teach the student that he or she can make a
significant contribution in the world of work.

Remember that your objective is to develop a conscious,
definitive glan to assist each student to gain employment. For
such an idea to become reality, a systematic planming process
must be in place. If IEPs are relevant documents that guide

The IEP must be the delivery of quality services then you are heading in the
focused on transition right direction. But if IEPs are developed in isolation,
to work and signed in a 15-minute conference where parents are intimidated
independent liviag. into submission with "the-professionals-know-best” attitude,

and filed and forgotten, then transition and education for
employment are simply rhetoric.

There are many methods and formats for developing an
IEP/ITP plan that reflects input from the student, the family,
. and school and agency personnel. Different components of the
entire plan may reflected on several different documents.
For example, the school's goals and objectives may be recorded
on the actual IEP form, the rehabilitation counselors services
may be documented on the IWRP form, the MR/DD case mana-
§ers habilitation plan may be on the IHP form, and the
amily’s goals and objectives may be on the ITP form. The
important element of this tyé)e of transition planning is that
each plan is coordinated, and together the school and agency
personnel, with input from the student and parents, develop a
cor:jxprehensive plan that maximizes the potcntial of the
student,

There are also many benefits to writing each component of
the transition plan down as one ITP plan, or several coordi-
nated individualized plans. Some of the obvious benefits
include these:

o It provides a written record of the decisions made and
the course of action to follow.

o It serves as a motivational device.

o It provides the student and the IEP/ITP team members
with a sense of progress.

. o It encourages the student to assume responsibility for
his/her own learning.
147
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Progress has been
made. It’s up to
each of us to do our
part.
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o It provides a vehicle for periodic evaluations.

o It treats the student and each participant as a respon-
sible adult (Meyer 1978, as cited in Technique for
Individualization by Pritz 1988)

Many programs throughout the country have demonstrated how

the effective school-to-work transition process can be initi-
ated by secondary special education and vocational pro and
then maintained by the local adult service system. There are
over 15 Ohio programs listed in appendix F that are willing to
share how the transition planning process was developed in
their community. Contact your peers and find out how they have
implemented an effective transition program.

As Oh:o’s Project NETWORK staff have worked with school
personnel during the 3-year federally funded and state-sup-
ported grant, signs of optimism have been observed in terms of
the provision of transition services. These signs include the
following:

o Special educators are starting to perceive and accept
respunsibility to prepare youth to live and work' in the
community.

o The state interagency task force has begun to meet on a
regular basis to refine poiicies and procedures to make
eftective transition planning a reality.

o Over 20 local interagency task forces have begun to
meet on a regular basis to share resources and coordi-
nate their services.

o Vocational education has provided occupational skills
to persons with disabilities through the development of
over 100 "Option 4" programs.

o During fiscal year 1989 vocational programs served over
26,000 students with disabilities.

o The Employability Skills project sponsored by the Ohio
Division of Special Education has delivered handbooks
ta)nl:i workshops to thousands of special educators across

io.

o Demographic chan%es are causing employers to consider
youth with disabilities as a contributing solution to
the dwindling working-age population.

These signs of optimism indicate that the quality of life

is improving for persons with disabilities. As life improves
for persons with disabilities, it improves for all the people.
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. SECTION VII. GLOSSARY

Accessibility--That point in which individuals are able to arrive at a facility,
enter it, and move about inside the building with littie or no assistance.

*Adaptive Behavior-The effectiveness with which the individual copes with the
natpra} and social demands of his or her environment. Adaptive behavior has two
major facets:

1. The degree to which the individual is able to function and maintain
himself or herself independently and '

2. The degree to wnich he or shc meets satisfactorily the culturally
imposed demands of personal and social responsibilities. [3301-51-01]

Adaptive Equipment--Specially designed equipment, fixtures, and other devices
that permit people with disabilities to function effectively in performing learn-
ing and work tasks.

Advocacy Organizations and Groups—Individuals who represent and fully support
the interests and causes of a specific individual or group of people.

sAnnual Goal--A mandated component of the individualized education pr
(IEP). Annual goals indicate the general direction the student with a disability
will follow during the year and describe the performance to be demonstrated at
the end of the year. According to the Ohio Department of Education, anmual

. goal means expected behavior to be achieved throughout the implementation of the
child’s individualized education program (IEP). These goals must meet the unique
needs of each handicapped child as determined by appropriate evaluation tech-
niques and/or instrumentation.

lied Academics—-The instruction of mathematics, language arts, and science
using an applied approach to prepare students for employment and lifelong learn-
ing. The ;gi)lication may be correlated to a vocational program or be a precursor
to vocational program enroliment.

Articulation--A prescribed curriculum sequence--such as between grade levels,
between vocational and academic education, and between secondary and postsecond-
a? education--that consists of interrelated components to achieve specified
educational outcomes and to minimize duplication.

Assessment--The process of determining the strengths, weaknesses, interests, and
learning styles of an individual.

*At No Cost--All specially designed instruction is provided without charge, but
does not preclude incidental fees that are normally charged nonhandicapped pupils
as part of the regular education program. .

*An asterisk precedes each entry that is the definition as used by the Ohio

Department of Education in their publication Rules for the Education of Handi-
capped Children (1982).
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At-Risk--Individuals between birth and 21 years of age who are unlikely to
acquire skills ne for higher education and/or employment. Contributing
factors may include the following:

éylc?lég}/dmg abuse

clical poverty

Delinquency/truancy

Family abuse/neglect

Family structure

Handicapping/health condition

Inadequate readiness skills/developmental delay
Inappropriate school curriculum/placement
Limited English/non-English speaking

Low self-esteem

Pregnancy (Ohio Department of Education 1988)

CO0O0Q0OCOLOLOO0O

*Awareness Activities—-Those procedures designed to inform the school communi
and the general public of the school district’s current efforts to identi
handicapped children who may need special education programs and/or related
services.

Career--One’s career is multifaceted and consists of occupational, social, lei-
sure, and interpersonal roles.

Career Education—-The process of systematically coordinating all school, family,
and community components together to facilitate each individual’s potential for
economic, social, and personal fulfillment and participation in productive work
activities that benefit the individual or others.

Career Assessment--Determining the strerlxgths weaknesses, learning styles, inter-
ests, and motivation of a student for the various roles he or she will play
throughout life such as student, worker, user of leisure, spouse, parent, and
community resident.

Career Passport--An individual portfolio compiled upon completion of a vocational
program. The passport includes such items as documentation of work and/or commu-
nity experieaces, a competency profile, student achievement levels, attendance
records, leadership experiences, an outline of continuing education needs, and
career credentialing,

Case Mamlx]gement Services--Service. provided to families of infants and toddlers
with disabilities to assist them in gaining access to early intervention services
idertified in the individual family services plan (IFSP). (34 Code of Federal
Regulations [CFR], Part 300, Section 303.6).

CIMS--Child Information Management System

*Child Information Management System--Abbreviated CIMS. A written set of proce-
dures utilized in the identification, evaluation, individualized education pro-
gram, placement, and periodic review processes to provide for systematic data
collection, classification, maintenance, updating and reporting and which assists
in making appropriate educational program decisions for handicpped children who
may need special education programs and/or related services.
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College Pr?amto Program--Educational course work of an academic and liberal
' arts nature designed to prepare students for college studies.

Community--A general term that in many situations refers to more than a town or
city. It refers to a specific geographical area where individuals work together
to enhance transition from school to work for handicapped youth.

Competency—The skills and knowledge that comprise a program, as verified by an
advisory up from education, business, industry, and/or labor. Mastery of
these skills is necessary for job entry, continuing education, and occupational
development and advancement.

Competency-Based Education--A list of pupil performance objeciives, assessment of
student performance, standards to judge performance, and intervention
strategies.

Competitive MTM-Emploment in a community-based job for remuneration.
The term implies that the worker’s performance must conform to the established
standards within the plant, business, or industry. The term is frequently used
to differentiate sheltered employment from jobs that pay minimum wage and require
minimum levels of performance.

Comprehensive Vocational Education Planning District ) Plan--A locally
prepared document, updated annually, that outiines the VEPD intent for vocational
education programs, support services, and other components that support the
modernization of vocational education.

*Consent--Specifically refers to parental consent:

1. The parent has been fully informed, in his or her native language or
other mode of communication, of all information relevant to the activity
for which consent is sought;

2. The parent agrees in writing to carrying out the activity for which
consent is sought, and the consent describes that activity and lists the
records, if any, which will be released and to whom.

3. The parent is informed, in writing, that the granting of consent is
voluntary on tie part of the parent and may be revoked by the parent at

any time.

Continuing Education--Postsecondary education, including self-directed learning
and workplace training, that further refines, strengthens, and expands an indi-
vidual’s skills and/or knowledge.

*Continuum of Alternative Placements--The availability of different types of
educa*’ nal environments, including, but not limited to:

o Regular classes

o Sug: lemental services

o In hvidual{small group instruction

o Special class/learning center located in a public school building, a
separate school in the school district, a separate facility, such as, a
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county board of mental retardation and developmental disabilities facili-
ty, the Ohio State School for the Blind or the Ohio School for the Deaf, .
a state institution operated bﬁ the Ohio Department of Mental Health, the
Ohio artment of Mental Retardation and Developmental Disabilities, or
the Ohio Youth Commission
o Home instruction

Cooperative Agreement--A formal written agreement between two or more agencies
stipulating the responsibilities of each agency in relation to the cooperative
program they are implementing.

Course of Study-An official school district document prescribing what shall be
taught based on program philosophy, goals, and objective statements. The man-
dated vocational courses of study delineate the occupational, academic, and
employability skills that are addressed by the program to provide students with
the nece competencies to enter, compete, and advance successfully in a
changing work world.

Counselirg--Regularly scheduled lgoa]-oriented intervention that is responsive to
the decision-making needs of the individual with a disability or his or her
family. The primary focus of this intervention is solving interpersonal problems
such as disability acceptance, overanxiety, overprotection, and the ability to
cope with the daily demands that result from the client’s disability.

*Counseling Services--Services provided by school psychologists, guidance coun-
selors, or other qualified personnel.

Credentialing—-The process of recognizing a verified competency list as a basis
for hiring or establishing eligibility for employment. .

Daily Living Skills--The complementary work-related avocational, family/leisure
and civic roles in which an !ndividual should be proficient to live as ¥ndepen-
dently as possible.

. --A hearing impairment that is so severe that the child is impaired in
processing linguistic information througn hearing, with or without amplification,
which adversely affects educational performance.

*Deaf-Blind--Concomitant hearing and visual impairments, the combination of which

causes such severe communication and other developmental and educational problems

g;?tdthﬂdcannot be accommodated in special education programs solely for deaf or
ind children.

Dependence--The state of being dependent as for support; subordination to someone
or something needed or greatly desired; the state of being determined, influ-
enced, or controlled by something else.

*Destruction--The physical destruction or removal of personal identifiers from
information so that the information is no longer personally identifiable.

*Developmentally Handi Significantly subaverage intellectual functioning

existing concurrently with deficits in adaptive behavior manifested during the

developmental period, which adversely affects a child’s educational performance. .
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*Differentiated Referral Stystem-A referral procedure that specifies type,
. extensiveness, and priorities of evaluation and/or consultation services.

Disability--Preferred term when referring to the conditions that limit the abili-
ties of an individual (see Handicap).

Disabled--A state of weakened abilities.

*Due Process--The safeguards to which a person is entitled in order to protect
his or her rights.

*Early Childhood Education for the Handicapped--Special education programs and
related services for children below S years of age.

Early Childhood Transition-The movement of a preschool-age youngster from an
early childhood program to a school-age educational program.

Early Entry-Within vocational education, this refers to entry within a program
before the established timelines for that program. Some students gain early
entry because they may need additional time to complete the program.

*Education Records--Those records that are directly related to a student and are

maintained by an educational agency or institution or by a party acting for the

agency or institution. The term does not include those records excluded under 34
ode of Federal Regulations (CFR) Reg. 99.3.

Employability Skills-Employability skills are those personal-social behaviors

. and daily living habits that have been identified by employers and young entry-
level workers as essential for obtaining employment and for attaining success In
the workplace. Following directions, attendance, cooperation, and personal
hygiene are examples of employability skills (1987).

Employment--The work in which one is engaged for pay or other considerations,

Evaluation—-The process of determining abilities and needs of an individual
relative to a particular area (education, vocation, etc.) that may include formal
and informal procedures of assessment.

‘}free Appropriate Public Education--Special education and related services
that--

1. are provided at public expense, under public supervision and direction,
and without charge;

meet rules for special education adopted by the State Board of
Education;

include elementary education and secondary education and that may
include early childhood education;

are provided in conformity with an individualized education program;

are provided in conformity with the following guidelines:

e W N

-- school districts are responsible for the identification and
multifactored evaluation of all handicapped children below 22 years

of age.
@
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-- each school district shall provide a free and appropriate education
to all handicaﬂ)ed children, 5-21 years of age, unless the child has
completed the 12th grade and has been issued a diploma.

-- school districts may provide educational programs for handica;med
children 3-4 ¥ears of age. If a program is provided for more than
50 percent of the children in this age range within one classifica-
tion of handicaﬂping condition, the program must be offered to all
children with such handicap.

- school districts may provide diagnostic services for handicapped
children below three years of age and counseling to the parent.

Follow-Up--The process of visiting a special needs employee and employer to
provide services and to obtain information upon which to base change.

Functional Curriculum--An approach to instruction through which students learn
fggctionéaslg)skills in the setting most appropriate for specific skill acquisition
est 1989).

Generalizable Skills--Skills that are required in more than one area of applica-
tion. In vocational education, a generalizable skill would be a skill used in
more than one area of vocational instruction such as measuring.

Guardian--A person appointed by a court who has the same legal responsibilities
anctih pr;.rogatives as a parent, but who may not be expected to have the ward live
in the home.

Guidelines--Procedures, as determined by the Ohio Department of Education, for
program application and development, report generalization and submission, and
other administrative tasks.

Handica --Those students evaluated as being mentally retarded, hard of hear-
ing, deat, speech impaired, visually handicapped, seriously emotionally dis-
turbed, orthopedically  impaired,  other ealth impaired, deaf-blind,
multihandicapped, or as having specific learning disabilities, who because of
those impairments need special education and related services. The Rules for
the Education of Handicapped Children further specify that the term refers to
persons below the age of 22 years.

*Hard of Hearing--A hearing impairment, whether permanent or fluctuating, which
adversely affects a child’s educational performance but which is not included
under the definition of deaf as defined above.

*Health Impaired--Limited strength, vitality, or alertness due to chronic or
acute health problems such as a heart condition, tuberculosis, rheumatic fever,
nephritis, asthma, sickle cell anemia, hemophilia, epilepsy, lead poisoning,
leukemia, or diabetes, that adversely affects a child’s educational performance.

*Identification--Those activities designed to locate handicapped children or
children suspected of being handicapped.

IEP--Individualized Education Program.
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*IEP Conference--A meeting of appropriate persons in order to--

. 1. review the multifactored evaluation team report; . _
2. determine the nature and degree of special education intervention

needed, if ar?';

3. develop an IEP for a child determined to be in need of special education
in accordance with all requirements of paragraph E of rule 3301-51-02 of
the Administrative Code; and

4. determine educational placement in the least restrictive environment in
accordance with the IEP.

Individual Career Plan—~A personalized career guide developed by every student
prior to ninth grade or postsecondary vocational entrance based on assessments of
interests, aptitudes, abilities, and achievement. This plan provides input for
advising students on career path and course selection and is reviewed annually to
determine required point-in-time remediation, intervention, and plan revision.
The individual career plan culminates in the generation of a career passport upon
vocational education program completion.

IFSP--Individual Family Services Plan.

*In-school--A child enrolled in and attending a public or a nonpublic school,
receiving home instruction, or placed in an educational program administered by
another educational agency for the purpose of receiving a special education and
related services.

Independence--The state or quality of having sufficient income, competence for
. self support; free from the influence or control of another; self-reliant.

Independent Living--A living situation for those individuals who can maintain or
remain in an essentially unsupervised living situation. Participation in a
community resource may be needed to sustain their level of independence.

Individual Family Services Plan (IFSP)--A functional document centered on the
child and his or her family. This document is the result of an ongoing planning
rocess based largely on the identified strengths, needs, and priorities of the
amily and is written with parental input and collaboration (1989).

Individualized Education (IEP)--Mandated by Public Law 94-142, the Educa-
tion for All Handicapped Children Act of 1975. This component requires that a
written plan of instruction for each handicapped student receiving special educa-
tion services be developed. The IEP must include a statement of the student’s
present level or educational performance, annual goals, short-term objectives,
specific services needed by the student, dates when these services will begin and
end, and specific criteria for evaluation.

Individualized Transition Plan (ITP)--A written tool developed to assist in
planning for transition. The ITP consists of goal statements and objectives
specifically reiited to facets of the transition process: functional living
skills, employability skills, specific work skills, transportation, and support
services needed for successful transition to competitive employment.
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Interagency Cooperation-Two or more agencies such as a school and a welfare
agency cooperating to meet the needs of inc?isvidual students.

ITP--Individualized Transition Plan.
IWRP--Individualized Written Rehabilitation Plan.

Job Training Coordinator (JTC)-The professional with responsibility for a stu-
dent’s transition in an Option 4 vocational education program.

Job Training Partnership Act (JTPA)-Refers to legislation passed in 1984 to
provide training and employment to special needs adults.

Joint Vocational School District (JVSD)--An area comprised of two or more ad-
{:)ining districts, composed of all the school districts whose boards of education

ave approved the formation of the joint vocational school district, and includes
a vocational school to serve youths and adults from participating school

districts.
JTC--Job Training Coordinator.
JTPA--Job Training Partnership Act.

*Least Restrictive Environment--To the maximum extent appropriate, handicapped
children, including children in public and private institutions or other care
facilities, are educated with children who are not handicapped and special
classes, separate schooling, or other removal of handicapped children from the
regular educational environment occur only when the nature or severity of the
handicap is such that education in regular classes with the use of supplementary
aids and services cannot be achieved satisfactorily.

Magnet School--Joint vocational schools that develop, house, and maintain
enhanced academic programs for any secondary student from participating school
districts (e.g., city, local, or exempted village school district), regardless of
whether students are pursuing vocational, college preparatory, or a combination
of the two education tracks.

Measurable Outcome—Quantitative and qualitative indicators that are used to
determine the success of students and programs.

*Medical Services—-Those diagnostic and evaluation services that are required for
initial or continued placement in an appropriate special education program or for
provision of related special education services.

*Multifactored Evaluation--An evaluation, conducted by a multidisciplinary team,
of more than one area of a child’s functioning so that no single procedure is the
sole criterion fur determining an fgp riatc educational program placement.
This process is designed to ensure that children are not misclassified or unnec-
essarily labeled as being handicapped because of inappropriate selection, admin-
istration, or interpretation of evaluation materials and is implemented in
accordance with paragraph D of rule 3301-51-02 of the Administrative Code.
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*Multihandicapped--Such a severe impairment, and/or such concomitant impairments,

. that the child’s educational problems make it impossible to accommodate the needs
of the child in any pro except a program for multihandicapped children.
(This definition may include deaf-blind; autistic; and moderately, severely, or
profoundly developmentally handicapped children.)

*Native Language--The language normally used by a person, or in the case of a
child, the language normally used by the parent of the child.

*Notice or Notification—A statement written in language understandable to the
general public and grovided in tte native language of the parent or other mode of
communication used by the parent unless it is clearly not feasible to do so. If
the native language or other mode of communication of the parent is not a written
language, steps shall be taken to ensure that--

1. the notice is translated orally or by other means to the parent in his
or her native language cr other mode of communication;
2. the parent understands the content of the notice; and
3. th;ere is written evidence that the requirements in 1 and 2 above have
en met.

Occupational Cluster—A grouping of competencies based on occupational commonali-
ties and current labor market patterns.

Option 1--One of four vocational training options: Regular Vocational Place-
ment.

. Option 2—-One of four vocational training options: Regular Vocational Placement
with an Adjusted Program.

tion 3--One of four vocational training options: Regular Vocational Placement
with Supplemental Aids and/or Supportive Personnel.

Option 4--One of four vocational training options: Specialized Vocational Educa-
tion for the Handicapped.

*Orthopedically Handicapped—-A severe orthopedic impairment that adversely
affects a child’s educational performance. The term includes impairments caused
by congenital anomal (eagl.s,e clubfoot, spina bifida, absence of some member),
impairments caused Ysy asc (e.g., poliomyelitis, muscular dystrophy, bone
tuberculosis), and impairments from other causes (e.g., cerebral palsy, amputa-
tions, and fractures or burns that cause contractures).

*Out of School--The child is neither enrolled in nor attends a public or a non-
public school, nor receives home instruction, nor has been placed in an educa-
tional program administered by another educational agency for the purpose of
receiving a special education and related service.

*Parent--If parents are separated or divorced, parent means the parent with
legal cust of the handicapped child. Paremt also includes a child’s guard-
ian, custodian, or parental surrogate. At a:ge 18 the child may act in his or her
own behalf. This term does not include the state if the child is a ward of the
state.
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*Parent Counseling and Training--Procedures utilized to assist the parent in
understanding the sﬁlcial needs of the child and to provide the parent with
information about child development and the educational implications of the
handicapping condition.

*Periodic Review--Those activities involved in reviewing each child’s IEP and, if
appropriate, revising its provisions. A meeting must be held for this purpose at
least once a year.

*Personally Identifiable Data--These data include--

1. the name of the child, the child’s parent, or other family member;

2. The address of the child;

3. a personal identifier, such as the child’s date of birth, social securi-
ty number, or student number; and

4. a list of personal characteristics or other information that would make
it possible to identify the child with reasonable certainty.

*Policy--A written statement that identifies a plan or course of action and is
adopted by a board of education.

Postsecondary Education-Any educational experience beyond the high school
experience.

Preschool-Age--Children who are 3-5 years of age.

*Procedures--A written statement identifying the persons responsible for con-
ducting the activities, a listing of the activities to be conducted, and the
schedule identifying when the activities will be accomplished.

*Qualified-Refers to a person holding an appropriate state certificate or
license that applies to the area in which he or she is providing special educa-
tion or related services.

*Reevaluation-A multifactored evaluation conducted after initial placement in a
program for special education. This reevaluation must be conducted every 3 years
or more frequently if conditions warrant or if the child’s parent or teacher
requests a reevaluation. Parental consent is not nece as a condition of
reevaluation, providing consent for evaluation has not been revoked.

*Referral--The established process whereby the names of children suspected of
having a handicapping condition that may require special education and related
services are forwarded to a designated person, in writing, for a multifactored
ard multidisciplinary evaluation.

*Related Services--Transportation and such developmental, corrective, and other

support services as are required to assist a handicapped child to benefit from

special education and includes those services described in rule 3301-51-05 of the
dministrative Code.

Recreation--Activities that are nonwork related and are selacted purely for an
individual’s enjoyment.
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Rehabilitation--The process of restoring to a person the condition of good health
. and/or useful and constructive activity.

*School District of Residence—-Refers to--

1. the school district in which the child’s parent resides, whether in a
public or private dwelling or institution, or if not so determined.

2. the last school district in Ohio in which the child’s parent is known to
have resided if the parent’s whereabouts are unknown, or if not so
determined.

3. the school district in which the child’s parent resided when the child’s
placement in a program of special education was made, or if not so
determined.

4. the school district as determined by the probate court of the county
from which admission or placement was made.

*School Health Services-Services provided by a qualified school nurse or other
qualified persons.

*Screening--A testing procedure whereby a general population is divided into two
groups based on the results of the testing procedure. The persons in one sub-
group meet the established screening criteria, and the persons in the other
subgroup fail to meet the established screening criteria and require further
evaluation, Parental consent is not required for screening procedures.

*Served--A handicapped child is provided special education in accordance with his
or her IEP.

. *Severe Behavior Handicapped--Refers to a condition exhibiting one or more of the
fodlowing characteristics over a long period of time and to a marked degree,
that adversely affects educational perfor .ance:

An inability to learn, which cannot be explained by intellectual,

sensory or health factors;

-- An inability to build or maintain satisfactory interpersonal rela-
tionships with peers and teachers;

-- Inappropriate types of behavior or feelings under normal
circumstances;

-- A general pervasive mood of unhappiness or depression; or

- A tendency to develop symptoms or fears associated with personal or
school problems.

The term does not include children who are socially maladjusted, unless it is

determined that they are severe behavior handicapped.

Sheltered Workshop--A facility designed to provide sheltered (noncompetitive)
employment to vocationally handicapped individuals. Workshops are frequently
categorized as terminal, transitional, or rehabilitative depending on purpose,
function, and program.

Short-term Instructional Objectives-A mandated component of the individualized
education program P). Short-term instructional objectives are written in
behavioral terms and act as specific guidelines for accomplishing the annual
goals. These objectives represent intermediate steps between the present level
of performance of the student with a disability and the annual goals set for this

‘ student.
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*Significant Subaverage General Intellectual Functioning--An intelligence quo-
tient of 80 or below as determined through a measure of cognitive functioni

administered by a qualified psychologist using a test designed for individu

administration.

*Special Education--Specially designed instruction, at no cost to the parent, to
meet the unique nee:‘t;secl of a handicapped child, including classroom instruction,
instruction in physical education, home instruction, and instruction in itais
and institutions. The term includes speech and language services or any related
service, if the services consist of specially ieusx"l?ed instruction, at no cost to
the parent, to meet the unique needs of a h e::l;pped child, and is considered
"special education” rather than ‘“related servi (as defined in this glos-
sary). The term also includes vocational education if it consists of ememllly
designed instruction, at no cost to the parent, to meet the unique needs of a
handicapped child.

*Special Transportation—-Those transportation services that are required because
of the child’s special characteristics or the location of the special education
program and related services and which are in addition to the regular transporta-
tion services provided by the school district. The term includes--

1. travel to and from school and between schools;

2. travel in and around school buildings; and

3. specialized equipment (such as special or adapted buses, lifts and
r%pllgs), if required to provide special transportation for a handicapped
child.

:ﬂ)edﬁc Learning Disability--A disorder in one or more of the basic psychologi-

%rocesses involved in understanding or in using language, spoken or written,
which may manifest itself in an imperfect ability to listen, think, speak, read,
write, spell, or to do mathematical calculations. The term includes such condi-
tions as perceptual handicaps, brain injury, minimal brain dysfunction, dyslexia,
and devek:gmental aphasia, The term does not include children who have learnin
problems that are primarily the result of visual, hearing or motor handicaps, o
mental retardation, of emotional disturbance, or of environmental, cultural, or
economic disadvantage.

*Speech Handicapped-A communication disorder, such as stuttering, impaire?
articulation, a language impairment, or a voice impairment, that adversely
affects a child’s educational performance.

Standards--Minimum levels of performance promulgated by the State Board of Educa-
tion to direct dpublic schools to ensure quality programs and to comply with
legislative mandates. These standards are applied to all elementary and second-
ary schools establishing graduation criteria and setting the stage for develop-
ment of local educational philosophies and goals that guide development of
courses of study.

Support Services--Community or school supplemental staff, equipment, materials,
and/or activities (e.g., financial aid, counseling, job placement, child care,
iransportation) that are designed to assist secondary and adult students achieve
vocational program objectives.
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*Teacher--For the purposes of an IEP meeting, treacher refers to--

. 1. the child’s special education teacher for a child 1ezeiving special
education;
2. the speech-language pathologist for a child receiving speech and
language services oalsy‘,

3. the child’s regular teacher or a teacher qualified to provide education
in the type of program in which the child may be placed for a child
being considered for placement in special education; or

4. the teacher designated by the school district or other educational
agency for a child who is not in school or has more than one teacher.

Time-limited Services-Refers to the second bridge of OSERS’s transition model.
This bridge consists of temporary services that lead to employment. After leav-
ing school, individuals following this path use specialized tims-limited services
like vocational rehabilitation, postsecon vocational education, and other job
training programs to gain entry into the labor market. The presence of a dis-
ability often qualifies an individual for these services or creates special
support for participation.

Transition--Literally, this means to move from one position to another. In
vocational special needs, it refers to the specific transition from the school
environment to the world of work.

Transition File--A technique whereby all the information regarding a student’s
transition process (assessment, training records, placement reco etc.) are
maintained together in one place.

. Transition from School to Work--An outcome-oriented process encompassing a broad
array of services and experiences that lead to employment. Transition is a
period that includes high school, the tgoint of graduation, additional postsecond-
ary education or adult services, and the initial years of employment. Transition
is a bridge between the security and structure offered by the school and the
opportunities and risks of adult life.

Transportation Plan--Strategies and procedures that a school district uses to
ensure that all students have equal access to educational opportunities.

Underemployment--Work performed by an individual that does not challenge their
abilities and potential. Consequently, the job may become dull and boring.

*Unserved--A bhandicapped child is not provided an education in accordance with
his or her IEP.

*Visually Handicapped--A visual impairment that even with correction, adversely
affects a child’s educational performance. The term includes both partially
seeing and blind children.

*Vocational Education--Organized educational programs that are directly related
to the preparation of individuals for paid or unpaid employment, or for addition-
gl preparation for a career requiring other than a baccalaureate or advanced
egree.
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Vocational Education Completer-Youths and adults completing a planned sequence
of courses, services, or activities designed to meet a vocational objective. .

Vocational Education District (VEPD)--A school district, or group of
districts, organized to provide mandated vocational education programs and
services.

Vocational Education Program-Instruction in occupational, academic, and employa-
bility skills in order to prepare students for employment including self-employ-
ment, and lifelong learning. Programs include a Frocess to learn the skills
necessary to lead a self-satisfying and productive life in school, in the work
force, and in society.

Vocational Handicap--Any barrier that impedes an individual from achieving his or
her vocational objective. The barrier may be a physical disability, a cho-
logical problem, or may be caused by economic, educational, or cultural depriva-
tion.

Vocativnal Rehabilitation—-Services such as assessment and diagnosis, guidance,
training, g_t'?mical restoration, and placement provided to individuals with dis-
abilities. The general objective of these services is to (?repare this population
for employment and independent living. In the state of Ohio, vocational rehabil-
?atsigr)x is under the jurisdiction of the Rehabilitation Services Commission
RSC).

Vocational Special Education Coordinator--Abbreviated VOSE.
VOSE--Vocational Special Education Coordinator. .

Vocational Student Organizations--Intracurriuclar group activities that support
vocational instruction objectives by helping student members develop interperson-
al skills, citizenship, and leadership skills.

Vocational Transition--A carefully planned process that may be initiated either
by school personnel or adult service providers to establish and implement a plan
for either employment or additional vocational training of a handicapped student
who will graduate or leave school in 3-5; such a process must involve special
educators, vocational educators, parents and/or th= student, an adult service
system representative, and possibly an employer.

Work Experience--A structured event where the individual is placed at a work site
and experiences all aspects that are regularly associated with work of the type
experienced.

Work and Family Skills-Those interpersonal, communications, and practical
problem-solving skills nece to prepare students for managing and balancing
the demands ot work and family life.

Work es—Activities that simulate real work tasks and are closely associated
with actual jobs in the labor market. They emphasize performance skills rather
than verbal or written skills and incorporate the tools and standards associated
with the actual job.
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Work-study Coordinator--An individual who supervises students working a part-time
. job and attending classes at school for the remainder of the time. This person
ecomes the liaison between the school and the world of work.

Work-study Program--A program designed to provide part-time employment for youths

who need the earnings from such employment to commence or continue a vocational
education program.
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OBIO COOPERATIVE AGREEMENT FOR SUPPORTED EMPLOYMENT

FREFACE
In our mutual efforts to provide seaningful employment opportunities to Ohiocans
with severe bandicaps, the designated adsinistering officers of the following

state organizations have mutually agreed to the terms and conditions outliped in
the attached Interdepartmental Agreement and Operating Plan this 12th day of

Jul” . e 18
These documents have been developed in & joint effort to identify, establish and
define commitments and corresponding responsibilities deemed necessary to the
developpent and operation of Obio's Program of Supported Employsent. Projected
cost estimates for program implementation for the next year range from 7.1
million to 8.5 million dollars.
The principal organizational parties to this agreement include:

1. THE OHI0 DEPAKTMENT OF HUMAN SERVICES

1I. THE OHIO DEPARTMENT OF MENTAL RETARDATION & DEVELOPMENTAL DISABILITIES

I1I. THE OHIO REHABILITATION SERVICES COMMISSION

Iv. THE OHIO DEPARTMENT OF MENTAL BEALTH

V. THE OEI0 BUREAU OF EMPLOYMENT SERVICES

vi. THE OHIO DEPARTMENT OF EDUCATION

ViI. THE 010 DEVELOPMENTAL DISABILITIES PLANNING COUNCIL

VIII. THE GOVERNOR'S COUNCIL ON DISABLED PERSONS

IX. THE GOVERNOR'S OFFICE OF ADVOCACY FOR PEOPLE WITH DISABILITIES
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I.

OHIO COOPERATIVE AGREEMENT FOR SUPPORYED EMPLOYMENT
INTRODUCT

This document outlines s collaborgtive Interdepartsental Agreenent and
Operating Plan for the implementation of supported evployment programuning
for Ohiocans with severe handicaps. The parties to this agreement mutually
acknowledge supported employment &8 both s competitive employment outcome
and 8 cooperative approach to local service delivery. Supported employ—
ment i8 r_cognized as an evolving vehicle by which people with severe
handicaps may acquire access to fuller participation in their respective
communities.

The agreement is subject to couplisnce with appropriate Ohio Revised Code
provisions, Federal Regulations and Administrative Rules applicable to
each participating party. It constitutes & joint and mutually agreed upon
framework, designed to promote the planning, development, and delivery of
vocatiooal rehabilitation and related community support services for
Ohicans eligidle for such services and in need of these types of employ-
pent options.

It further provides for improved and expanded mechanisms designed to pro-
pote timely access to coordinated gonmunity resources. Ihe aim of this
statewide ipitiative is full or part-time, competitive employment with
individualized provisions for on-going support interventions at the job

site and related community supports away from the work site.

The mutual commitment to promote the development of supported employment
opportunities and 1o facilitate the coordination of an array of community
support services is founded upon the mutusl philosophical premises that
Ohioans witbh severe handicaps should have the right to chcose and access
gainful ecployment opportunities in integrated comsunity emvironmerts.
Individuals should also have the opportunity to both sccess and partici-
pate ip the design and delivery of appropriate and individualized support

services.
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Inherent in the development and provision of sucl programming is & basic
compitment, on behalf of the participating state agencies and representa-
tive consumer organizations, to promote and enhance sctive dusiness,
citizen, and interagency psrticipation at the state and lecal levels.

11. EXPECTATIONS

The parties to this agresment are putually compitted to fulfilling the
following program mission, goals and objectives: (see attached Operating

Plan).
Mission

*Ip compliance with the philosophy, goals and legislative authorities of
the Ohio Rehabilitation Services Commission; and in concert with the com-
pitment and resources of cther state agencies and representative advocacy
organizations, the mission of Obio's Prog-am for Supported Esployment is
to: 1) assist people with severe handicaps achieve greater sccessibility
into integrated and competitive job opportunities by facilitating the
coordinated provision and develcpment of doth individualized and on-going

. support services; and 2) to monitor and evaluate programming and resources
for persons wno, based upon an assessment of rehabilitstion potential, are
eligible for supported employment programmiug and services.”

Prograa Goals

1. To facilitate the development and expansion of services offered by
local entities supporting individuals with severe handicaps in compe-
titive employneant.

II. To facilitate local consumer and business participation by promoting
the viability of supported employment optious.

I1II. To establish, implement and maintain a mansgesent informa-~
tion/tracking systen for Ohio's Supported Esployment Program.

The parties agree that achieving the preceding goals will be based
upon successfully implementing the strategies outlined and spplicable to
the objectives specified in the attached operating Plan. Progras object—
ives are identified as follows:

. To provide various incentives to local providers for the development
and expansion of 15-20 supported employment programs in each of the
. next two fiscal years.

. To promote joint planning and encourage the redirection of state and
local fundipg resources during tach of the next two years for provision
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111.

of both time-limited and om—going tupport services targeting 250-400
people eligidbile for Ohio's Supported Employment Progras.

To design a system and/or opersting guidelines to facllitate and coor-
dipate refezvals, case managevent, and related support services within
4=-6 ORSC areas during the next 12 months.

To enhance the expertise of personnel providing direct services and

E;rsonnel managing supported employment programming during the next
-18 months.

To establish and implement a technical assistance pPrograi £57 providers
by June, 1989 for purposes of development and expansion.

To enhance the participation of consumers, advocates, and employers
during each of the next two fiscal years.

To facilitate the development of 100-150 private sector employment
opportunities for people in need of on-going support services during
each of the next two years.

To facilitate the establishment of 50-75 supported employment opportu-
pities in the public sector during each of the next two years.

To provide various incentives to 350-400 employers or prospective
employers in the development and/or expansion of supported employment
opportunities.

To disseminate informstion, at least quarterly, and initiate a series
of 3-5 public forums promoting supported employment options for Ohioans
with severe handicaps.

To enphance tbe sctive participation in the plamning, evaluation, and
ponitoring of all supported employment PTOgrans by consumers, advocates
and employers.

To design and establisb a management information system in oxder to
monitor and evaluate the quality of services and cost effectiveness of
supported employmeat programs, rendered by local providers, by
September, 1989.

To establish and implement & technical assistance program for providers
for purposes of prograp evaluation and reporting by January, 1989.

TARGET POPULATION

The following is the population targeted for supported employwent
programming:

1) Persons closed out of the VR syst=m as being too dissbled to bepefit
frop traditional VR programming and services.

A-6



Page 4

2) Persons now employed in sheltered workshop prograss who have the

potential to be moved into competitive and integrated work eniron-
ments.

3) Students with severe handicaps exiting specislized public education
programs.

4) Persons with severe handicaps for whoa supported employment may be
an alternative to employment in a workshop setting.

5) Persons with severe handicaps who hsve received adequate vocational

and/or other post-secondary education for whom workshop settings are
neither least restrictive or appropriate employvent sites.

IV. ELIGIBILITY

Eligibility for services and supported employment programming funded with
federal VR resources shall be established solely by ORSC. Use of Title
VI-C federal dollars is limited to any individual who has severe handi-
caps, and for whom competitive employwent has not traditionslly occurred
or has been interrupted or intermittent as & result of those bhandicaps and
has been determined by an evaluation of rehabilitstion potential to have:

1) & need for on-going support services in order to pexform cow; . titive
work;

2) the ability or potential to engage in training resulting in
supported employwent; and

3) the ability to work in a supported employment setting.

V. IMPLEMENTATION OF THE AGREEMENT

Each of the participating agencies/organizations shall assign an adminis-
trative liaison to:

1) Function as their respective organization's representative to the
State Advisory Council for Ohico's Supported Employment Program.

2) Take anp active and on-going role in monitoring and assessing the
terms and effectiveness of this agreement and operating plan.

A-7
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Page 5

3) Assist in tue developsent and disssmination of an annual report
assessing the effectiveness of each party’s plan of in-service

training, funding and technical assistance activities in meeting the
goals and objectives of this agressect,

V1. GENERAL PROVISIONS

A.

B.

c.

D.

Fundiag

All parties acknowledge and agree funding resources apylicable to the
implementation of this agreemint are subject to the appropriations and
availability of state, federal and local funds. All parties sgree the
preceding commitments are subject to applicable federal and state rules
and regulations. Funding and related collaboration comnitments may be
adjusted, subject to mutual approval and a formalized amendment to this
agreement.

Confidentiality

The participating parties shall exchange #nd maintain necessary confi-
dential client information in accordance with federsl and state laws,
federal regulations, and the adminigtrative rules of each party.

Modificarion

This agreenent may be asended upon mutual, written consent of all

parties.

Termination

This agreement shall remain inp full force and effect as of July, 1988.
Any party shall have the right to terminate participation, without
cause, by giving vritten notice to the State Advisory Council for

Supported Employment of thsat psrty's intention to terminate one hundred
twenty (120) calendar days prior to the intended date of termination.

A-8
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E. Cross Agency Iraining

A formalized orientation program will be availabdle to sll appropriete
staff of the participating operations to familarize them with the terms
of this agreeaent.

F. Nondiscrimization on Basis of Bandicsp

All parties shall comply with the provisions of Sec. 504 of PL 93-112,
a: >mended and 45 RF 84,

G. Renewal and Evaluation

This document will remain in effect in accordance with mutual sgreement
by all participating parties. This Agreeaent acd Operating Plan will
be evaluated on a seui-ananval basis and a report disseminated by ORSC
to the directors of each participating agency.

IN WITNESS WHEREOF, the parties have caused this Agreement to be
executed by their respective duly authorized representatives this 12th
day of July, 1988.

RICHARD F, CELESTE, COVERNOR XEN %mmx DIRECIOR

s of Ohio OhiosDevelopmenta. Disgbilitiss Council

. » o F 2
Ohio Department of Mental Retardation Governoz's COuncil on Dilnbled Persons
pmental ies

W%m

Ohio Department of Edueation

Ohio Depcrtnent of Huzan Services

Governor's#ffice of Advocacy for
People with Disabilities

A-9 G0)



APPENDIX B
CAMERA READY MASTERS

School Based Transition Plan Process

Individualized Transition Plan
and Record Sheet

‘ Individualized Transition Plan

Sample Student Contract

Employability/Life Skills Assessment

PASS Referral Form

Ohio Rehabilitation Services
Commission Client Referral
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. SCHOOL BASED TRANSITION PLAN PROCESS

I. Prepare for the Student’s Transition from School to Work

-- Obtain or update information on student’s vocational skills,
including the use of--

o vocational interest inventory
0o formalized vocational assessment
o f{informal assessment, including behavioral observation

-- Establish a transition file for each student

-- Obtain or update information concerning student’s disabling
condition, including medical and psychological evaluations

-- Gather or update information about agencies (public or private) or

individuals, including families, that may be involved in the
student’s eventual transition, placement, or support

-- Collect information from OBES regarding labor market needs

II. Establish the Transition Team
-- 1EP chairperson reviews updated student information to determine

. individuals and agencies necessary to implement a successful
school-to-work transition

-- IEP chairperson assures that agencies will have entered into a
working interagency agreerent with the school system

-- IEP chairperson convenes full transition team

-- IEP chairperson assigns coordinator as student advocate who will
monitor the transition process

ITI.  Set Broad Transition Goals via the ITP

-- The team decides on the type and nature of the school and/or
community placement that will be the context for the student’s
transition.

-- The team determines appropriate community living goals, including
1iving arrangements, medical needs, estate planning, social
option:, etc.

-- The team determines appropriate short- and long-term employment
goals, including job and job training, long-term employment
options, etc.

. -- The team writes the goals on an Individualized Transition Plan.

B-1
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@ v Establish the Transition Objectives

-- Attach objectives with specific initiation and completion timelines
to each of the goals specified on the ITP.

-- On the ITP, write the name of the individual assigned to be
responsible fo- monitoring each objective.

-- Affirm the ITP team coordinator’s role in monitoring the objectives
with each team member throughout the year.

V. Update the Transition Plar. Based on Student’s Proaress

-- Reconvene the ITP team at least once yearly to evaluate progress on
the plan’s goals and objectives.

-- Modify or update the ITP based on reports by team members
responsible for transition objectives.

VI. Est - -
-- Determine scope and nature of follow-up.

-- Establish agency or individual responsible for follow-up and
follow-along

' -- Forward information gathered in course of ITP process to the
: follow-up coordinator.

- U?date school and agency files to reflect changes in student’s
plans,

‘I" B-2
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INDIVIDUALIZED TRANSITION PLAN

STUDENT NUMBER
STUDENT NANE HOME SCHOOL
LASY FIRST MIDDLE

DATE OF BIRTH GRADE LEVEL YOCATIONAL SCHOOL

PROPOSED GRADUATION DATE DATE OF MEETING

SCHOOL ITP COORDINATOR PROGRAM/JOB PLACENENT

ADULT ITP COORDINATOR PROGRAN/JOB PLACEMENT

PARTICIPANTS POSITION PHONE PARTICIPANTS POSITION PHONE
jo]
&

NATURE OF SPECIAL NEEDS AND/OR ACCOMMODATIONS

Team Goal:
OBJECTIVE ACTIVITIES RESPONSIBLE PERSON(S) TIMELINE QUICONE
1497

144
ERIC

Full Tt Provided by ERIC.
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TIMELINE
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. Individualized Transition Planning and Record Sheet
The Individualized Transition Planning and Record Sheet should be used to plan a student’s
high school years and transition to adult life.
Ideally, the student, the family, school personnel, and concerned agency staff should meet
at the beginning of the student’s high school years (ninth grade) to plan all four years.
Then at the regular IEP meetings, the ITP sheet should be updated.
The Individualized Transiton Planning and Record Sheet contains the following:

Page 1 Evaluations and adult service eligibility

(Mainly for school personnel)
Page 2 Work training and experiences

(Family, student, school, agencies)
Page 3 Support services, future planning

(Family, student, school, agencies)

Page 3,4 Functional living and interaction skills
. (Family, student, school)

Page § High school credits necessary
(Family, student, school)

Page 6 Information Referral/Recommendations
(Family, student, school, agencies)

Developed by

PROJECT NETWORK
and
SPECIAL EDUCATION AND INDUSTRY PROJECT

For more information about the school-to-work transition contact:

Margo Vreeburg Izzo
Center on Education and Training for Employment
1900 Kenny Road
Columbus, Ohio 43210
(614) 292-4353 or (800) 848-4815

B-5




individuatized Transition Planning and Record Shcst

Adult Service

l

‘.' !

Fambly

ig

E

JTC-Job Training Coord.
nsirucior

LSS
”—

—_Grade, V9___

Grade, 19
—Grede, 19___
Werk-Study Coord. |

1EP-JEP Chelrparson
SP=-Bpacisl E4. Teacher

YORE-Ves.

Pravious
Grade, 1._

9-9

F. MR/DD or MH Serv.”*

Possibis or Fisnned = / or date Compileted = X ¥ Circle primary person

_,* Ohio Employabilty Skile Project, Miami Ve Special Education Services * Indicate date of appiication and date writen notioe of sighifty determinatio,
LMC‘W'D"I"'(':-(?"“' ' 16 received. pARL
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V. HMigh School Cradits Necessary
fo Graduate

A. English {3 units)

||'m Name of Class

B. Physical Education (1/2 umi)
C. Heahh (1/2 unkl)

D. Math (2 units)

0L-8

E. Science (1 uni)

F. Social Sudies (2 units)
* Amer. History (1/2 unit)
* Amer. government (1/2 unkt)

G. Eiectives (9 units)
* Vocational (possibie, second
major)

* Other

Planned = F (Fall), S (Spring)
ERIC S T0r

Yr Circie names of courses actually taken



For Additional Information/Recommendations, Contact:
i R
— I
I IR
—_
]
S I
] N
R

Mobility/Transportation ge:

==
t

-—

~—

ADDITIONAL SUPPORT SERVICES: Student is eligible forfregistered for services with the following adult support agendies:

Bureau of Vocstional Rehabitation Ohio Bureau of Employment Services
Eigible? ____VYes ___No Eigble? ___Yes ___No
Regististered? Yes No Registered? Yes No

- Contact: Coniact:
Address: Address:
Phone: Phone:

Private Industry
Elgible? . Yes ___No Eligible? —_Yes ___ No
Regististered? _Yes____No Registered? Yes No
Contact: Contact:

Phone Phone:

21




. SAMPLE STUDENT CONTRACT

Transition to Wosk Participant’s Responsibilitics

1. The student will apply for a work permit as determined
by current Ohio Labor Standards and Regulations.

2. The student will assume the responsibilitics for trans-
portation to and from work, a necessary skill for inde-
pendent living. The parent/guardian will aid the
transportation if deemed necessary.

3. The student will be punctual and maintain regular at-
tendance at school and on the job.

4. The student will call his/her employer, job trainer (if
applicable), and the high school office prior to ab-
sence.

5. The student will demonstrate appropriate dress, groom-
ing, and behavior at school and on the job.

6. The student will report all working hours and carnings
to the teacher and/or work-study coordinator, as re-

. quired by the school district.

7. The student will be encouraged to open a savings ac-
count at a local bank and will maintain a week-
ly/monthly budget as part of the instructional program,
as required by the school district.

8. The student will give the employer and work-study coor-
dinator appropriate motice (at least two weeks) before
terminating a job and will discuss the job-related
problems before action is taken.

Student signature

Parent/Guardian signature

SOURCE: The Transition to Work Project, Ohio RSC, August 1988.
Reprinted with permission.

B-12
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Employabliity/Life Skills Assessment

developed by

® Ages14-21years R Delea
STUDENT INFORMATION
Name: Birthdate:
RATIONALE

memmmmmmmmmmmmmwmmm
WWQM“MW“MWMNMMMMBM&H&MMN
mmummnmmmmdmmmmmmmmwmmm
student's ability and age. Teachers at afl age levels have the responsidllity to teach smpioyability skills.

Thic criterion-referenced checkiist may be used yearly, at the age of 14, 10 assess a student's leve! of performance in
the twenty-four critical employability skill areas identified by 's Employability Skills Project. Three descriptors are provided for
:mm.mmmnwmmmmzs- ususily, 2 = sometimes, 1 = seldom,

= NEVer.

EXAMPLE (for a 14 year old student)

L. SELF NELP SKLLO AGE AGE
A. Demonstrates personal hygiene
and dy: 1¢ 17118119 (20 131 B. Dresese appropriately by: 1018118147 118190 129 131
— mesting teacher expeciation for 2 = choosing and wearing clothes that 2
are sppropriate for the weather/
- meating teacher for custom.
good grooming (hair combed, shirt / - when ciothes should 3
fucked in, stc.). not be wom (dirty, ¥ ofc.).
- mesting tescher expectstion for — wearing clothes that are in good
hygiene and grooming. Eﬁ__ e detail given 10 appesrance. z jtj
T T

Scores for sach descriptor are added, MmlMWMunumMmm&uduﬂPmﬁbofEmmoyalesumm
mmmmbmamummmmmmymmmmmmnmm planning instruction.

mo>»

eoa>»m< 3

-r-—- —— —_—— e e e

ONIO’S EMPLOYABILITY SKILLS PROJECT

WMNMW«MMdWMMWMWN
(Educstion of AN Hendicapped Act PL. 4-142),
wwmmwmmmmmmmum.

L—»oou.-c.-l m3aQ0O®
I
+
ARVLBONYSOS MBIOON

ERUE 13 212

Full Tt Provided by ERIC.



C. Travels independontly by

— walking or ndi'1g to school, fol-
fowing safely rules

- gatting around the school buiid-
ing and grounds.

= getting around the community.
®
D. Communicates sffectively y:

— gemonsirating effective ksten-
ing skills, incluciing eye contact.

— expressing self, . ~wering and
asking questions.

— gemonsirating con-
varsational skills (turn taking,
choioe of appropriste fopic, 6ic.).

N. GENERAL WORK HANITS
A Alendis reguisrly;armives on ime by:

= having No uNexcused abeences.
— @riving at ciass, school, or work
ontme.

— following school procedurss
when tardy or sbesnt.

8. Seysontaskby:

- mesting teacher expectations
regarding length of time on task.

‘ — completing & task without being

-~ rofumning to work if distracted.

T

T

OHIO’S EMPLOYABILITY SKILLS PROJECT

L1 4

(]




KEY: 3 = USUALLY, 2 = SOMETIMES, 1 = SELDOM, 0 = NEVER

V. QUALITY OF WORK
A Makea appropriste choices and
decislong by:

— making age-appropriale deci-
slons without tescher

responding 1o & prohiem sllue-
- ]
on wilth reasonabie allemeive
sohtions.
awmmmm
- EXamining work for erors belore
submitting it
- using seli-check methods to
ovalusty work,
~ making comeclions ONCe an eror
has been identified.
V1. RELATIONSHIP TO SLPERVISOR/
YEACHER
A ACOaps constructhve oriiclen fom
supervigoritescher by:

— identiying when help is nesded.

~ aoking for sesistance when help
is needed.

- using requested information o
remady the problem.

VI. RELATIONSNIP TO PEERS
A Woriks cooperatively with peers by:

= working well with others.

14 1719

18119

1912012,

[T

[

AEEREEEE

A

8. Shows respect for the rights and
property of others by:

= taidng tume.

— asking Permission 10 use ancth-
or's propenty.

— treating bormrowed property with
respact
T

C. Uses eppropriste Isngusge and
manners with peevs by:

~ USINg everycigy Manners (please,
thank you).

~ avokding tessing ridauling others.

~ using lenguage appropriate for a
given altualion.

VIl WORK ATTITUDES
A ?rvmmuﬁmw
e
(]
mmmmm'w
after school, weekand, or
and developing
w.
sonal goals that are vieble and
consigtent with abilities and
imitations.

8. Snows intistve by:

~ beginning a task as soon as
requesied 10 do 80.

— beginning a task without

prompling.

~— asking for additional work or
directions once » task is
compileted.

T
C. Accepts socistal veives and
wﬁr various types of
rewards for work well done
(stickers, frwe time, oic.).
~ Roognizing when work has
besn done. oo
- regponding appropriaialy when
praised for doing a good job.
D. Talwe pricle in working by:
— i 't

accomplighmenty
mmmu
lects slickers, reaponds 10 point
systema/grades).

~ working for positions requiring
improvement in skils.

=~ contriduting 10 e common good
ofthe

2‘4 e T

B-15
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. Artachment I
Social Security Administration

Attn:

PASS REFERRAL

Referral to the Social Security Administration of a candidate for a Social
Security Plan for Achieving Self Support (PASS)

Candidate’s Name:
Address :
Phone :
Soc. Sec. Number:

P - t

This candidate received a Social Security or SSI check based on
disability. The disability condition is

or
. This candidate does not receive a Social Security or SSI check but has a
disabling condition and is willing to file for SSA/SSI disability
benefits. The disability is
r - tio i v
This candidate has identified a reasonable occupational objective of ___
or
This candidate has not yet identified an occupational objective, but is
working on this with {agency name)
Name
Title :
Phone :
From:
(Agency Name)
(Signature)
. (Title) (Date)
B-17

e 216

Aruitoxt provided by Eic:



OHIO RENABILITATION SERVICES COMMISSION
CLIENT REFERRAL

TO REFERRAL SOURCE:

To refer sn individusl to the Burssu of Vocstions! Rehsbilitation or 10 the Buresu of Services for the Biind, compiate this form
secoordingly

Pert I:  All of this information must bs completed regarding the individual being referrec.

Date

Name of Referrsl

Address

Disability

Date of Birth Sex

Referred by: Name

Type of Referrat Source

or

. Name of Agency

Telephone Number

Part I1: Plasse complete as much of the following as possible regarding the individual being referred.

Social Security Number

Telephone Number

County

Dirsctions to Home

Number of Dependents Marita! Status

Source of Income

Additions! Information:

Ohio RSC services sre provided without regend to race, cresd, coNr, 98X, or national origin,

For RSC Use Only
L

Open file Closed file Nofile ______
Reviewsd dy counseior-manager or Rehabilitation Supervisor Yes No
Person who took the referral

Q ASC-367 B-18
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APPENDIX C
ORGANIZATION SERVICE AREAS
County Boards of Mental Retardation
& Developmcntal Disabilities
Mental Health Boards

Ohio Department of Human Services
and District Directors

Ohio Rehabilitation Services
Commission and Area Offices

Special Education Regional Resource
Center Directory
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Jarnary 1990 QRNTY OF NENTAL, REDARDXTTIN
& DEVELORYMENTAL DESARTLITIES Page -1-
QINYY SUPERINTENDENT ADULT TROGRAM SCHIE, FROGRAM
ADANS Norma Bowsan Venture Produ_....s, Inc. Happy Hours School
3964 Wheat Ridge Road 11516 State Route 41, South 3964 Wheat Ridge Road
West Uhion, OB 45693-9434 West thion, OH 45693-9434 Vest Unian, 0B 45693-9434
(513) 544-2574 Teresa Arwstrong, ¥/S Director Norma Bowwan, Superintendent
(513) 544-2823 (513) 564-2574
ALLIN Mark Thompson Marimor Workshop, Inc. Marimor School
2550 Ada Road 2450 Ada Road 2550 Ada Road
Lima, OB 45801 Lima, H 45801 Lisa, OH 45801
(419) 221-1262 Esther Gascho, ¥/S Director Vicki Fowvler, Principal
(419) 221-1226 (419) 221-1262
ASHLAND Gary L. Courtright Dale-Roy Training Center & Workshop, Inc. Dale - Roy School
1256 South Center Street 1256 South Center Street 1256 South Center Street
Ashland, OH 44805 Ashland, (H 44805 Ashland, CH 44805
(419) 289-0670 Jim Brook, Adult Svs. Director Dr. Geotge Scheff, Principal
(419) 289-7518 (419) 289-0470
ASHTAREA Richard Cozza ASH/CRAFT Industries, Inc Happy Rearts Schools
2505 South Ridge East 5959 Green Road 2505 South Ridge East
Ashtabula, (H &-"% Ashtabuls, (B 44004 Ashtabula, 0B 44004
(216) 224-2155 or Larry J. Korland, V/S Director Cindy Phillips, Principal
(216) 224-2156 (216) 26-1177 (216) 226-2157
ATHENS Villias L. Komer AtCo, Inc. Pzacan School
801 West Uhion 21 South Compbell Street 801 Vest Union
Athens, O 4501 Athans, OH 45701 Athens, (H 45X1
(614) 59%-3539 Michael Pletcher, W/S Director Namette Borkowski, Asst. Supt.
(614) 392-6659 (614) 396-3539
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Jamary 1990 COUNTY BOARDS (F NENTAL. RETARDATION
& [EVELOEWVENYAL DESABILITIES Page -2-
COUNTY ATULY FROGRAM SCHYL FROGRAM
AGIAIZE T. \ayme Lavhome Auglaize Activity Center Auglaize School
P.0. Box 23 P.0. Bax 34 P.0. Box 23
First & Valmt Streets First & Halmut Streets First & Valmut Streets
Nev Brema), OB 45069 Nev Bresan, (B 45869 Nev Bremen, (H 45869
(419) 629-2419 Pam Fischbach, WS Director T. Vayne Lavhome, Superintendent
(419) 629-2419 (419) 629-2419
BELMONT Monty Kerr Beleo Crvfts, Inc. School of Hoye
330 Fox Sharmon Place 330 Fox Shamon Place 31X Fox Shamwn Place
St. Clairsville, OB 43950 St. Qlairsville, (H 43930 St. Clairsvill., (H 43930
(614) 695-0460 Ed Kliner, W/S Director James Daiker, Supervisor
(614) 695-0500 (614} 695-0460
BROWN Jack Mackey Grow, Inc. Nev Hope Schuol
9116 Hamer Road 9116 Hamer Road 9116 Hamer Road
Georgetown, OH 45121 Georgetown, OB 45121 Georgetown, (H 45121
(513) 3784891 Dave Ondiff, Program Director (513) 378-4891
(513) 3784891
Pre-Vocational Title I Class
9116 Bamer Road
Georgetown, GH 45121
(513) 3784891
RITLER Lloyd Harris Miami Valley Industries Fair Acres School
155 Donald Drive 3501 Tylersville Road 282 North Fair Aveme
Fairfield, O 45014 Bowilton, (B 45011 Bamilton, (B 45011 !
(513) 867-5962 Jim Mueller, Adult Svs. Director (hristine Plepmeier, Supesvasor

HUTIER OOUNTY OONTINUED (N NEXT PACE

(513) 867-5846

221
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Jarwary 1990 QUINIY BOARDS OF MENTAL RETARDATTON
& DEVRLOPMENTAL INSARILITIES Page -3-
CNTY SUFERINTENDENT ADILT PROGRAM SCHOOL FROGRAN
RMER ONNTY
Pred Valerius, Asst. Supt. Adult Training Center Fairfield Canter
155 Domald Drive 1520 14th Avenme 350 Kolb Drive
Fairfield, (H 45014 Middletown, OH 45042 Fairfield, 0H 45014
(513) 867-5962 Doan Berridge, Supervisor Michael Rench, Principal
(513) 425-8728 (513) 874-0423
Liberty Center (Adult) Hamilton Adult Training Center
5645 Liberty-Fairfield Road 3400 Symmes Road
Fomdilton, (B 45011 Ramilton, OH 45015
Pat Wade, Supervisor Don Musmff, Supervisor
(513) 867-5977 (513) 867-597%
CARROLL Thomas Shearer Carroll Rills ¥sakshop Canroll Bills Training Center
2167 Kesingtan Road, N. E. 540 North High Street 2167 Kensington Road, Northeast
Carrollton, OB 44615 Carrollton, OH 44615 Carrollton, GH 44615
(216) 627-7651 Truman Stanebumer, W/S Director Vickie Gelger / Roxarme Garlock,
(216) 627-5524 (26) 627-7651 Coordinators
CHAMPATON Tom Amwstrong Lawnwview, Ind. v.V. Purdy Lasmwviev School
P.0. Bax 38205 1250 E. Rt. 36, P.0. Box 38205 2200 South Rt. 68 - P.0. Box 3BX5
2200 South Rt. 68 Urbana, (B 43078 Urbans, GB 43078
Urbana, OH 43078 Sue Dlouhy, Adult Svs. Darector Diane Kabbes, School Admn.
(513) 653-5214 (513) 653-5217 (513) 653-5214
CLAK Daniel M. Barksdale TAC Industries Tows and Coamtry School
2527 Kenton Street 110 Vest Leffel Lane 2527 Fenton Street
Springtield, (H 45505 Springfield, 0B 45506 G A
(513) A28-2675 Villiam Kent Hoke, Adult Serv. Director Besnadesn Delk, Bducation Adm.
(513) 328-5200 (513) 328-2680
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Jamary 1990 COUNTY BOARDS (F MENTAL RETARDATION
& [EVELOPYMENTAL [NSARTLITIES Page 4~
QONTY SUPERINTENDENT ADULY FROCRAM SCHOOL, FROGRAM
CLERMINT Donald A. Collins Clerco, Inc. Clermont Comty Special
P.0. Box 156 P.0. Box 38 Bducation Txaining Center
Batavia, (B 45103 Owensville, (B 45160 P.0. Bre 345
(513) 72-720 Jack Murply, W/S Director Ovensville, B 45160

(513) 7R-2855

Adult Habilitation Center
4275 Amsstrong Boulevard

Batavia, (H 45103

Jack Murphy, ¥/S Director
(513) 72-2855

Richard Sternberg, Asst., Supt
(513) 732-2651

CLINION Delmar Mshlerwein
P.0. Box 80
4425 State Route 730
Vilmington, OH 45177
(513) 382-7519

Orian Rehabilitation Center, Inc.
P.0. Box 80

4425 State Route 730

Vilmington, G 45177

Roger Moore, V/S Director

(513) WB2-6674

Town & Cauntry School
P.0. Box 870

4425 State Route 730
Vilmington, (B 45177
Robin Gilbert, Principal
(513) 382-6938

COLUMBIANA  Gerald L. Baker

Coluxbiana County Sheltered Workshop

Robert Bycroft School

35947 State Route 172 8330 County Home Road 15947 State Route 172
Lisbon, GH 44432 Lisbon, OB 44432 Lisbon, (H 44432
(216) 424-7787 Richard Little, W/S Djrector Susan Gregg, Principal
(216) 426-7711 (216) 424-7787

Rick Edmonds Ha~ell Industries Hopewell School
23720 County Road 202 637 Chestrut Street 8372 Canty Road 202
Coshocton, OB 43812 Coshocton, (B 43812 Coshocton, OH 43812
(614) 622-2032 Tim DeRan, ¥/S Director (614) 622-2032

(614) 622-3563

f)‘-‘
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COUNTY ADILT FROGRAM SCHOOL PROGRAN

CRAVRIRD Aal Wurthsarn May Craft, Inc. Fairway School
1650 East Southermn Averme 1650 East Southem Averme 1630 East Southern Averne
Bucyrus, (H 44820 Bugyrus, (H 44820 Bucyrus, (B 44820
(419) 562-3321 Midael Miller, V/S Director Pan Holtshouse, Head Teacher

(419) 562-3321 (419) 562-31321

CUYAHOGA Michael A. Donzella, Ed. D. Beachwood Green Road Developmental Center
1050 Terminal Towver 23750 Mercantile Road 4329 Green Road
50 Rublic Square Beachwood, (B 44122 Varrensville Heights, (B 44128
Cleveland, OH 44113-2286 Kathleen Schroeder-Caddy, Manager Alan J. Foterta, Principal
(216) 241-82%0 (216) 464-1695 (216) 464-0950
Domald Rochon, Adult Svs. Dir. Central East Cleveland
1050 Terminal Tower 1275 Lakeside Averme 14800 Private Drive
Cleveland, (H 4113 Cleveland, (H 44114 Cleveland Heights, (B 44112
(216) 251-8230 Exmest J. Markovic, Jr., Manager Ella Doss, Principal

(216) 861-0282 (216) 932-3106

SOUTEVEST (Adult Program) Buclid ATC Vestlake Developmental Center
4720 Hinkdley 1490 East 191 Street 24211 Center Ridge Road
Industrial Plwy. Buclid, O 44117 Vestlake, (H 44145
Cleveland, (4 45109 Richard Hoban, Mamager Jeffrey Corbacho, Principal
Villiam Oliverio, Manager (216) 486-0600 (216) 835-8808
(216) 749-0356
Maple Heights (Adult Program) Pamm AIC W, Patrick Dsy Develop. Centex
14775 Broadvay 12660 Plaza Drive 2421 Commnity College Averne
Maple Heights, OB 44137 Parma, (H 441 Cleveland, (B 44115
David Gillespie, Manager Vickie Rice, Manager Ourles Corea, Principal
(216) 475-X066 (216) 265-3030 (216) TN-2212

©
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Rocky River (Adult Program) East Cleveland AIC Parma Developmental Center
20120 Detroit Averme 13231 Bxclid Avenue 6149 VWest 120
Rocky River, OH 44116 East Cleweland, (H 44112 Parms, (H 44130
Katherine Sohnson, Mannger Gary Fusco, Manager Margery Velch, Principal
(216) 313-1791 (216) 681-4413 (216) 362-6450
SOAOUI nn. ww m
1275 Lakeside Avemme 10991 Mawphis Avenue
Cleveland, (H 44114-1132 Brooklyn, OB 44144
Dave Visocky, Reginald Tumer, Principal
(216) 861-0250 (216) 941-8800
DARKE Shirley Turmer Wayne Industries Anthony ¥ayne School
4932 (hildrens’ Home Road 5844 Jaysville-St.Jolns Road 4932 hildrens’ Home Road
Graenville, (H 45131 Greanville, (H 45131 Greanville, (H 45131
(513) 548-8323 Mary Brenmnan, W/S Director (513) 548-8323
(513) 548-6025
DEFIANCE Mary Recves QUADOD Rehabilitation Center Good Samaritan School
: 195 Island Pariay 527 North Defiance Street 195 Island Padoay
Defiance, O 43512 Stryker, OH 43557 Defiance, OB 43512
(419) 782-6621 Jim Smock, Bxecutive Director (419) 782-6621
(419) 682-1011
DEIANARE . Robert R. Morgan Alpha Industries Rickory Knoll School
4981 County Home Road 1350 London Road 4981 Conty Home Road
Delsare, O 43015 Delsare, OB 43015 Delawmre,'CH 43015
(614) 369-6541 or Carmen Cnum, V/S Director (614) 369-6541
(614) 548-7313 x209 (614) 369-5248
e 224
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ERIE Doble § Industries Betty Rinderle School
4405 Galloway Road 4405 Galloway Road
Sandusky, OB 44870 Sandusky, (B 44870
(419) 626-0208 Robert Talcott, W/S Director (419) 626-0208
(419) 626-1048
FAIRFIELD Patrick Msynard Fairfield Industries, Inc. Forest Rose School
1592 Granville Pike 219 North Colissss Street 1592 Grmwille Pike
Lancaster, (H 43130 Lancaster, (B 4310 Lancaster, (H 4310
(614) 687-7244 Steve Hettlinger, W/S Director Roy M. Joanson, Principal
(614) 687-7230 (614) 687-725
FAYETTE (harles Teter Fayette Progressive Industries, Inc. Fayette Progressive School
1330 Robinson © od 1330 Robinson Road 721 South Fayette Street
Vashington C.H., OB 43160 Vashington C.H., G 43160 Vashingtan C.8., (H 43160
(614) 335-1391 Bill Creamer, Adult Svs. Director (614) 335-191
(614) 335-7453
FRANKLIN Stephen G. Pleasnick ARC Industries East Early Childhood Bdscation
2879 Jolnstoun Road 909 Taylor Station Rd. 2879 Joimstown Road
Columbus, OH 43219 Blacklick, OB 43004 Colwmbus, (B 43219
(614) 475-6440 Clarice Pavlick, ¥/S Director Shesrie Ireland, Director
(614) B64-2406 (614) 475-6440
Darrel Ruthesford, Fh. D. ARC Industries Nocth Northesst N.R. Training Cmter
Asst. Supt., Adult Services 6633 Doubletree S00 N. Hasdlton Road
2879 Jainstown Rd Colwbus, (H 43229 Gaharme, (H 42290
Colwmbus, OB 43219 Nan Bums, U/S Director Cindy Byatt, Principal
(614) 475-6440 (614) 436-4800 (614) 476-050

FRANKLIN COUNTY CONTINIED (N NEXT PAGR
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FRANKLIN ONINTY CONTINED

Don Barlow ARC Industries South Marbumn School

Assistant Superintendent 2201 Advance Aveme 4141 Rudy Road

2879 Jamstown K. Colwmbus, OH 43207 Columbus, OH 43214

Columbuss. OH 43219 James Zalenski, W/S Director Donald Cantrell, Principal

(614) 475-6640
ARC Industries West

(614) 445-8866
Southeast M.R. Training Canter

(614) 267-4883
Anctional Living Skills Center

1000 Kinnear Roed 4200 Bixty Road 2155 Fenton Street
Colwmbus, OH 43212 Groveport, B 43125 Colwminss, OB 43224
Jackie Teny-Miller, U/S Director Sandra Tessier, Principal Joyce Kirty, WS Director
(614) 488-7991 {614) 836-3946 (614) 478-3833
Vest Central N.R. Training Center
1481 ¥. Town Street
Colwmbus, OH 43222
Mark Semer, Principal
(614) 276-8231
FULTON Deb Stanforth QUADOD Rehabilitation Center Fulton County Training Centex
1210 North Ottokee Street 527 Nocth Defiance Street 1210 Nocth Ottokee Street
Vauseon, O 43567 Stryker, (H 43357 Vauseon, (H 43567
(419) 337-4575 Jim Smock, Bxecutive Director (419) 137-4575
(419) 682-1011
GALLIA John D. Riffe, Ed. D. Gallev Industries, Inc. Quiding Hand School
P.0. Box 14 P.0. Box 14 P.0. Box 14
Cheshire, 0B 45620 Cheshire, (H 45620 Cheshire, (H 45620
(614) 367-7372 Tim Stout, V/S Director David Ratliff,
(614) 367-7374 (614) 367-71371

26
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GEALGA Doniel J. Larrick Metzenbmum Sheltered Industries Metzenbmm School
8200 Cadar Road 8090 Cadar Road 8200 Cedar Road
Chesterland, 0B 44026 Chesterland, OB 44026 Chesterland, B 44026
(216) 729-9406 Richard K. Klepper, ¥/S Director Marcia A. Reardon, Principal

(216) 729-1919, 1910, 1416 (216) 729-9406, 9407, MO8

Joln LaRock Grese, Inc. Four Onks School
115 Fairgrounds Road 121 Fairgrounds Road 623 Dayton-Xenia Foad
Xenia, (B 45385 Xenia, GH 45385 Xenia, (B 45385
(513) 376-9955 or (513)376-9501 Deborah Capuano, Adult Svs. Director Judy Pierce, Principal
(513) 426-7022 Toll-Free (513) 372-9974 ox (513) 426-7477 (513) 3729259

in Dayton area
GUERNSEY/ Neva Grahsn G.N.C. Vorkshop, Inc. Golden Rule School
NOBLE 60770 Southgate Road 60770 Southgate Road 60770 Southgate Road
Byesville, OH 43723-9699 Byesville, OH 43723-9699 Byresville, GH 43723-9699
(614) 4394451 » W/S Director Ih:ymndﬂnldn.hm-mr
(614) 4394451 (614) 439-4451
HAMILTON Thomas H. Fidd Frank’s Adult Center Fredecick A. Breyer School

5884 Bridgetown Road
Cincinnati, OB 45248

E. ¥illiss Foffsan, ¥/S Director
(513) 576-0990

Elmer P. Beclomn Adult Center
2600 Civic Center Drive
Cincimati, (B 45231

Ourles Bagess, V/S Director
(513) 742-1576

2675 Civic Omter Dxive
Cincirnati, 0B 45231

Mary Scimandever, Principal
(513) 742-1500

Bobbie B. FPairfax School
5381 Kingsley Drive
Cincimati, O 45227

Thomes Boar, Principal
(513) 27i-2313
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E. Roger Jackson Adult Center

SCHOOL FROGRAM

Margaret B. Rost School

4210 Dsne Averne 3093 Kingsley Dxive 5858 Bridgetown Road
Cincimmati, G 45223 Cincinmati, 0B 45227 Cincinnati, OH 45248
Joe Erpenbeck, W/S Director Pete Looney, ¥/S Director David Gross,
(513) 561-2904 (513) 561-1328 (513) 574-2372
BANOOCK Bruce Mohley Blanchard Valley Adult Activity Center Blanchard Vallsy School
17200 East Sandusky Street 1700 East Sandusky Street 17200 East Sendusky Street
Findlay, (H 45840 Findlay, OB 45840 Findlay, OB 45840
(419) 422-6386 Ken Lane, U/S Director Dr. Jack Lizotte, Principal
(419) 422-6386 (419) 422-6386
Adams School
826 Washington Street
Findlay, OB 45840
Dr. Jack Lizotte, Principal
(419) 422-8173
HARDIN Kim Miller Harco Industries, Inc. Simon Katon School
05 Nocth Ida Street 705 North Ida Street 705 Nocth Ida Street
Kenton, OB 43326 Kenton, (B 4326 Kenton, OB 43326
(419) 674-4158 Mark Kieffer, U/S Director (419) 6744158
(419) 674-4158
BARRISON James Gallagher Harrison Industries, Inc. HRarrison Developmental Programs
82480 Cadiz-Jewvett Road 82460 Cadiz-~Jewett Road 82480 Cadiz-Jevett Road
Cadiz, (H 43907 Cadiz, B 43907 Cadiz, OB 43907
(614) 942-2158 Peter Basil, ¥/S Director C. L. Strah), Principal
(614) 942-218 (614) 942-2158

&8
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fENRY Gary D. Donaldsan QUADOD Rehabilitation Center Hope School
J-169, State Route 65 527 North Defiance Street, PO 352 J-169, State Route 65
McClure, OH 43534 Stryker, OH 43557 McClure, (H 4353
(419) 278-205 Jim Smock, Bxecutive Director y Principal
(419) 682-1011 (419) 278-3050
RIGHLAND R. Scott Amen Righco, Inc. Rills & Dales Training Center
8919 U.S. 50 8919 U.S. 50 8919 U.S. S0
Billsboro, (H 45113 Rillsboro, (B 45133 Rillsboro, (B 45113
(513) 393-4237 Keith Pohly, V/S Director (513) 393-4237
(513) 393-2891
ADCXING Deborsh Clayton Hocking Valley Industries, Inc. Rainbov School
P.0. Box 387 P.0. Box 64 P.0. Box 387
Logan, OH 43138 Logan, OB 43138-0064 Logan, (H 43138
(614) 385-6805 or (614)385-4162 Albert Vheeler, W/S Director Mary Ciesler, Head Teacher
(614) 385-2118 (614) 385-7147
HOLMES Richard E. Maxwell, Acting Lym Hope Industries, Inc. Holmes Coumty Training Center
8001 T.R. 574 8001 T.R. 57 8001 T.R. 574
Holmesville, OH 446313 Holmesville, (B 44633 Holmesville, OB 44613
(216) 674-8B045 Mike Stoner, ¥/S Director (216) 675-8045
(216) 674-0556
HRON Kemneth DePaola Christie Lane Adult Activities Center Cristie Lane School

306 South Norwalk Road, Vest
Nx\alk. oH L4857
(419) 668-8840

306 South Norwalk Road, West
Norvalk, OH 44857

Ve Ricks, V/S Director
(419) 668-8840

306 South Norwvalk Road, Uest
Norvalk, OB 44857
(419) 668-8840

fj O
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JACKSON Mike Thospson J-VAC Industries Rope Haven School

P.0. Box 08, Sellers Drive

Jackson, 0H 45640
(614) 286-6491

202 South Pernsylvania Avenue
Vellston, GH 45692

Philip Ferrara, VW/S Director
(614) 384-2155

P.0. Box 308, Sellers Drive
Jackson, (H 45640
(614) 286-6491

JEFFERSON Richard Pfannenscimidt JeffCo Workshop, Inc. School of Bright Promise
256 Joln Scott Highway 256 John Scott Highnmay 256 Jahn £ ott Higlway
Staubenville, 08 43932 Steubeniville, GH 43952 Steubawille, (¥ 43952
(614) 264-7176 Carlo Schiappa, Adult Svs. Director Mary Barksdale, Principal
(614) 264-7176 (614) 264-7176
JeffCo Training Center
256 Jahn Scott Righway
Steubenville, OH 43952
o Mike Mehalik, ¥/S Director
¥ (614) 266-6167
~nN
KNDX H. Michael Miller New Hope Industries Knox New Hope Center
1375 Newark Road 1375 MNevark Road 1375 Nesaark Road
P.0. Box 1110 P.0. Box 1110 P.0. Box 1110
Mount Vernon, (H 43050 Mount Vernon, (B 43050 Nount Vernon, (H 43050
(614) 3974657 Stephanie Selfe, W/S Director Ken Famham
(614) 397-4657 (614) 397-4657
LAKE Ken Gossett Deepwood Center Broadmoor School
8121 Deepwood Boulevard Vocational Quidance Center 8090 Broadeoor Road
Mentor, OH 44060 8121 Deepwood Boulevard Mentor, (B 44060
(216) 255-7411 Mentor, OB 44060 Arlene F. Mole, Principal
Gary Planicka, Adult Services Director (216) 942-0260

(216) 255-7411, x250

23!
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LARENCE Jismie G. Thacker Tri-State Irdustries, Inc. Open Door School
42} Lorain Street 606 Carltan-Davidson Lane 421 Lorain Street
Ironton, OB 45638 Colegrove, (H 45638 Ironton, OH 45638
(614) 532-1234 Paul Mollett, W/S Director Lind2 V. Gates, Principal
(614) 532-0406 (614) 532-1234
LICKING Cheryl Fhipps Licco Sheltered Workshop Eleanor S. Veiant Starlight School
65 Vest Cmrch Street 600 Industrial Parkvay 116 Nocth 22nd Street
Nevark, OB 43055 Heath, OB 43055 Nevark, 0B 43055
(614) 349-6588 Nancy Wedemeyer, W/S Director Billie Estridge, Principal
(614) 522-8345 (614) 344-8812
LOGAN Lavrence J. Rasmel Ross Training Center Ladlov School

1973 State Route 47, West
Bellefontaine, O 43311

1973 State Route 47, Vest
Bellefontaine, (H 43311

1973 State Route 47, Vest
Bellefontaine, 0B 43311

(513) 592-0015 Don thittington, Adult Svs. Director (513) 592-0015
(513) 592-0015
LORAIN Ellen L. Payner, Fh. D. Muray Ridge Workshop Murray Ridge School
1095 Infirmary Road 1095 Infirmary Road 9750 South MxTay Ridge
Elyria, OH 44035 Elyria, OH 44035 Elyria, 0B 44035

(216) 329-3734 (Elyria)
(216) 244-6261 (Lorain)
x3734

Jerry Findlan, V/S Directoc
Thaddens Gmura, Adult Svs. Director
(216) 325-3734

Murrary Ridge Center
4360 Lberlin Avame
Lorain, (B 44053

Am Findlan, V/S Director
(216) 2-131

Nancy Jurecki, Dir. Childrens Srs.
(216) 129-3760 (Elyria)
(216) 264-6261 (Lorain)

x3760
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Fred De Crescentis Lott Industries
2001 Collingwood Blwd. 2001 Collingwood Blwd
Toledo, H 43620 ! Toledo, OH 43620
(419) 248-3585 Bill Bickett, Adult Svs. Director

Telegraph Road Plant (Adult)
5500 Telegraph Road

Toledo, (B 43612

Jahn Roberts, Manager

(419) 476-2516

(Adult) Collingwood Senior Center
2001 Collingwood Blwd.
Toledo, OH 43620

Marion Long, Manager
(419) 248-3585

(419) 2550064 or (419) 248-1585

Ashland Plant
2228 Ashland Averme
Toledo, OH 43610

Jan Springer, Manager
(419) 242-9523

Bendan Plant

761 Berdan Averme
Toledo, GH 43610
Robert Stebbins, Manager
(619) 244-9537

Vocational Services Center

1157 Larc Lane Street

Toledo, OB 43614

Villiam Tismerman, Act. Manager
(419) 385-4686

Page -14-

Jay J. Smer School
Yymn and Sessan Roads
Oregon, (H 43616

John Pristash, Principal
(419) 693761

LARC Lane Sctool

1155 larc Lane Street
Toledo, OB 43614
Don Yates,

(419) B/-57711

Ryder Early Bducatiaon Center
3117 Nebraska
Toledo, (B 43607

Mary Bemmegard, Principal
(419) 536-4065

Pat Brogvan, Dir. of Education
(419) 248-3585

MADISIN @ James Canney

1501 St. Re. 38, S.E.
London, GH 43140
(614) 852-1103 or 879-7739

MATOD Industries, Inc.

1499 St. Rt. 38, S.E., P.0. Box 533
Londan, 08 43140

Van Viney, W/S Director

(614) 852-1134

Fairhaven School

ml st- Rtv m, s:zo
London, (H 43140

(614) 852-1103 '

23C
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MAHINING DPouglas Burihardt, Ph.D. MASCO, Inc. lzonan! Kirt= Mshoning County
4791 Voodridge Drive 825 Bev Road 4801 Woodridge Dxive
Austintown, OH 44515-4899 Boardwon, OH 44512 Austintown, OH 44515
(216) 797-2825 Mary Brown, W/S Director Charles Holden, Principal
(216) 797-2889 (216) 797-2847
Joe Mancuso, Adult Svs. Dir. MAS(D, iInc.
4791 Voodridge Drive 945 Vest Rayen Avae
Austintown, GH 44515 Yamgstow:, (B 44502
(216) 797-2825 Aygustine Ruggiero, W/S Director
(216) 797-2867
MARTON Jerome C. Namel MAPCA Industries, Inc. NARCA School
2387 Harding Highway East 2387 Harding Higiwvay East 2537 Harding Righway East
Marion, OH 43302 Marion, GH 43302 Marion, GH 43302
(614) 387-1034 Stephen Woitovich, Adult Svs. Director Sue Young, Principal
(614) 387-1034 (614) 387-1035
MEDINA James N. Spindler Medina Comty Sheltered Industries Madina County Achievement Canter
3076 Remsen Road 3334 Myers Road 3076 Remoen Road
Medina, OH 44256 Medina, OH 44256 Medina, (H 44256
(216) 725-7751 Jahn P. Stefanik, V/S Director , Principal
(216) 725-7753 or 225-0533 (216) 725-7751
TCS Lee Vedemeyer Meigs Industries, Inc. Carletan School
£.0. Box 307 John Street P.0. Box 307, 1310 Carleton Street P.0. Box 307
Syracuse, H 45719 Syracuse, (B 45719 Syracuse, (B 45719
(614) 992-6683 Keith Black, Adult Svs. Director Bette Hoffwman, School Supervisor
(614) 992-6684

23
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Michael Overman Adult Activity Center Cheryl Am School
P.0. Box 137 P.0. Box 137 P.0. Box 137
4980 Mxd Pike 4980 M Pike 4980 Mxd Pike
Celina, OB 45822 Celina, OH 45022 Celina, (H 45822
(419) 586-2369 Richard Garwick, W¥/S Director » Principal

(419) 586-2369 (419) 586-2)69
Barbara Kauffwan R.T. Industries, Inc. (1) Riverside School
1025 Troy-Sidney Road 1625 Troy-Sidney Road 1625 Troy-Sidney Road
Troy, OH 45373 Troy, B 45373 Troy, OB 45373
(513) 139-8313 (513) 339-8313 Beatrice Frie., Principal

(513) 339-831?

Susan M. Seitz R.T. Industries, Inc. (2)
Adult Svs. Director 110 Foss Way Drive

Troy, (B 45373

(513) 335-5784
David E. Mansperger M.A.C.0. Vorkshop Monroe Achievesnt Center

47011 S.R. 26, P.0. Box 623
Voodsfield, OB 45793

(614) 472-1712 , WS Director (614) 472-1712
(614) 472-5445
MINTGOMERY  Kemneth V. Ritchey Monco Industries Nosthview School
8114 North Main Street 2122 Jergens Road 8114 Nxth Main Street
Dayton, OH 45415 Daytan, (H 45404-1228 Dayton, (H 45415
(513) 890-X080 Jean Lockwood/Loren Phelps, Facility Am Mourazis, Principal
(513) 233-8800 Managers (513) 8903080

MNONTGOMERY COUNTY OONTINIED ON NEXT PAGE
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Jim Stock, Asst. Supt. Adult Activity Center Southview School
8115 North Main Street 580 Calumet Lane 25 Thorpe Drive
Daytan, OH 45415 Dayton, OB 45427 Daytan, O 45420
(513) 890-3080 Pauline Richardson, Supervisor Carolyn Boujer, Principal
(513) 835-5624 (513) 258-1446
Claudia Isenberger
Adult S ces Director Adult Services/Kuntz Road Calumet School
S80 Calu:. Lane 1507 Kuntz Road 580 Calumet Lane
Dayton, (H 45427 Dayton, GH 45404 Dayton, OH 45427
(513) 835-5624 Julie Collier, Supervisor Pauline Richardson, Principal
(513) 461-6550 (513) 835-5624
Bducation & Beployment Sexvices Early Childhood Intervent. (htr.
2610 Philadelphia Drive 2610 Fhiladelphia Drive
Dayton, OB 45405 Dayton, GH 45405
Dan Aeaton, W/S Director Joan White, Pacility Manager
(513) 276-68X0 (513) 278-4283
MORGAN James C. Davis Mary Basond Adult Activity Center (MAMC) Mary Hasmond School
P.0. Bax 156 Box 297 - Fifth & Main Streets 100 North 10th Street
McComnelsville, OH 43756 Malta, OH 43758 McComelsville, OB 43756
(614) 962-4200 Fred Briggs, ¥/S Director James C. Davis, Superintendent
(614) 962-4010 (614) 962-5551
MORROW Villiam Cravford Whetstone Industries, Inc. Whetstane School
406 Bank Street 406 Bank Street 406 Bank Street
Mt. Gilead, OB 43338 Mt. C.lead, OH 43338 Mt. Gilead, OH 43338
(419) 947-7045 Jan Amold, W/S Dire~tor (419) 946-3751
. (419) 9%6-6971

245
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MSKINGN  Kawmeth J. Legats Muskingum Starlight Industries (#1) Muskingus County Starlight School
130% Newark Road 1330 R Newark Road 1330 Newark Road

Zanesville, GH 43701

(614) 453-4829 or 453-4696

Zanesville, (H 43701
Timothy Spitzer, ¥/S Director
(614) 453-3544

Msskingm Starlight Industries (#2)

655 Zane Street

Zanesville, (H 43701
Timothy Spitzer, ¥/S Director
(614) 453-3544 or 4530-4189

Zanesville, (B 43701
Nancy (Lutz) Goff, Principal
(614) 455-4176 or 435-4177

NOBLE Neva Graban G.N.C. Vorkshop, Inc. Golden Rule School
(Also see P.0. Box 365 60770 Southgate Road 60770 Southgate Road
Guemsey)  Caldwell, OH 43724 Byesville, (H 43723 Byesville, OB 43723
(614) 732-7144 Earl Yourg, V/S Director Neva Graham,
(614) 439-4451 (614) 439-4451
OTTAVA James B. Frederick Riverviev Industries, Inc. Riverviev School
8200 Vest Harbor Roud 8200 West Harbor Road 8200 Vest Harbor Road
Oak Harbor, OH 43449 Oak Harbor, OB 43452 Oak Harbor, (H 43449
(415, 398-0400 Michael Robyck, ¥/S Director Marjory P. Wilkin, Bead Teacher
(419) 898-5250 (419) 898-0400
PAULDING Dennis Wine P.C. Vorkshop, Inc. PARC Lane Training Center
Route 2, Box 1213 Route 2 Box 1796 Route 2, Box 1213
Paulding, OH 45879-9601 Paulding, GH 45879-9601 Paulding, OH 45879-9601
(419) 399-4800 Steve Hilgeman, V/S Director (419) 3994800

(419) 3994805
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COUNTY SUPERINTENCENT ADET PROGRAN SCHDOL PROGRAN |
PERRY Gary Bashav PEROD, Inc. Perry County Commmity School '

New Lexington, OH 43764

2235 State Route 13
New Lexington, GH 43764

5720 State Route 345, N.E.
New lexingtan, (B 43764

{614) 342-3542 Greg Clayton, ¥/S Director (614) 342-3542
(614) 342-5156 or 342-5157
PTOKAVAY Randy Beach Pickasy County Sheltered Workshop Brooks-Yates School
X0 East High Street 548 Lancaster Pike 200 East High Street
Circleville, H 43113 Circleville, (H 43113 Circleville, (B 43113
(614) 477-3353 Robert Gastan, W/S Director (614) 474-7805 ox (614) 474-7739
(614) 474-1522
PIKE Steve Crace Pike County Adult Activity Center School for Child Advancement
301 Clough Street 301 Clough Street X1 Clough Street
Vaverly, (H 45690 Vaverly, OH 45690 Vaverly, (H 45690
(614) 947-7502 (harles Myers, ¥/S Director (614) N7-75M2
(614) 947-7502
ARTAGE Dermis M. Coble Portage Industries, Inc. Happy Day School
2606 Brady Lake Road 7008 State Route 88 2500 Brady Lake Road
Ravena, OH 44266 Raverma, OH 44266 Ravama, (B 44266
(216) 297-6209 Phillip Miller, Adult Program Director Karen Schafer, Principal
(216) 296-2839 (216) 678-2400
PREBLE Howard I. Quth L&M Products, Inc. School Age Program
111 South Barron Street 201 East Lexington Road, P.0. Box 324 East Street
Eaton, (H 45320 Eaton, OH 45320 Gratis, OB 45330
(513) 456-5891 Vendy Aker, W/S Director Jon Suith, Head Tescher
(513) 456-7141 (513) 787-4729
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11268 County Road 350
Chillicothe, OB 45601

167 Yest Main Street
hillicothe, (H 45601

January 1990 OOUNTY OF NENTAL
& DEVELOPWENTAL DISARILITIES Page -20-
ONTY SUFERINTENIENT ALY FROCRAM SCHOOL. FROGRAM
PUINAM Texxy Leopold Brookhill Center Workshop Brookhill Center
7989 State Route 108 7989 State Route 108 7989 State Route 108
Ottamaa, OH 45875 ' Ottava, (B 45875 Ottasaa, OB 45875
(419) 876-3%%4 Robert Kabbaz, W/S Director
(419) 876-393%2
RIGHLAND Comie Ament Neuvhope Industries Nevhope School
314 Cleveland Averme 133 East Third Street - P.0. Box 916 255 Bedges Street
Mansfield, OH 44903-269%% Mansfield, OH 44901-0916 Mmsfield, GH 44903
(419) 526-0120 , W/S Director Debra Mowers, Director of Ed.
(419) 526-196/ (419) 522-5141
Raintree
721 Scholl Road
Mansfield, O 44907
Jan Tnunk, Director
(419) 7560650
ROSS Rick Marriott First Capital Enterprises Pioneer School

(614) 773-8044 Jases Carruth, ¥/S Director Vesley H. Fisher, Principal
(614) 773-2166 (614) 7738044
SANDUSKY Barbara J. Smola Sandco Industries School of Hope
1001 Castalia Road 1101 Castalia Road 1001 Castalia Road
Fremont, (H 43420 Fremont, OB 43420 Fremont, (H 43420
(419) 332-9296 Don Nalley, W/S Director Jayne Repp, Principal
(419) 334-9090 (419) 132-9296
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ORINTY SUFERINTENUENT ALY FROGRAM SOIDOL. FROGRAN
SCIOTO Jan E. Oakley SIAR, Inc. Happy Bearts School
2619 Gallia Street 2625 Gallia Street 2619 Gallia Street
Portsmouth, OB 45662 Portssouth, OH 45662 Portsmouth, OB 45662
(614) 153-1876 Fred Nelson, W/S Director Brenda Benson, Principal
Dave Ross, Production Manager (614) 353-1876 or 5482
(614) 154-1517; 354-6268; 353-2357
SENECA (harles A. Volf Seneca Re-Ad Industries, Inc. Oppoctunity Center
780 East Seneca Conty Road 20 780 East Seneca County Road 20 School of Opportunity
Tiffin, OH 44883 Tiffin, OH 44883 780 East Seneca County Road 20
(419) 447-7521 Clete Stesart, Production Manager Tiffin, 0 44883

Mark Lemhy, Adult Svs. Director
(419) 447-4461

Rachel Hesrvon, Dir.of Childs.Sws.
(419) &47-7521

SHE1 BY Robert Zismeswaon, Ed. D. S & R Products Shelly Rills School
1200 South Children’s Bome Road 435 Strolley Drive 1200 South Children’s Home Road
P.0. Box 258 Sidney, OH 45365 P.0. Box 258
Sidney, OH 45365 Diane Santarelli, Bwp Serv. Coord Sidney, (B 45365
(513) 49B-4565 Rick Husa, ¥/S Director Catherine Clayton, Inst. Suw.
(513) 498-4229 (513) 498-4565
STARK Joseph P. James, Ph. D. Lester Riggins Adult Center Southgate School
3041 Cleveland Avenue, S. 3041 Cleveland Averne, S. 3041 Cleveland Avenue, S.
Canton, (B 447207 Canton, (H 44707 Canton, (B 44707
(216) 484-4814 Mary Miller, Manager Linda Baciass, Principal
(216) 484-4814 Stan Leitzke, Dir. of Schools

STARK ODUNTY QONTIMED (N NEXT PAGE
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& DEVELOPMENTAL Page -22-
COUNTY SUFERINTENOENT ADULT PROGRAN SCHOOL PROGRAN
SIARK COUNTY
Vest Stark Center (Adult) Cohen/Joliet Industries Eastgate School

7891 Rills & Dales Road, N.V.

Massillon, OH 44646
Paul Barcus, Manager
Gary Bramn, Dir. of A. Svs.

3525 Regent Averue, N.E.
Canton, (H 44705

Dave Cleveland, Manager
(216) 455-0393

2121 Ashland Street, N.E.
Louisville, (H 44641

Betty Elsaescer, Principal

Fran Pratt, Social Svs. Director

(216) 833-1540 (216) 875-1347
Eastgate (Adult) Garfield Interim Workshop
2121 Ashland Street, N.E. 1379 Garfield, S.V.
louisville, OH 44641 Canton, (H 44706
Jack Frient, Ray Olivera, Manager
(216) 875-3347 (216) 4546222

Workshop V (Adult)

2950 Whopple Avesme, N.V.

Canton, OH 44708

» Manager

(216) 478-8068
Norman Czubaj (Shubi) Akron Training & Work Center Weaver School
441 Volf Ledges Parloay 140 East Market Street 89 East Howe Road
Suite 200 Akron, (8 44308 Tallmadge, (B 44278
Akron, OH 44311 Robert Craven, V/S Director Judith Latin, Principal
(216) 379-3600 or 379-3620 (216) 379-3606 (216) 630-3001
Southern Training & Wosk Bath Training & Work Center Veaver High School

Center (Adult) 340 N. Cleveland-Massillon Rd. Scinee School

1651 Massillan Road Akron, OB 44313 2222 Issaqpah Street
Aaon, 0H 44313 Jeffrey E. Folb, W/S Director Quyshoga Falls, (H 44221
Janet Jo Valter, Director (216) 666-8815 Ian Blain, Principal
(216) 733-2431 (& Cuurd.A.Svs.) (216) 929-2046
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COUNTY SUPERINTENDENT ADLY FROGRAN SCHOL
SUMMIT COUNTY OONTINIRD
FROGRAN
Sheltered Workshop And, Inc.  Tallmadge Training & Work Center
(Adult) 630 North Averue
140 East Market Street Tallmdge, O 44278
Akron, R 44308 Jerrie Maher, W/S Director
(216) 379-3606 (216) 630-2064
TRIMRLL Fred D. Cleary Fairhaven Sheltered Workshop Fairhaven School
420 Lincoln Vay Niles Branch 420 Lincoln Vay
Niles, OH 44446 420 Lincoln Vay Niles, OB 44446
(216) 652-5811 Niles, OH 44446 Paul Rubinic, Principal
David Taylor, Foreman (216) 652-3811
Jerry Radlton, Adult (216) 544-0462
Services Director
Fairhaven Sheltered Workshop
Chaspion Branch
455 Educational Highway
Varren, OB 44483
Larty Leskovec, Foresan
(216) 847-7275
TUSCARAVAS Thoms Seesan Starlight Enterprises, Inc. ' Starlight School
518 Gwrch Averne, S.V. 638 Commercial Averme, S.VW. - Bax 5007 518 Gwirch Averue, S.V.
Nev Philadelphia, (B 44663 Nev Philadelphia, OH 44663 Nev Philadelphia, (B 44663
(216) 339-3577 Sarah A. Vinters, VW/S Director Sue Kloc, Principal
(216) 339-3578 (216) 139-3577
UNION Jerty L. Buerger - U-Co Industries, Inc. Harold Lewis School
1280 Charles Lane 835 East Sth Street P.0. Box 433
P.0. Box 433 Marysville, (H 43040 Marysville, (H 43040
Marysville, (H 43040 Teresa 0'Conell, Director Christine Pridey, Principal
(513) 644-8145 (513) 6444933 (513) 644-8145
Q 4
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CIUNTY ACLT PROGRAN SCHDOL, FROGRAN

VAN ERT James Stripe

813 North Franklin Street

Adult Activity Center
Box 60%

Thomas Edison School
Box 60%

Box 604 Van Vert, (B 45891 Van Vert, OH 45891
Van Uext, (H 45891 » W/S Director (419) 238-1514
(419) 238-1514% (419) 238-1514

"VINTON Lee Vedemeyer J-VAC Industries Vintan County School

RLAl {1 v-H2-Nordr Rarket-Street
McActhur, OH 45651
(614) 06-4E1l < 515

202 South Pemnsylvania Averme
Vellston, OH 45692

Phillip Ferrara, ¥/S Director
(614) 384-2155

112 Nocth Market Street
McArthan, OH 45651
(614) 3064411

410 South East Street
Lebanon, OH 430G6

(513) 932-1834

o poste Y
Sylvia-¥—Grose

Production Services Unlimi ted
575 Columbus Avene

Lebanon, OH 435036

Russell Burr, W/S Director
(513) 932-0440

Greenn Knoll School

410 South East Street
Lebanon, GH 45036

Laura Bosse, Ed. Director
(513) 932-1834

Hopewell School

410 South East St.
Lebanon, OB 45006

Laura Bosse, Ed. Director
(513) 932-183%

South Lebanon Elementary
10 Nocth Righ
South Lebanon, O 45065

VASHINGION  Jim Denes
P.0. Box 702

Marietta, OH 45730

(614) 373-3781

m' I.It.

P.0. Box 702

Marietta, OH 45750
Jahn Henry, W/S Director
(614) 373-3418

Bring School
P.0. Bax A2
Marietta, (B 45750
Jeame Bengen, Prog. Coord.
(614) 313-3m1
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Route #3
Montpelier, BB 43543

527 North Defiance Street
Stryker, (B 43557

Jaruary 1990 OOUNTY BOARDS OF MENTAL RETARDATION
& DEVEIOFMENTAL [RSAKDUITIES Page -25-
SUPERINTENTENT ADRLT PROGRAM SCHOOL, FROCRAM
Stephen Allison Nick Amster Sheltered Workshop Ida Sue School
266 Oldwon Road 266 Oldman Road 266 Oldman Road
Yooster, OB 44691 Vooster, (H 44691 Wooster, OB 44691
(216) 345-6016 Don Daye, Adult Svs. Director Susan Colemsn, Principal
(216) 345-7979 (216) 3S-7251
Robert V. lorter QUADOD Rehabilitation Center Suwyside School

Route #3
Montpelier, OB 43543

(419) 485-5221 Jim Smock, Executive Director , Principal
(419) 682-1011 (419) 485-5221
Douglas V. McVey Yood Lane Industries Wood Lane School
545 Pearl Street 11160 East Gypsy Lane Road 11160 East Gypsy Lane Road
Bowling Green, OB 43402 Bovling Green, (B 43402 Bowling Green, OH 43402
(419) 352-5115 Bill Clifford, Adult Swvs. Director Rob Spence, Principal
(419) 352-5115 (419) 352-5115
Douglas F. Reynolds, Acting Angeline Industries, Inc. Angeline School

11028 CH 44, Rt. #2

Upper Sandusky, 08 43351
(619) 2944901

LY

11028 CH 44, Rt. #2
Upper Sandusky, (H 43351
, W/5 Director

(419) 294-49501

11028 (B 44, Rt. §2
Upper Sandusky, OB 43351

Mary Jo Roeder, Supervisor
(419) 2964148

Janmary 5, 1990 Feel free to call (IMR/ID Office of Adult Services at (614) 466-6051 to make

revisions to this county board roster, ve would like to keep the listing as
current as possible. THANK YOU!!!
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James G. Norrey, Ed.D
Columbus Developmental Center
1601 West Broad Street
Columbus, OH 43223

(614) 272-0509

Jerry Johnson

Tiffin Developmental Center
600 North River Road
Tiffin, O 44883
41974471450

Jeffery Speiss

Apple Creek Developmental Ontr.
2532 S. Apple Cresk Road

P.0. Box 148

Apple Creek, OH 44606

(216) 698-2411

CA/slc (802) 1-5-90

~ COUNTY BOARDS OF MENTAL RETARDATION

& CEVELOMENTAL DESARILITIES Page ~26-
ADLT FROGRAN SOHD0L, PROGRAN
GEVELLSMENEAL CENTER WIRKSIDPS

Franklinton Industries
Columbus Developmental Center
1601 Vest Broad Street
Columbus, OH 43223

(614) 274-6019

Norwesco Industries
600 North River Road
Tiffin, OH 44883
419/447-1430

Progress Center

Apple Creek Developmental Center
2532 S. Aprils Creek Road

P.0. Box 14O

Apple Creek, OH 44606

(216) 698-2411
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MENTAL HEALTH BOARDS

Adams/Lawrence/Scioto Co. Alcohol, Drug

Addiction

& MH Services Board
802 1/2 Chillicothe Street
Portsmouth, Ohio 45662
(614) 354-5648

Allen/Auglaize/Hardin Co. Alcohol, Drug
Addiction &

MH Services Board

204 North West Street

Lima, Ohio 45801

(419) 222-5120

Ashland Co. Alcohol, Drug Addiction &
Mental Health Services Board

738 Clermont Avenue

Ashland, Ohio 44805

(419) 289-2522

Ashtabula Co. Alcohol, Drug Addiction &
Mental Health Services Board

2801 "C" Court

Ashtabula, Ohio 44004

(216) 992-3121

Athens/Hocking/Vinton Co. Alcohol, Drug

Addiction and MH Services Board
Box 130, Dairy Lane

Athens, Ohio 45701

(614) 592-6648

Belmont, Harrison/Monroe Co. Alcohol,
Drug Addiction & MH Services Board
99 North Sugar Street

St. Clairsville, Ohio 43950

(614) 695-9998

Brown Co. Alcohol, Drug Addiction and
MH Services Board

113 South Apple

Georgetown, Ohio 45121

(513) 378-3504

Butler County Mental Health Board
201 North Brookwood Avenue
Hamilton, Ohio 45013

(513) 863-6200

Clark Co. Alcohol, Drug Addiction &
Mental Health Services Board

1101 East High Street

Springfield, Ohio 45505

(513) 322-0648

Clermont Co. Alcohol, Drug Addiction &
Mental Health Services Board

2291 Bauer Road, Box 102

Batavia, Ohio 45103

(513) 732-7203

Columbiana Co. Alcohol, Drug Addiction &
Mental Health Services Board
40722 S.R. 154

Lisbon, Ohio 44432

(216) 424-9573

Crawford Co. Alcohol, Drug Addiction &
Mental Health Services Board

130 N. Walnut Street

Bucyrus, Ohio 44820

(419) 562-7288

Cuyahoga County Mental Health Board
Rockefeller Building, Room 1200

614 Superior Avenue, N.W.

Cleveland, Ohio 44113

(216) 241-3400

Four Co. Alcohol, Drug Addiction &
Mental Health Services Board

1939 E. 2nd Street Plaza Center
Defiance, Ohio 43512

(419) 782-8203

Delaware/Morrow Co. Alcohol, Drug
Addiction & MH Services Board

40 N. Sandusky Avenue, Suite 202
Delaware, Ohio 43015

(614) 369-1281

Erie/Ottawa Co. Alcohol, Drug Addiction
& MH Services Board

1180 Cleveland Road

Sandusky, Ohio 44870

(419) 627-1908

Fairfield Co. Alcohol, Drug Addiction &
Mental Health Services Board

124 East Main Street, Suite 200
Lancaster, Ohio 43130

(614) 654-0829

Franklin Co. Alcohol, Drug Addiction &
Mental Health Services Board

447 E. Broad Street

Columbus, Ohio 43215

(614) 224-1057



Gallia/Jackson/Meigs Co. Alcohol, Drug
Addiction & MH Services Board

P.0O. Box 514

Gallipolis, Ohio 4563!

(614) 446-3022

Geauga Co. Alcohol, Drug Addiction &
MH Services Board

211 Main St., Second Fl., Opera House
Chardon, Ohio 44024

(216) 285-2282

Greene Co. Alcohol, Drug Addiction &
Mental Health Services Board

452 West Market Stree.

Xenia, Chio 45385-2815

(513) 376-8768

Hamilton County Mental Health Board
The Alms & Doepke Building

222 E. Central Parkway

Cincinnati, Ohio 45202

(513) 621-3045

Hancock Co. Alcohol, Drug Addiction &
Mental Health Services Board

1319 N. Main Street, Suite 3

Findlay, Ohio 45840

(419) 424-1985

Huron Co. Alcohol, Drug Addicticn &
Mental Health Services Board

180 Milan Avenue, Room 112
Norwalk, Ohio 44857

(419) 668-8649

Jefferson Co. Alcohol, Drug Addiction
& Mental Health Services Board

3200 Johnson Road, Suite I
Steubenville, Ohio 43952

(614) 264-1666

Lake Co. Alcohol, Dri'g Addiction &
Mental Health Services Board

Nolan ‘luilding

105 Main Street, P.O. Box 490
Painesville, Ohio 44077

(216) 352-3117

Licking/Knox Co. Alcohol, Drug Addiction
& MH Services Board

65 Messimer Drive

Newark, Ohio 43035

(614) 522-1234

Logan/Champaign Co. Alcohol, Drug
Addiction & MH Services Board

123 N. Detroit Street

Box 765

West Liberty, Ohio 43357

(513) 465-1045

Lorain County Mental Health Board
385 Midway Boulevard, Suite 205
Elyria, OHi»> 44035

(216) 324-2020

Lucas County Mental Health Board
Community Services Building

One Stranghan Square, Room 570
Toledo, Ohio 43604

(419) 241-6259

Madison Co. Alcohol, Drug Addiction &
Mental Health Services Board

S8 E. High Street, Suite A

London, Ohio 43140

(614) 852-5803

Mahoning County Mental Health Board
211 Ohio One Building

25 E. Boardman Street, #213
Youngstown, Ohio 44503

(216) 746-2959

Marion Co. Alcohol, Drug Addiction & MH
Services Board

399 East Church Street

Marion, Ohio 44302

(614) 387-8531

Medina Co. Alcohol, Drug Addicticn &
Mental Health Services Board

246 Northland Drive, Suite 100
Medina, Ohio 44256

(216) 723-9642

Montgomery Co. Alcohol, Drug Addiction
& MH Services Board

405 West First Street

Dayton, Ohio 45402

(513) 443-0416

Muskingum Co. Alcohol, Drug Addiction &
Mental Health Services Board

1205 Newark Road

Zanesville, Ohio 43701

(614) 454-8557

C-28
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Paint Co. Alcohol, Drug Addiction &
Mental Health Services Board

394 Chestnut Street

Chillicothe, Ohio 45601

(614) 773-2283

Portage Co. Alcohol, Drug Addiction &
Mental Health Services Board

P.O. Box 743

Kent, Ohio 44240

(216) 673-1756

Preble Co. Alcohol, Drug Addiction &
Mental Health Services Board

P.O. Box 419

Eaton, Ohio 45320

(513) 456-6827

Putnam Co. Alcohol, Drug Addiction &
Mental Health Services Board

Mental Health Clinic, Inc.

P.O. Box 406

Ottawa, Ohio 45825

(419) 523-6338

Richland Co. Alcohol, Drug Addiction &
Mental Health Services Board

741 Scholl Road

Mansfield, Ohio 44907

(419) 756-1717

Seneca/Sandusky/Wyandot Co. Alcohol,
Drug Addiction & MH Services Board
600 North River Road

Tiffin, Ohio 44883

(419) 448-0640

Stark Couniy Mental Health Board
800 Market Avenue, North, Suite 1150
Canton, Ohio 44702-1075

(216) 455-6644

Summit Co. Alcohol, Drug Addiction &
Mental Health Services Board

405 Tallmadge Road

Cuyahoga Falls, Ohio 44221

(216) 922-0436

Tri-Co. Alcohol, Drug Addiction & Mental
Health Services Board

3130 N. Dirie Highway

Troy, Ohio 45373

(513) 335-0648

Trumbull Co. Alcohol, Drug Addiction &
Mental Health Services Board

418 Main Avenue, S.W,, Suvite G

Warren, Ohio 44481

(216) 399-7571

Tuscarawas/Carroll Co. Alcohol, Drug
Addiction & MH Services Board

P.O. Box 522

New Philadelphia, Ohio 44663

(216) 339-1150

Unior Co. Alcohol, Drug Addiction &
Mental Health Services Board

Charles B. Mills Center

715 S. Plum Street

Marysville, Ohio 43040

(513) 644-9192

Van Wert/Mercer/Paulding Co. Alcohol,
Drug Addiction & MH Services Board
44] Market Street, East

P.O. Box 608

Celina, OHio 45822

(419) 586-5860

Warren/Clinton Co. Alcohol, Drug
Addiction & MH Services Board
212 Cook Road

Lebanon, Ohio 45036

(513) 932-2373

Washington Co. Alcohol, Drug Addiction &
MH Services Board

215 1/2 Second Street

Marietta, Ohio 45750

(614) 374-6990

Wayne/Holmes Co. Alcohol, Drug
Addiction & Mental Health Services Board
215 S. Walnut Street

Wooster, Ohio 44691

(216) 264-2527

Wood Co. Alcohol, Drug Addiction &
Mental Health Services Board

745 Haskins Road

Bowling Green, Ohio 43402

(419) 352-8475

C-29
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OHIO DEPARTMENT OF HUMAN SERVICES

BUREAU OF WORK AND TRAINING
27th Floor
30 E. Broad Street
Columbus, Ohio 43215
Telephone (614) 466-8530

LEILA HARDAWAY, CHIEF

LaDonna Jones, Project Manager
Ruth Ann Sieber, Project Manager

Gerry Cain, Program Developer Dennis McGee, Employment Specialist
Robert Haas, Program Developer Tommy McLinn, Program Coordinator
Ralph Hedenskoog, Program Developer Brenda Newsom, Program Developer
. Evelyne James, Program Deveioper Gayle Nobleton, Program Developer
David Kulich, Program Developer Marlene Patton, Program Developer

Janice McQueen, Secretary
Linda Williams, Secretary

. C-30
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Loretta Adams, District Director
CANTON District Office

Ohio Department of Human Services
220 Market Avenue, South

Canton, Ohio 44702

(216) 430-1950

Barbara Kleefeld, District Director
CINCINNATI District Office

Ohio Department of Human Services
100 East Eighth Street

Cincinnati, OHio 45202

(513) 852-3280

Frances Turner, District Director
CLEVELAND District Office

Ohio Department of Human Services
Frank J. Lausche Building

615 West Superior Avenue, 9th Floor
Cleveland, Ohio 44113

(216) 622-3400

Helen Boyle, District Director
COLUMBUS District Office

Ohio Department of Human Services
899 East Broad Street

Columbus, Ohio 43205

(614) 466-4456

Marlon Kiser, District Director
TOLEDO District Office

Ohio Department of Human Services
One Government Center, Room 913
Toledo, Ohio 43604

(419) 245-2800

Ashland
Belmont
Carroll
Columbiana
Coshocton
Guernsey
Harrison
Holmes
Jefferson
Mahoning

Adams
Brown
Butler
Champaign
Clark
Clermont
Clinton
Darke
Fayette

Ashtabula
Cuyahoga
Geauga
Lake
Lorain
Medina

Athens
Delaware
Fairfield
Franklin
Gallia
Hocking
Jackson
Knox
Lawrence
Licking

Allen
Auglaize
Crawford
Defiance
Erie
Fulton
Hancock
Hardin
Henry
Huron
Logan
Lucas

c.31 040

Monroe
Morgan
Muskingum
Noble
Richland
Stark
Tuscarawas
Washington
Wayne

Greene
Hamilton
Highland
Madison
Miami
Montgomery
Preble
Warren

Portage
Summit
Trumbull

Meigs
Morrow
Perry
Pickaway
Pike
Ross
Scioto
Union
Vinton

Marion
Mercer
Ottawa
Paulding
Putnam
Sandusky
Seneca
Shelby
VYan Wert
Williams
Wood
Wyandot
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Obilo Rehabilitation Services Commission
Robert L. Rabe, Administrator

400 E. Campus View Bivd., Columbus, Ohio 43235-4604
1-800-282-4536 (614) 438-1200

AREA 1

Counties: Adams, Brown, Butler, Clermont, Clinton, Hamilton, Highland, Lawrence. Pike, Ross,
Scioto, Warren

BSV1 OFFICES - Kevin Dolan, area manager

AREA OFFICE

617 Vine St., Sulte 908, Cinclnnati 45202. .. ...... et e e e ce e (513) 852-3223

PORTSMOUTH OFFICE

4300 Old Scioto Trail, Portsmouth 45662, .. ................cc0o.... (614) 354-8803
1-800-548-9139

BVR OFFICES - Evaristo Giglio, area manager

AREA OFFICE

7110 Pippin Rd., Cincinnat] 45239. . ...... e s e ae e enn e e s (513) 522-9800

CINCINNATI EAST OFFICE

8595 Beechmont Ave., Cincinnati 45225, . .. ... ..... .. .. ennun. (513) 474-4140

TDD (513) 474-4145
CINCINNATI GENERAL CFFICE

617 Vine St., Suite 925, Cincinnati 45202. . . ....................... (513) 852-3260
OHIO YALLEY GOODWILL OFFICE

10600 Springfield Pike, Cincinnati 45215. .. ................. Ext. 229 (513) 771-4800
READING ROAD OFFICE

7710 Reading Rd., Suite 003, Cincinnati 45237, . ........... (Voice/TDD) (513) 821-1484
CHILLICOTHE OFFICE

14 8. Paint St., 3rd Flir.,, P.O. Box 503, Chillicothe 45601. .. ............. (614) 773-2159
HAMILTON OFFICE

3570 Pleasant Ave.,, Hamilton 45015. . . . .. ...... ... ... ... ... ..o ... (513) 867-8802

TDD (513) 867-8995
PORTSMOUTH GENERAL OFFICE

4304 Old Scioto Trail, Portsmouth 45662. . . ... ............ (voice/TDD) (614) 354-7951
WINCHESTER OFFICE

108 W. Washington St., P.O. Box 368, Winchester 45697. ............... (513) 695-0378
IRONTON OFFICE

105 N. Third Mall, Irontor 45638. . . . ... ... ...t iir it inienrnnnn (614) 533-0197
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AREA 2
Counties: Chammign. Clark, Darke, Greene, Logan, Miami, Montgomery, Preble, Shelby

BSVI OFFICE - Charles Miller, area mamager

AREA OFFICE
111 W. First St., Suite 303-A, Dayton 45402. . . ............. veoos (513) 449-6574
BVR OFFICES - Mary Nies, area manager

AREA OFFICE

111 W. First St., Salte 202, Dayton 45402. . . . ... ....... (voice/TDD) (513) 449-6589

MONTGOMERY COUNTY OFFICES

111 W. First St., Suite 303-B, Dayton 45402. . .. . .. ... n i v ov oot on (513) 449-6370
TDD (513) 449-6373

SPRINGFIELD OFFICE

2253 Olympic St., Springfield 45503. . .. ................ (voice/TDD) (513) 399-9263

XENIA OFFICE

1147 Beilbrook Ave., Xenia 4538S. . . .. ... ... ... ... (513) 372-4416 (voice/TDD)

008000000000 0006800000000¢000000%3000008¢00080000000000089000000000000000000000000000090
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AREA 3
Counties: Allen, Auglaize, Defiance, Erie, Fulton, Hancock, Hardin, Henry, Lucas. Mercer,
Ottawa, Paulding, Putnam, Sandusky, Van Wert, Williams, Wood

BSV1I OFFICES - Floyd Cogan, area manager

AREA OFFICE

5533 Southwyck Blvd., Sulte 101, Toledo 43614. . . . .. ... .. ..ccc ... (419) 866-5811

LIMA OFFICE

924 N.Cable Rd., I'ma 45805. . . . ... ... ..ttt nonnecens (419) 227-4270
BVR OFFICES - Ksathleen Peters, area maoager

AREA OFFICE

5533 Southwyck Bivd., Suite 100, Toledo 43614. . . ... ..... .. ... ... (419) 866-5778

TOLEDO SOUTHSIDE OFFICE

5445 Southwyck Blvd., Suite 102, Toledo 43614. . . . .................. (419) 866-5597

RIVERVIEW OFFICE

Government Center, Suite 1063, Toledo 43604. . . . . ... .. ... .. .. ...... (419) 245-2960

TDD (419) 245-3039
BOWLING GREEN OFFICE

441 Frazee St., Suite B, Bowling Green 43402 ....................... (419) 353-8471

DEFIANCE OFFICE

1101 Ralston Ave., Defigance 43512, . . . . .. o .t ittt vt tn ct i v e s (419) 784-2535
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FREMONT OFFICE

605 Tiffin St., Fremont 43420, . .. ... ... .. ... ittt iinnnen. (419) 332-2691
LIMA GENERAL OFFICE
924 N.Cable Rd.,, Lima 45805. . . . . ... ...... ... i innnns (419) 228-1421

TDD (419) 224-9957

OREGON OFFICE
2300 Navarre Ave., Suite 150, Oregon 43616. . . .. ... .. ... .. ... .. ..., (419) 691-2456

900000000888 00000080000009900800000000000000000800000000000008080880080000808000000000000
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AREA 4
Counties: Ashland, Crawford, Delaware, Fairfield, Fayette, Franklin, Huron, Knox, Licking,
Madison, Marior, Morrow, Pickaway, Richland, Seneca, Union, Wyandot

BSVI OFFICES - Michael Ream, area manager

AREA OFFICE

3333 Indianola Ave., Suite 402, Columbus 43266-0575. .. ... ceeeeae e {614) 466-7730

MANSFIELD OFFICE

One Marion Ave., Suite 215, Mansfield 44903. . .. ... .. .............. (419) 526-4181
BVR OFFICES - Ginger Howard, area manager

AREA OFFICE

3333 Indlanola Ave., Suite 104, Columbus 43266-05874. . . . . ... ... .. ... (614) 466-9364

COLUMBUS NORTH OFFICE

3333 Indianola Ave., Suite 405, Columbus 43266-0574. .. ............... (614) 466-7798

COLUMBUS SOUTH OFFICE

899 E. Broad St., Suite 201, Columbus 43266-0576. .. ...... .. ... .. ..., (614) 466-4575

COLUMBUS COUNTY AND DEAF OFFICE

899 E. Broad St., Suite 202, Columbus 43266-0576. .. ... ... .. ... ...... (614) 466-7890

TDD (614) 466-9846
COLUMBUS METROPOLITAN OFFICE

899 E. Broad St., Suite 200, Columbus 43266-0576. .. ... .............. (614) 466-6031

McCAMPBELL HALL OSU OFFICE

1581 Dodd Dr., Suite 495, Columbus 43210. . . ... .. ... .. ... v nn (614) 466-8732

MANSFIELD OFFICE

One Marion Ave., Rm. 215, Mansfield 44902, .. ........... (voice/TDD) (419) 522-5990

MARION OFFICE

749 E. Center St., Marion 43302, . . .. fh e e e e e e e (614) 387-3397

TIFFIN OFFICE

2550 South State Route 100, Tiffin 44883-9709. ............ (voice/TDD) (419) 448-9492
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AREA §
Counties: Athens, Belmont, Carroll, Coshocton, Gallia, Guernsey, Harrison, Hocking, Jackson,

Jefferson. Meigs, Monroe, Morgan, Muskingum, Noble. Perry, Tuscarawas, Vinton,
Washington

BSVI OFFICES - James Babb, area manager

AREA OFFICE
601 Underwood St., Suite C, Zanesville 43701. . . . . ... ...... (V/TDD) (614) 453-0673

ATHENS DISTRICT OFFICE
485 Richland Ave.,, Athens 45701, . . . .. ... .. ... ittt (614) 592-4411

AREA S BVR OFFICES - Larry Rogers, area manager

AREA OFFICE
601 Underwood St., Suite D, Zanesville 43701. . . . .. ........ (Y/TDD) (614) 453-0673

ATHENS GENERAL OFFICE
1005 E. State St., P.O. Box 730, Athens 45701. . . . .......... (voice/TDD) (614) 592-3066

DOVER OFFICE
213 S. Wooster Ave.,, Dover 44662. . . . . ... . ... i it it it i (216) 364-6774

ST. CLAIRSVILLE OFFICE
51461 Jennifer Ln., Suite 100, St. Clairsville 43950. . . .. ... ... (voice/TDD) (614) 695-0404

STEUBENVILLE OFFICE
500 Market St., Suite 310, Steubenville 43952. . . ........... (voice/TDD) (614) 282-3611

2000000000000 00000000000800000000000000000880080000080¢0000000000000R 2000400000000 088000
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AREA 6
BSYI Counties: Ashtabula, Columbiana, Holmes, Mahoning, Medina, Portage, Stark, Summit,
Trumbull, Wayne
BVR Counties: Holmes, Medina, Portage. Stark, Summit, Wayne

BSV1 OFFICES - Keoneth Sankey, ares manager

AREA OFFICE

10 Central Plaza South, Suite 400, Canton 44702. . .. ... .. ... .: ... (216) 452-4946
AKRON OFFICE

161 S. High St., Suite 101, Akron 44308. . . . .. ..................... (216) 379-3060
YOUNGSTOWN DISTRICT OFFICE

1350 Fifth Ave., Suite 204, Youngstown 44504. . . . ... ................ (216) 742-2560
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BVR OFFICES - Robert Caplinger, area manager

AREA OFFICE

‘911 smc. m“ Dl’-, an.’ CII‘GI “718- e e s 0 ® o e a0 0 0 s a0 s 2 o 00 2 0(216) ‘9"’35‘0
CANTON GENERAL OFFICE

110 Central Plaza South, Suite 470, Canton 44702. . .. ... ..... ... .. .. .. (216) 452-7161

TDD (216) 452-2414

AKRON GENERAL OFFICE
161 S. High St., Suite 103-B, Akron 44308. . .. ..................... (216) 379-3080
TDD (216) 379-3090

NORTH SUMMIT/MEDINA OFFICE

161 S. High St., Suite 103-A, Akron 44308, . . .. ... .......... .0t (216) 379-3130
RAVENNA OFFICE
243 S. Prospect St., Suite B, Ravenna 44226. . . . . ............ ..o (216) 297-1448
WOOSTER OFFICE
711 Winkler Dr., Suite A, Wooster 44691. . .. ............. (voice/TDD) (216) 345-8200

0900000800000 080000600000800088808000000000000000000800000800000000000000000000000080000¢
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‘ AREA 7
BSVI Counties: Cuyahoga, Geauga, Lake, Lorain
BVR Counties: Cuyahoga, Lorain

BSVI OFFICE - James Lenshan, area manager

AREA OFFICE

615 W. Superior Ave., Rm. 750, Cleveland 44113. .. .. crecar e (216) 622-3375
BVR OFFICES - Mary Warr, area manager

AREA OFFICE

615 W, Superior Ave., Rm 765, Cleveland 44113, . . ... .. ..o 00 (216) 622-3390

TDD (216) 622-3415
CLEVELAND EAST OFFICE

2239 E. 55th St., Rm. B-3, Cleveland 44103. . .. ... ................. (216) 622-4172

CLEVELAND WEST OFFICE

20950 Center Ridge Rd., Rocky River 44116. . . ... ................. (216) 333-6117

CLEVELAND HEARING & SPEECH CENTER OFFICE

11206 Euclid Ave., Suite 122, Cleveland 44106. . . ... ....... (voice/TDD) (216) 229-8866

CLEVELAND METROPOLITAN OFFICE

3101 Euclid Ave., Suite 410, Cleveland 44115. . . . .. .. ... .. ..., ..., (216) 432-3900

MIDTOWN OFFICE

3101 Euclid Ave., Suite 420, Cleveland 44115. . . . .. ... ..... .. .ot ut (216) 432-3921
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MENTAL HEALTH-EAST OFFICE

3101 Euclid Ave., Suite 430, Cleveland 44115. . . . . .. .. ... ... .. ... ... (216) 432-3933
MENTAL HEALTH-WEST OFFICE

2012 W. 25th St, Suite 410, Cloveland 44113. . . .. ... ............... (216) 622-4153
BRECKSVILLE VA HOSPITAL OFFICE

10000 Brecksville Rd., Bidg. 2, Brecksville 44141, . . .. ... ............. (216) 526-6380
INDEPENDENCE OFFICE

6100 W. Creek Rd., Suite 8, Independence 44131. . ... .. .............. (216) 447-1574
LORAIN COUNTY OFFICE

1933-35 Cooper-Foster Park Rd., Amherst 44001. . . .. ... ... (voice/TDD) (216) 282-2034

$0008080800000800000000 0000000000000 00 008000880000 00000800008000080000008000080000000008000
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AREA 8 (BVR ONLY
Counties: Ashtabula, Columbiana, Geauga, Lake, Mahoning, Trumbull

Robert Zamary, area manager

AREA OFFICE

1350 Fifth Ave., Suite 330, Youngstown 44504, . . . . ... ............ {216) 742-5140

ASHTABULA OFFICE

1700 W. 19th St., Ashtabula 44004-3098. . . .. ... .. ... ... ¢ (216) 964-3224

PAINESYILLE OFFICE

1640 W. Jackson St., P.O. Box 620, Painesville 44077. . . .. .............. (216) 352-6271
TDD (216) 946-6723

Geauga@ COUNLY. . . . . . o i it oot n et e tonanoonsontstannanas (216) 285-9116

TRUMBULL GENERAL OFFICE

1212 To2 Ave.,, NW.,, Warren 44485, . . .. ... .. ... ..... ... (voice/TDD) (216) 373-1937

YOUNGSTOWN GENERAL OFFICE

1350 Fifth Ave., Suite 214, Youngstown 44504, . . . .. ... .. ... ......... (216) 742-5530

TDD (216) 742-2567

$00009000050000 0800008000800 000000¢0880800000002000800098008000808080008008800000000000008¢
0000050000 008008008800000000088008000080000000000000800080¢088000002000080080000800000800800

RSC FIELD OFFICES - ALPHABETIC LISTING BY BUREAU
BUREAU OF SERVICES FOR THE VISUALLLY IMPAIRED

William A. Casto I, director

AKRON OFFICE

161 S. High St., Suite 101, AKron 44308. . . ... ......cvennenonn. (216) 379-3060
ATHENS DISTRICT OFFICE

485 Richland Ave., Athens 45701, . .. .. ..o vnenenenenennnnenns (614) 592-4411



CANTON AREA OFFICE

110 Central Plaza South, Suite 400, Canton 44702. .. ... ... .. ... ... .. .. (216) 452-4946
CINCINNATI AREA OFFICE

617 Vine St., Suite 908, Cincinnati 45202. . . ... ....... ... ..o (513) 852-3223
CLEVELAND AREA OFFICE

615 W. Superior Ave., Rm. 750, Cleveland 44113. ... ................. (216) 622-3375
COLUMBUS AREA OFFICE

3333 Indianola Ave., Suite 402, Columbus 43266-0575. . . . ... ... ........ (614) 466-7730
DAYTON AREA OFFICE

111 W, First St., Suite 303~-A, Dayton 45402. . .. ... ................. (513) 449-6574
LIMA OFFICE

924 N.Cable Rd.,, Lima 45805, . . . .. .. ... .t it it ittt e am v onennns (419) 227-4270
MANSFIELD OFFICE

One Marion Ave., Suite 215, Mansfield 44903. . . ... .. ........... .. .. (419) 526-418)
PORTSMOUTH OFFICE

4300 Old Scioto Trail, Portsmouth 45662. . . ... ... .. .. vt nt oo (614) 354-8803
TOLEDO AREA OFFICE

5533 Southwyck Blvd., Suite 101, Toledo 43614. . ... .. ............... (419) 866-5811
YOUNGSTOWN DISTRICT OFFICE

1350 Fifth Ave., Suite 204, Youngstown 44504. . . .. ................. (216) 742-2560
ZANESVILLE AREA OFFICE

601 Underwood St., Suite C, Zanesville 43701. . . ........... (voice/TDD) (614) 453-0673

BUREAU OF VOCATIONAL REHABILITATION
June K. Gutterman, Ed.D., director

AKRON GENERAL OFFICE
161 S. High St., Suite 103-B, Akron 44308. . . . ... .................. (216) 379-3080
TDD (216) 379-3090

ASHTABULA OFFICE

1700 W. 19th St., Ashtabula 44004-3098. . . . . .. .. ... ¢ i i it it v n (216) 964-3224

ATHENS GENERAL OFFICE

1005 E. State St., P.O. Box 730, Athens 45701, . . .. ... ...... (voice/TDD) (614) 592-3066

BOWLING GREEN OFFICE

441 Frazee St., Suite B, Bowling Green 43402. . . .. ... ............... (419) 353-8471

BRECKSVILLE YA HOSPITAL OFFICE

10000 Brecksville Rd., Bidg. 2, Brecksville 44141. . . ... .. ... ......... (216) 526-6380
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CANTON AREA OFFICE

4911 Spruce Hill Dr., N.W., Canton 44718. .. ... ....... e

CANTON GENERAL OFFICE

110 Central Piazs South, Suite 470, Canton 44702. . ..........

CHILLICOTHE OFFICE

14 S. Paint St., 3rd Fir., P.O. Box 503, Chillicothe 45601. . ... ..

CINCINNATI AREA OFFICE

7110 Pippin Rd., Cincinnati 45239. . .............¢.....

CINCINNATI EAST OFFICE
8595 Beechmont Ave., Cincinnati 45255. . . ...............

CINCINNATI GENERAL OFFICE

617 Vine St., Suite 925, Cincinnati 45202, . .. .............
CLEVELAND AREA OFFICE

615 W. Superior Ave., Rm. 765, Cleveland 44113. . .. ........
CLEVELAND EAST OFFICE

2239 E. 55th St., Rm. B-3, Cleveland 44103. . . .. ..........

CLEVELAND HEARING & SPEECH CENTER OFFICE

11206 Euclid Ave., Suite 122, Cleveland 44106. .. ...........

CLEVELAND METROPOLITAN OFFICE
3101 Euclid Ave., Suite 410, Cleveland 44115. . .. ..........

CLEVELAND WEST OFFICE

20950 Center Ridge Rd., Rocky River 44116, . . ............

COLUMBUS AREA OFFICE

2333 Indisnola Ave., Suite 104, Columbus 43266-0574. . .......

COLUMBUS COUNTY AND DEAF OFFICE
899 E. Broad St., Suite 202, Columbus 43266-0576. . . ... ... ..

COLUMBUS METROPOLITAN OFFICE
899 E. Broad St., Suite 200, Columbus 43266-0576. .. ........

COLUMBUS NORTH OFFICE

3333 Indisnola Ave., Suite 405, Columbus 43266-0574. . . ... ...

COLUMBUS SOUTH OFFICE
899 E. Broad St., Suite 201, Columbus 43266-0576. . . . .. ... ..

DAYTON AREA OFFICE
111 W. First St., Suite 202, Dayton 45402. . . . ... .. .. ... ...

......... (216) 494-3540

........ (216) 452-7161
TDD (216) 452-2414

......... (614) 773-2159

......... (513) 522-9800

......... (513) 474-4140

TDD (513) 474-4145

........ (513) 852-3260

......... (216) 622-3390

TDD (216) 622-3415

......... (216) 622-4172

. (V/TDD) (216) 229-8866

......... (216) 432-3900

......... (216) 333-6117

........ (614) 466-9364

......... (614) 466-78%0

TDD (614) 466-9846

......... (614) 466-6031

......... (614) 466-7798

......... (614) 466-4575

(voice/TDD) (513) 449 6589



DEF:aNCE OFFICE

1101 Ralston Ave., Defiance 43512. . ... ......................... (419) 784-2535
DOVER OFFICE

213 S. Wooster Ave., Dover 44662. . . . ... ............c0tvvrunr.n. (216) 364-6774
FREMONT OFFICE

605 Tiffin St., Fremont 43420. . ... .............. .t vunnn.. (419) 332-2691
HAMILTON OFFICE

3570 Pleasant Ave., Hamilton 45015. . . . ... ...................... (513) 867-8802

TDD (513) 867-8995
INDEPENDENCE OFFICE

6100 W. Creek Rd., Suite 8, Independence 44131. . ........... ........ (216) 447-1574
IRONTON OFFICE

105 N. Third Mall, sronton 45638. . . .. .. ... .. ... ennrnn. (614) 533-0197
LIMA GENERAL OFFICE

924 N. Cable Rd., Lima 45805. .. .. e st et s s e s et et e (419) 228-142]

TDD (419) 224-9957
LORAIN COUNTY OFFICE

1933-35 Cooper-Foster Park Rd., Amhesst 44001. . . ......... (voice/TDD) (216) 282-2084
MANSFIELD OFFICE

One Marion Ave., Rm. 215, Mansfield 44902. .. ............ (voice/TDD) (419) 522-5990
MARION OFFICE

749 E. Center St., Marion 43302, . . ... ... .ottt ittt s nveennns (614) 387-3397
McCAMPBELL HALL OSU OFFICE (COLUMBUS)

1581 Dodd Dr., Suite 495, Columbus 43210. . .. .. ... ... i v v v vens (614) 466-8732
MENTAL HEALTH-EAST OFFICE (CLEVELAND)

310] Euclid Ave., Suite 430, Cleveland 44115. .. ... .. ............... (216) 432-3933
MENTAL HEALTH-WEST OFFICE (CLEVELAND)

2012 W. 25th St., Suite 410, Cleveland 44113. . . .. ... ... ...... .. ... 216) 622-4153
MIDTOWN OFFICE (CLEVELAND)

3101 Euclid Ave., Suite 420, Cleveland 44115. . . . . ... ... .. ... .. ..... (216) 432-3921
MONTGOMERY COUNTY OFFICES

111 W. First St., Suite 303-B, Dayton 45402. . .. ............c.0cov... (513) 449-6370

TDD (513) 449-6373
NORTH SUMMIT/MEDINA OFFICE

161 8. Hig. St., Suite 103-A, Akron 44308. . . . .. ................... (216) 379-3130

OHIO VALLEY GOODWILL OFFICE (CINCINNATI)

10600 Springfield Pike, Cincinnati 4521S8. . . .. ... ..........., Ext. 229 (513) 771-4800

OREGON OFFICE

2300 Navarre Ave., Suite 150, Oregon 43616. . . ..................... (419) 691-2456
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PAINESVILLE OFFICE

1640 W. Jackson St., P.O. Box 620, Painesville 44077. . ................ (216) 352-6271
TDD (216) 946-6723

Geaug@ COUNLY. . . . . v v it i ittt i et eae o te it st (216) 285-9116

PORTSMOUTH GENERAL OFFICE

4304 Oid Scioto Trail, Portsmouth 45662. . . .. ........... (voice/TDD) (614) 354-7951

RAVENNA OFFICE

243 S. Prospect St., Suite B, Ravenna 44226. . . .. .. ... .. ... cvveru... (216) 297-1448

READING ROAD OFFICE (CINCINNATI)

7710 Reading Rd., Suite 003, Cincinnati 45237. .. .......... (voice/TDD) (513) 821-1484

RIVERVIEW OFFICE (TOLEDO)

One Government Center, Suite 1063, Toledo 43604. . . . . ... ............ (419) 245-2960

TDD (419) 245-3039
SPRINGFIELD OFFICE

2253 Olympic St., Springfield 45503. . . ... .............. (voice/TDD) (513) 399-9263
ST. CLAIRSVILLE OFFICE

51461 Jennifer Lane, Suite 100, St. Clairsville 43950. . ... ....... (V/TDD) (614) 695-0404
STEUBENVILLE OFFICE

500 Market St., Suite 310, Steubenville 43952. . ............. (voice/TDD) (61%) 282-3611
TIFFIN OFFICE

2550 S. State Route 100, Tiffin 44883-9709. . ............. (voice/TDD) (419) 448-9492
TOLEDO AREA OFFICE

5533 Southwyck Blvd., Suite 100, Toledo 43614. . . .. ... .. ............ (419) 866-5775
TOLEDO SOUTHSIDE OFFICE

5445 Southwyck Blvd., Suite 102, Toledo 43614. . . . ... ............... (419) 866-5597
TRUMBULL GENERAL OFFICE

1212 Tod Ave.,, NW.,, Warren 44485. . . ................. (voice/TDD) (216) 373-1937
WINCHESTER OFFICE

108 W. washington St., P.O. Box 368, Winchester 45697. . . .............. (513) 695-0378
WOOSTER OFFICE

711 Winkler Dr., Suite A, Wooster 44691. . .. ... ..... ... ... v ... {216) 345-8200
XENIA OFFICE

1147 Bellbrook Ave., Xenia 45385. . .. ................. (voice/TDD) (513) 372-4416
YOUNGSTOWN AREA OFFICE

1350 Fifth Ave., Suite 330, Youngstown 44504, . . ............... . (216) 742-5140
YOUNGSTOWN GENERAL OFFICE

1350 Fifth Ave., Suite 214, Youngstown 44504. . . .. ... ............... (216) 742-5130

TDD (216) 742-2567
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ZANESVILLE AREA OFFICE
601 Underwood St., Suite D, Zanesville 43701, .. ........... (voice/TDD) (614) 453-0673

S0 SC0ESOEN0ULERLESERIR00000000 0800000000000 0 0000000000800 0000800008800 00000000008

BUREAU OF DISABILITY DETERMINATION

General InformBION. . . . .. .. ittt i i e i e e e e et e e 1-800-282-4550
BUREAU OF YOCATIONAL REHABILITATION
DIreCIOr S OffHC8. . . . .. v it it e e e e e e e e (614) 438-1250
BUREAU OF SERVICES FOR THE VISUALLY IMPAIRED
DIreCtOr’s Off1Ce. . . . .. i it it ittt e e e et e, (614) 438-1255

- ED ERS
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QUICK REFERENCE SERRC DIREZTORY

vy-2

SERRC ADDRESS TELEPHONE 1PD COORDINATOR EAP COORDINATOR IRC COORDINATOR
~ 470 Glenmont Avenue — ————
CENTRAL OHIO Columbus, Ohio 43214 (614) 262-4545 Sam Geldis Sandra Anthony Dorothy Jansma
. 14605 Granger Road
CUYAHOGA Maple Heights, Ohjo 44137 (216) 587-5960 Edward Fox Cathy Telzrow Sally Pisarchick

EAST CENTRAL OHIO

152 Second Street, N.E.
New Philadelphia, Ohio 44663

(216) 343-33%

Robert Talarico

peter Tolan

James Martinek

7550 tuciid-Chardon Road

EAST SHORE Kirtland, Ohio 44094 (216) 256-8483 Robert Stojetz Miriam Farrow Mike Cosmo
HOPEMELL ﬁﬁsﬁ:ﬁ}‘g‘;‘?':g:sg“‘" (5127 393-1904 John Gossett Margaret Roush  Douglas Rudolph
LINCOLN NAY {:ﬁﬁ‘:ﬁﬁ:‘mﬁ"ﬁg" (216) 875-2423 Loutse Spence Karen Best Joyce Davies
MIAMI VALLEY T T Motas (513) 236-9965 John Herner P.J. Arndts Robert Rahamin
MID-EASTERN OHIO gﬁﬁzm';:“,f{;,"j"ima Ha (216) 929-6634 Charles Banevich Cathy Leighton  Beth May

NORTH CENTRAL OHIO

— 2200 Bedford Avenue
Mansfield, Ohio 44906

(419) 7 47-4808

Pau) McMillan

Roger Bloonfield

Barbara Nilliams-Byrd

409 Harmon Streef, N.W.

NORTH EAST OWIO bl R H R (216) 194-0310 Jeff Lawson Linda S. Weber  Jeanne Broda
NORTHERN OHIO m:;f“m:":gﬁ‘m‘ (216) 775-2786 Dale DeSirolamo Kay Van Nei) Phyllis A. Berger
NORTHMEST OHIO m&gg'“&‘nmz (419) 833-6761 Leslfe Ratliff Sue Zoke Edward Talerico
PILASCO-ROSS :ﬂg;{?m: 5662 (618) 354-4526 Gary Dutey Lizabeth Mayo Don Washburn
SOUTHEASTERM CHIO 507 Richland Avenue (614) 594-4235 David Roach David Gustafson  Thomas Diebold

Athens, Ohio 45701

SOUTHMESTERN OHIO

41> Herman Street
Cincinnati, Ohio 45219

(513) 241-864]

J. Bruce Kramer

Dianna Muennich

David Braukman

WEST CENTRAL OMIO

Wapakoneta, Ohio 45895

~RR 96, Dox A-J North Dixie Highway (419) 738-9224

James Zerkle

Mary Link

Barbara Winzenried

270 Glenmont Avenue _
ORCLISH Columbus, Ohio 43214 (614) 262-6131

w

Julia Todd, Project Coordinator

—
—

Note: Names of SERRC Directors are in bold type

ﬂ
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SPECIAL EDUCATION REGIONAL RESOURCE CENTERS

1 = NORTHWEST OHI0 5 - NORTH EAST OHIO 9 - LINCOLN WAY 13 - SOUTHWESTERN ONTQ

2 - NORTHERM OHIO 6 - WEST CENTRAL 10 - MIAMI VALLEY 14 - HOPEWELL
3 - CUYAHOGA 7 - NORTH CENTRAL 11 - CENTRAL OHI0 15 - PILASCO-ROSS
. 4 - EAST SHORE 8 - MID-EASTERN OHIO 12 - EAST CENTRAL 16 - SOUTHEASTERN OHIO
C-45 .
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APPENDIX D
LEGISLATION AFFECTING TRANSITION
Individuals with Disabilities
Education Act of 1990 (IDEA)

Transitional Services as Defined
[ in IDEA of 1990

Carl D. Perkins Vocational and Applied
Technology Education Act of 1990

Americans with Disabilities Act of 1990

Public Laws and Amendments Addressing
Education Transition for the Disabled
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INDIVIDUALS WITH DISABILITIES EDUCATION ACT
OF 1990 (P.L. 101-476)

Major changes:

o Adds two new categories of disability and solicits
public comments on a third--

1. Autism
2. Traumatic Brain Injury
3. Attention Deficit Disorder

. 0 Defines transition services

0 Requires that IEP include a statement of the needed
transition services--

-- beginning no later than age 16

-- beginning at age 14 or earlier, if necessary

-- including a statement of interagency
responsibilities or linkages before the student
leaves the school setting

o If participating agency fails to provide agreed upon
transition services, the educational agency must

reconvene the IEP team to identify alternative
strategies to meet transition objective.

D-1
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TRANSITION SERVICES
As defined in IDEA of 1990--P.L. 101-476

"A coordinated set of activities for a student, designed within an outcome-
oriented process, which promotes movement from school to post-school
activities, including post-secondary education, vocational training, integrated
employment (including supported employment), continuing and adult
education, adult services, independent living, or community participation.
The coordinated set of activities shall be based upon the individual
student’s needs, taking into account the student’s preferences and interests,
and shall include instructior, community experiences, the development of
employment and other post-school adult living objectives, and, when
appropriate, acquisition of daily living skills and functional vocational
evaluation.”

. Definition of "Individualized education Program"
Adds requirement that IEP include:

"A statement of the needed transition services for students beginning no
later than age 16 and annually thereafter (and, when determined
appropriate for the individual, beginning at age 14 or younger), including,
when appropriate, a statement of the interagency responsibilities or linkages
(or both) before the student leaves the school setting,” and

"In the case where a participating agency, other than the educational
agency, fails to provide agreed upon services, the educational agency shall
reconvene the IEP team to identify alternative strategies to meet the
transition objectives.”
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CARL D. PERKINS VOCATIONAL AND APPLIED
TECHNOLOGY EDUCATION ACT OF 1990

Criteria for Services and Activities for Individuals Who Are Members of
Special Populations--Required Assurances:

o

o

Equal access to recruitment, enrollment, and placement activities;

Equal access to the full range of vocational education programs
available;

Provision of vocational education in the least restrictive environment

Vocational planning for individuals with handicaps coordinated by
representatives of vocational education, special education, and State
vocational rehabilitation agencies;

Vocational education monitored for students with handicaps to
insure consistency with their IEP;

Notification to members of special populations and their parents at
least 1 year prior to eligibility including information about specific
courses, services, employment opportunities, and job placement;

Assistance with transitional service requirements for individuals with
handicaps;

Provision of supplementary services including such things as
curriculum modification, equipment modification, classroom
modification, supportive personnel, and instructional aids and
devices;

Provision of guidance, counseling, and career developmeui activities
by professionally trained counselors and teachers;

Provision of counseling and instructional services designed to

facilitate the transition from school to post-school employment and
career opportunities.

D-3
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AMERICANS WITH DISABILITIES ACT OF 1990
P.L. 101-336

Prohibits DISCRIMINATION in--

Employment (hiring, promotion, reasonable
accommodation

0 1992--employers with 25 or more employees

o 1994--employers with 15-24 employees

® Public Accommodations (hotels, shopping malls, grocery

stores, schools, parks)

0 1992--new buildings accessible

o 1992--existing buildings (if readily achievable)
Telecommunications (telephone companies)

1993--offer TDDs at all hours, regular rates

Transportation (public transport)

1990--new buses accessible
1995--one car per train accessible

D-4
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PUBLIC LAWS AND AMENDMENTS

ADDRESSING EDUCATION & TRANSITION FOR THE DISABLED

developmentally  disabled

Year Law Title Coatent
1973 PL.93-112 Thbe Rehabilitation Act Mandato.y civil rights statutes for disabled
individuals
1973 P.L. 93-568 The Rebhabilitation Act Addresses discrimination against individuals
Sec. 503, 504 in programs receiving federal funds
1973 P.L. 93-380 Education of the Handi- Fundamental rights for disabled children to a
capped Act frec, appropriate public educauion (revised
in P.L. 94-142)
1975 PL. 94-142 Education for All Handi- Fundamental right of all handicapped children
capped Children Act to a free, appropriate public education
established as a national policy
1976 P.L. 94-486 Vocational Education Defines the terminology of the disabled
Amendments population in vocational education
1976 Amended Substitute House Ohio’s enabling legislation for implementing
Bill 455 PL. 94-142. Implements IEP for all disabled
children
. 1978 P.L. 95-602 Rehabilitation Compre- Protects the rights of individuals receiving
hensive  Services and services under PL. 94-142; also provides
Developmental Disabili- moaey to states for providing specific
ties amendments services  for
children
1980 P.L.96-265 The Social Security Act 1619a: provides special benefits to SSI
Sections Amendments recipients exceeding SGA (substantial gain-
(1619a & b) ful activity level)
1619b: provides extended Medicaid coverage to
recipicnts above  “breakeven  point” 10
increase incentives for gainful employment.
1981 OSBE Rules for the education All special education standards revised by
of handicapped children Obio State Board of Education
1982 P.L. 97-300 The Job Training Part- Authorizes job training and placement
nership Act services  for Jow income and  displaced
workers, covering adults and youth
1983 P.L. 98-199 The Education of the Addresses the right to quality education and
Handicapped Act amend- transitional services for the disabled, with
ments empbasis on special education (based on P.L.
04-142)
. 1984 P.L.98-524 The Carl D. Perkins Determines vocational education as a related

Vocational Education
Act
D-5
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service (to PL. 94-142) and as an integral
component of a student’s preparation for
independence



1986

1986

P.1L.99-496

P.L.99-514

P.L. 99-643

The Job Training Part-
pership Act amendments

The Tax Reform Act

The Social Security Act
amendments

Calls for appropriate assessment of youth
prior to training; includes the disabled as
cligible participants in JTPA programs

Restores and remews tax incentives for
employers who hire workers with disabilities

Makes work incentive provisions in sections
16193 & b permanent
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APPENDIX E

TRANSPARENCY MASTERS
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OVERVIEW CF OVERHEAD TRANSPARENCIES

WHAT IS TRANSITION?

What is Transition -- (Will 1984 definition)
School to Work Transition -- (Donn Brolin)

WHY IS TRANSITION A PRIORITY?

Cost of Special Education
Unemployment Rates of the Disabled
Cost of Dependency

WHO IS RESPONSIBLE FOR TRANSITION?

Potential Transition Coordinators
Role of School Personnel

Role of Agency Personnel

Role of Employers

HOW DOES TRANSITION WORK?

Overview of the Transition Planning Process
The Flow of Employment
Keys to Success
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WHAT IS TRANSITION?

"...an outcome oriented process

encompassing a broad array of services and

experiences that lead to employment.

Transition is a period that includes high

school, the point of graduation, additional
post-secondary education or adult services,

and the initial years of employment.
Transition is a bridge between the security
and structure oﬁ'ered by the school and the

risks of adult life." (will, 1984)

7
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SCHOOL - TO - WORK TRANSITION
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INDIVIDUALS WITH DISABILITI®S EDUCATION ACT
OF 1990 (P.L. 101-476)

Major changes:

o Adds two new categories of disability and solicits
public comments on a third--

1. Autism
2. Traumatic Brain Injury
3. Attention Deficit Disorder

. o Defines transition services

o Requires that IEP include a statement of the needed
transition services--

-- beginning no later than age 16

-- beginning at age 14 or earlier, if necessary

-- including a statement of interagency
respons 'bilities or linkages before the student
leaves the school setting ,

o If participating agency fails to provide agreed upon
transition services, the educational agency must
reconvene the IEP team to identify alternative
strategies to meet transition objective.
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TRANSITION SERVICES
As defined in IDEA of 1990--P.L. 101-476

"A coordinated set of activities for a student, designed within an outcome-
oriented process, which promotes movement from school to post-school
activities, including post-secondary education, vocational training, integrated
employment (including supported employment), continuing and adult
education, adult services, independent living, or community participation.
The coordinated set of activities shall be based upon the individual
student’s needs, taking into account the student’s preferences and interests,
and shall include instruction, community experiences, the development of
employment and other post-school adult living objectives, and, when
appropriate, acquisition of daily living skills and functional vocational
evaluation.”

. Definition of "Individualized education Program”
Adds requirement that IEP include:

"A statement of the needed transition services for students beginning no
later than age 16 and annually thereafter (and, when determined
appropriate for the individual, beginning at age 14 or younger), including,
when appropriate, a statement of the interagency responsibilities or linkages
(or both) before the student leaves the school setting,” and

"In the casc where a participating agency, other than the educational
agency, fails to provide agreed upon services, the educational agency shall
reconvene the IEP team to identify alternative strategies to meet the
transition objectives.”
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WHY IS TRANSITION A PRICRITY?

COST OF SPECIAL EDUCATION

Mean Annual Cost Per Student
$6,335

Total Anticipated Cost K-12
$82,355

Eleventh Annual Report to Congress, 1989

E-6
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WHY IS TRANSITION A PRIORITY?

UNEMPLOYMENT RATES OF
PERSONS WITH DISABILITIES

CURRENTLY-

0 63 percent of all men with
disabilities

0 72 percent of all women with
disabilities

ARE UNEMPLOYED

President’s Committee on Employment of People with Disabilities, 1990
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WHY IS TRANSITION A PRIORITY?

ANNUAL COST OF
DEPENDENCY

$45,000

LIFETIME COST OF
DEPENDENCY

$2,000,000
per person over an unwillingly dependent

and idle lifetime.

President’s Committee on Employment of People with Disabilities, 1990

E-8
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WHO IS RESPONSIBLE FOR
TRANSITION?

Potential Transition Coordinators

0

0

Work Study Coordinators

Vocational Special Education
Coordinators

Classroom Teachers
Special Education Teachers
Vocational Instructors

Occupational Work Experience
Coordinators

ALL OF US HAVE AN
IMPORTANT ROLE!

E-9 @8



ROLE OF SCHOOL PERSONNEL

Design activities to assist each student in developing a
healthy work personality

Implement a functional curriculum targeted to
employment and independent living

Mainstream students in least restrictive environment
(LRE)

Implement a comprehensive career/vocational
assessment program

Encourage educators to gain realistic world of work
expectations

Infuse relevant career development activities into
curriculum

Develop active partnerships with
-Parents

-Community agencies
-Employers

Appoint a transition coordinator
-Time
-Resources

Provide staff development opportunities



ROLE OF VOCATIONAL PERSONNEL IN THE
SCHOOL-TO-WORK TRANSITION

Prepare students for work

Teach/relisforce the basic skills

- Reading, math, writing, problem-solving skills

- Employability skills including job search, job survival
and social skills

Participate in the IEP process

- Coordinate and balance vocational skills with applied
academic and functional skills

- Coordinate job placement timelines

Place students in jobs

- Provide/coordinate on-the-job support for students
and employer

Cooperate with others

- Special and regular educators and adult service
personnel

E-1



ROLE OF AGENCY PERSONNEL
IN TRANSITION
FROM SCHOOL TO WORK

o Appoint transition from school-to-work
staff to wurk with educators and parents

o Outline clearly for school personnel and
parents your specific services

o Develop clearly-specified interagency
agreements

o Provide staff development opportunities

E-12
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ROLE OF EMPLOYERS IN
TRANSITION
FROM SCHOOL-TO-WORK

o Become actively involved with school
personnel and parents

o Open up worksites for career exploration
and training

o Help dispel the myths and negative
attitudes

E-13
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TRANSITION

Keys to Success

. More career education opportunities
. Appropriate interagency agreements

. Inservice for teachers, administrators and

parents

. More appropriate curriculum and

materials

. A Career Education component in the

IEP is critical to a successful transition
program.

Halpern and Benz (1984)
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TRANSITION

Keys to Success

. Career and vocational education

. Written guidelines and responsibilities

. Collaboration that is not forced

. Cross--agency inservice training

. Local coordinator and team

Harold Russell Associates (1984)
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TRANSITION FROM SCHOOL TO WORK

Important Needs
Develop more universal definitions
among the agencies

Conduct earlier vocational assessment
to guide the IEP process

promote better interagency cooperation

Begin career education earlier in
elementary level

increase the vocational preparation
throughout education experience

Develop a more unified human resource
system

Minnesota Great Lakes RRC (1984)

E-16
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THE FLOW OF EMPLOYMENT

Clarification of Philosuphy
and Underlying ¥alues
Effective Planning

Knowledge of Potential
Emplogae Characteristics

Knowledge of Community
Emplogment Opportunitiss

Proposed Match
® | Development of a Job

Dlegotiation of Specific Nleeds, Skills and
Hequirements of the Preferences of the
Job With the Emploger Potential Emploges

Actual Match

Job Pnalgsis and Inventories

Work Begins



Discrepancy Hnalygsis and
On-Site Assessmeant
Training and Facilitation
Activities

Fading and Transfer
of Supervision ts On-3ite Personnsl

Can-Going Support |

de-Emplogment Support
Bssistance (As Neressary)

| Clarification of Philosophg
and Underlging Values

E-18
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If you always do
what you've always done,

you will always get
what you've always got.




After all is said
and done,
More is said




No matter what goes
wrong there is
always somebody
who knew it

would

Bjorn's Law
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The best thing about
tomorrow is that it's
untouched by human
hands.
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CAUTION!

Human Being
Handle With Care

23
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APPENDIX F
EXEMPLARY TRANSITION PROGRAMS
Clinton County Work-Study Programs
Columbus Hearing Impaired Program

Community Education

Erie County Interagency Networking
Option IV Program for Students
with Severe Behavior Handicaps
PIC Summer Work Crew Program/
Riverside Community Services
Vo:ational Program

Positive Education Program

Vocational Education Services

Westshore Option IV

Worthington Schools Work Study Program
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Columbus Hearing Impaired Program
1455 Huy Road, Columbus, Ohio
(614) 365-597T7

Suzanne Martin

placement, posisecondary placement, job exploration, job training, and follow-up.

SERVICE COSTS: HOURS:

Free Morning
ARernoon
School-based service
SERVICE AREA: ELIGIBILITY:
District program 421







CEVES.
Greenview Ceater, 1825 S. Green Road, S. Enclid, Obio 44121
(216) 2914527







. Option IV Program for Severe Behavior
Four Courty Community Mental Health Board
1939 East Second Stroet, Defiance, Ohio 43512
(419) 782-8213 TTY & (419) 784-5684  Paul Lilley

is provided to SBH students through an individual educational placement.

oo-the-job training.

SERVICE AREA:

ELIGIBILITY:
Countywide program 14-graduation
| DISABILITIES SERVED:
Severe behavior disorders
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PIC Summer Work Crow Program/Columbus Volunteer Work Exp.rience Program/
Riverside Community Services Vocational Program

Neil Avenue Special Education Center, 2571 Neil Avenue, Columbus, Ohio 43202
(614) 3655219  Rick Langner

DESCRIPTION:

These programs for students included in "Option 4° planning provide:

(1) Extensive supervised unpaid community work experience for up to 90 students grades 9-12

(2) Closely supervised, paid (by PIC), summer esaployment for 3-4 high school students with no
previous paid experience

(3) A community-based (Riverside Methodist Hospitals) vocational program for 8-12 studeats
from the Columbus VEPD.




. Positive Education Program, Transition from Scbool-to-Work
14201 Southington Road, Shaker Heights, Ohio 44120
(216) 752-1737
Kenneth P, Boldt

vocational counseling and carcer
work sites in the community with
can function independently at work,
are then provided to both student

SERVICE COSTS:

RSC funded

Countywide program

ERIC 35



SERVICE AREA: ELIGIBILITY:
50 of 88 counties in Ohio 15-18




. Westshore Option 4
14100 Franklin Avenue, Lakewood High School, Lakewood, Ohio 44107
(614) S29--4337
Dale Brogan

DESCRIPTION:

Handicapped students in the West Shore VEPD have the opportunity to participate in VEA and
afttend community-based sites for Work Adjustment I or II, Community and Home Services or
Hospitality Services, Job Training and job placement are the culmination. Job coaches, and
mobility specialists are integral parts of the program.

VEPD-wide program 162
DISABILITIES SERVED

Severe behavior disorders
Developmentally disability
Multihandicapped

F-10
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DESCRIPTION:

Worthington Schools offers a wvariety of amg::;irnd pnqpn:: which include: Community
Partoerships, Exploration, Internships (In-School Expericaces), Enclaves, Shadowing, Option
IV, Job Placement In-School Businesses, Job Coaching and Independent Living Arrangements (a
process and placement developed for two students).

F-11
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APPENDIX G

PLAN TO ACHIEVE SELF SUPPORT (PASS)

@ SAMPLE APPLICATION
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EXHIBIT 4

| FLAN TO ACHIEVE SELR-SUPPORT

IDENTIFICATION OF THE APPLICANT /RECIPIENT OF SSL

Name: James Harris Social Security Number:
‘ Birthdate: Sex: Telephone:
Mailing Address:
Zip:

VOCATIONAL ASPECTS OF THE PLAN:

I intend to achieve self-support, or reduced dependency on SSI payments, by attaining gainful
employment in the following manner:

Summary of the steps necessary to achieve the occupational objective:
(1) Leam job throush OJT (2) Cooperate with the job trainer
(3 Work scheduled hours

Explanation of each step:
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EXHIBIT 4--Continued
Verification of Expenditures:
Method of retaining receipts, iovoices and similar documents:

An ecxtensicn of ]8 months is anticipated. (If applicable) a written i
will be submitted to SSA prior tc the end of the approved life of this plan. The extension will be
requested to make the car payments.

SAVINGS AND DISBURSEMENTS OF THE PLAN:;

Summary of Savings
. —Purpose Frequency/Date Amonnt.
(1) Deposit mone, into PASS Accoant  moathly oo or sbout the 16th $200.00
of the moath.
(2
3

Personal funds will not be deposited in this sccount.

6-3
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EXHIBIT 4--Continued

Summary of Expenditures
Purpose Frequency/ite Amount _
(1) Down payment on a car Jaouary, 1990 $2400.00
(2) Car payments Date and frequency to be To be determined
determined when James
purchases the car.
(3)
TOTAL $2400.00
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